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Abstract  

Aim:  This case study aimed to investigate how a library based on the Western literary 

tradition integrates into a Sub-Saharan African oral culture.  Its particular focus is on the 

provision of school library aid using donated Western materials.   

 

Research questions:   

• Does reading have a role to play in a traditionally oral culture?  

• How relevant is donated Eurocentric book stock to library users? 

• How is library stock used, and in light of this, what impact does it have? 

• How is reader development supported? 

 

Methodology:  A largely qualitative approach was taken and a case study undertaken at 

a rural primary school library in Malawi, Sub-Saharan Africa.  The study collected data 

using semi-structured interviews with library users.  This was analysed alongside data 

collected from internal documents.  

 

Findings: 

• Reading does have a role to play in oral societies. Poverty rather than cultural 

preferences stand in the way of a reading culture developing.    

• Eurocentric books are considered relevant as they provide access to global 

information and can inform a more affluent way of life.  However, the academic 

levels of donated books are largely unsuitable for the educational attainment of the 

pupils, with language barriers being cited as the major reason for this.   

• The teachers communicate the knowledge they find in the books to their pupils by 

adding it to their lessons rather than teaching the children how to access the 

information.  Exam statistics raised questions about whether the library had the 

impact on education levels that was hoped for. 

• Teachers encourage reading and promote it to the pupils but the way they use the 

library does not facilitate reader development.   

 

Practical Implications:  The book donation approach, in isolation, is not sufficient.  

Reader development programmes and consultation with recipients are essential.  

 

This study recommends that further multiple-method research be undertaken on reader 

development activity in Sub-Saharan Africa to inform the future direction of library aid. 
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List of Terms and Definitions  

The following terms are used throughout this study 

 

Developing and Developed Countries  

 

“A developing country is one in which the majority lives on far less money - 

and often lacks basic public services - than the population in highly-industrialized 

[developed] countries (...) and a significant portion of the population lives in extreme 

poverty (under $1 per day).” (The World Bank Group, 2006)  

 

Oral and Literate Cultures/Societies 

 

In this study, the term “oral culture” refers to societies for which the prevalent mode of 

communication is an oral one and the majority of the population are non-literate.  Literate 

cultures use written modes of communication extensively and their populations feature 

high literacy levels. 

 

Sub-Saharan Africa  

 

At the risk of generalisation, Sub-Saharan Africa is referred to throughout this study.  It is 

acknowledged that Sub-Saharan Africa comprises many countries that are home to a rich 

diversity of peoples.  However, many of these countries are culturally and economically 

similar in that they have few natural resources, are some of the least developed countries 

in the world (The World Bank Group, 2004) and feature predominantly oral cultures as 

described above. 

 

Reader Development 

 

Reader development focuses on fostering a reading habit by developing positive attitudes 

towards reading, which in turn creates positive attitudes towards the development of 

reading skills.  Rosenberg (2003, p.4, citing Forrest, 2001) refers to the definition used by 

Rachel Van Riel, “a director of one of the UK’s first reader development agencies”, who 

describes it as “active intervention to open up reading choices, increase readers’ 

enjoyment and offer opportunities for people to share their reading experiences”. 

Rosenberg (2003, p.4) expands on this by saying,  
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It sells the reading experience and what it can do for you (…) recognizing 

that reading has a crucial role to play in creating independent learners, 

underpinning literacy skills and educational attainment, and helping people 

understand themselves and others better.  It starts with librarians 

introducing very young babies to books and carries on throughout the 

ages.  

 
There are many definitions of reader development but this study refers to reader 

development as described above - promoting the reading experience. 
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1. Introduction  

 

This research investigates how a library based on the Western literary tradition functions 

in a Sub-Saharan African oral culture; its particular focus is on the provision of school 

library aid to Sub-Saharan Africa using donated Western materials.  

 

To place this study into context, this chapter considers the role that libraries play in 

international development and introduces how the study contributes to the professional 

and academic literature currently available.  The chapter then concludes with the study’s 

aims and research questions.  

 

Subsequent chapters review the relevant literature; describe the research design; discuss 

the findings; and draw conclusions about the study, highlighting its implications for future 

practice and research.  

1.2 Justification  

Access to free, universal education for all is a basic human right, the attainment of which 

is one of the eight Millennium Development Goals (MDGs) agreed upon by the United 

Nations in 2000 (United Nations Development Programme, 2000).  Since the introduction 

of the MDGs many Sub-Saharan African countries have begun to provide free access to 

primary education for all, which has resulted in an increase in student enrolment, largely 

at the expense of the quality of education provided, due to a lack of teaching and learning 

resources (UNESCO, 2004, p.22).  Without resources such as textbooks, students are 

unlikely to fulfil their potential.  Libraries are ideally suited to ease the burden. 

 

With sufficient investment and support, libraries will have a major positive 

impact on the achievement of Education for All and the Millennium 

Development Goals. (Krolak, 2005, p.13) 

 

Due to economic difficulties within Sub-Saharan African countries and the lack of a 

significant publishing industry, there are not the indigenous resources available to stock 

these libraries. Western donors often attempt to fill the gap with donated Western 

material.  This book donation approach has been the subject of scrutiny since the 1960s.  

A review of the literature from the last ten years shows that the tone of this debate has 

changed little since Ashiem, the head of the American Librarians Association (ALA) 

International Relations Office from 1962 – 1966, wrote the book Librarianship in 
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Developing Countries (1966).  Ashiem observed frequently that it is vital to take cultural 

differences into account when implanting libraries into a community.  He comments that: 

 

The differences one discovers [when one enters a culture different to one’s 

own], even if they are only on the surface, are indicators of differences in 

goals and values which we ignore at our peril if our purpose is, as I like to 

think, to promote the useful exchange of ideas. (Ashiem, 1966, p.3) 

 
Yet despite these warnings, 40 years later Krolak (2005), in a review compiled for 

UNESCO’s Institute for Education, writes that libraries in developing countries are still 

usually serviced by donors using models based on European and American literate 

societies.  In these circumstances it is feared that the cultural differences influencing the 

needs of the users are not being addressed.  

 

Thorough evaluation, analysing impact and future direction, is distinctly lacking in the field 

of library aid and as such these concerns remain unanswered:  

 

Many libraries are established without a professional needs analysis (...) 

resulting in an information service based upon assumptions and not on 

actual needs.  Just as a needs analysis is necessary before establishing a 

service, continuing monitoring and evaluation with active community 

participation is also crucial to ensure that library services remain relevant. 

(Krolak, 2005) 

 

There is much commentary on the provision of libraries in Sub-Saharan Africa yet there is 

little research that involves speaking with the users of these libraries.  The largely 

qualitative approach taken for this study, which is described in detail in the research 

design chapter, was informed by this lack of input from the library recipients and by the 

call for qualitative studies to be undertaken by authors such as Sturgess and Chimseu 

(1996) Rosenberg (2003) and Krolak (2004).  

 

Current research largely focuses on how information and communication technologies 

(ICT) can facilitate access to information in developing countries.  However, electricity, 

computer access and internet connection are not available to most Sub-Saharan African 

communities, as is illustrated in the World Economic Forum’s Global Information and 

Technology Report (2009), therefore book donation still has a large role to play. 
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 By conducting a small but in-depth case study this research aims to find out how the 

recipients of a library in Sub-Saharan Africa view reading and how it fits into an oral 

culture. The aim is also to investigate their thoughts on the relevance of Eurocentric 

material.  It is hoped that the insight given will inform donors and encourage them to 

review their approach; thereby allowing libraries to fulfil their potential to help residents of 

the poorest countries in the world engage in international dialogue. 

1.3 Research Aims and Questions 

The aim of this case study is to investigate the role and relevance of reading and library 

aid, within an educational setting, from the recipients’ perspective.  

 

 

The research questions posed are: 

 

• Does reading have a role to play in a traditionally oral culture?  

• How relevant is donated Eurocentric book stock to library users? 

• How is library stock used, and in light of this, what impact does it have? 

• How is reader development supported? 
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2. Literature Review 

 

The economic and political issues relating to the provision of educational resources to 

citizens of developing countries are vast and complex.  This chapter introduces the issues 

in order to contextualise this research.  

 

The problems faced by libraries in Sub-Saharan Africa will be discussed, highlighting the 

themes that arose from an extensive literature search.  There is a lack of qualitative 

research focusing on library provision to Sub-Saharan Africa, but there is a wealth of 

resources offering a philosophical overview of related issues and attitudes.  The emphasis 

of this research study is on primary school libraries as this is where most people in Sub-

Saharan Africa will first have access to reading.  In addition, due to the increase in access 

to free primary education, there is now a generation of children with more opportunities to 

acquire literacy skills.  However, due to the lack of research in this area the literature 

review includes research undertaken at secondary school and community libraries where 

there appears to be more discussion.   

 

Research studies investigating library aid and reader development have more commonly 

focused on South Africa than on any other of the Sub-Saharan African countries.  It is 

acknowledged that South Africa differs from other Sub-Saharan African countries in that it 

is classed as a “middle income country” (United Nations Development Programme, 2009).  

Although it still “continues to face substantial development challenges”, it “has made great 

strides towards creating better-paying jobs, better and more equitably available education 

and health services, and is investing in infrastructure improvements” (The World Bank 

Group, 2006).  Despite South Africa’s differences the research is included here not only 

because of a lack of similar research elsewhere in Sub-Saharan Africa but also because, 

although the South African population features a diversity of cultures and ethnicity, it is 

still home to oral cultures that are similar to that of other Sub-Saharan African countries.  

 

The literature search covered the online databases: Library and Information Science 

Abstracts, Library and Information Science and Technology Abstracts, Emerald, African 

Journals Online and the British Library’s Zetoc service.  Further resources were sourced 

by following the reference trails of items obtained and via the British Library’s catalogues. 

CILIP’s monthly International News Bulletins, the Current Cites service and searches of 

development agencies’ websites such as the Department for International Development 

(DFID) located further resources.  
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2.1 Introduction to the Problems Faced by Libraries in Sub-Saharan Africa 

Highly literate societies rarely question the significance of books and libraries for 

academic attainment but, according to Krolak (2005, p.5), the challenge in these societies 

is “to motivate children and adults to read for self-study and pleasure when competing 

against television and computer games”.  Libraries face similar challenges in developing 

countries but for different reasons which, although they are well known, have changed 

little since Ashiem (1966) made his observations in the 1960s.  

 

Figure 1 illustrates the inherent complexities of these challenges.  It amalgamates the 

common themes that featured in the multiple sources gathered for this study.   

 

 

 

 

 

  

 

 

 

 
  
 
    
 
 
 

 

 

 

 

 

 

 

 
                  Figure 1 Challenges Faced by Libraries in Africa (Multiple Sources) 

 

At the heart of all discussion on this issue is that Sub-Saharan Africa lacks a reading 

culture and, as is illustrated in Figure 1, the reasons are complex.  Sub-Saharan Africa 

comprises largely oral cultures and so people may not be keen to read and, even if they 

were interested in reading, there is not the economic infrastructure to produce local 

books.  NGOs who try to address this problem bring in Western books that may not be 

relevant; this could be off putting to the would-be reader.  Due to a lack of reading matter 

and funding, teachers, if they have been trained at all, are not trained to teach with books 

Oral culture – other 
preferences for entertainment 
and sharing information 

Language 

barriers 

Subject matter 
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community 

No reader development  
initiatives/knowledge 

No funds to train or employ qualified 
librarians 
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“Dumping ground?” 

  Lack of reading culture  
 

    Why? Poor (non-existent) 
economic infrastructure  

Teacher training – teachers aren’t 

used to teaching with books 

No local publishing industry   
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or to encourage reader development.  There are also no funds to employ qualified 

librarians. 

 

In reference to the literature this chapter will further explain the issues which have been 

separated into the following themes; cultural issues and literacy; irrelevant reading 

material; language; teaching, and reader development.  

 

2.1.1 Cultural Issues and Literacy    

 

As is common with an overwhelming majority of the literature in this area, most of the 

commentary discussed here is based on desktop research as reliable first hand data is 

distinctly lacking.   

 

Sturges and Neill’s (1998) work amalgamates much of the notable literature and 

discussion previously generated regarding information access and reading culture in Sub-

Saharan Africa.  It is an important work as it gives a broad overview of related research.  

Sturges, in particular, is a widely cited author who has published extensively.  It is 

pertinent to note that this, one of the most important pieces retrieved from an extensive 

literature search, was written 11 years ago.  This lends justification for more current 

research to be carried out, especially in light of the attention given to the millennium 

development goals (MDGs) that have since been agreed. 

 

Contradictions arise when the role of reading in oral societies is discussed.  Sturges and 

Neill (1998), Krolak (2005) and Totemeyer (1994) all draw attention to the often-made 

claims that Sub-Saharan Africa lacks a reading culture because its oral culture renders 

reading redundant.  Totemeyer (1994), a professor at the Department of Information 

Studies at the University of Namibia, states in her opinion piece that people in Sub-

Saharan Africa stop reading once they complete their schooling as they “derive more 

pleasure from the oral and performing arts”.  

 

Sturges and Neill (1998, p.68) posit that the act of reading is not only superfluous to oral 

traditions but it is in discord with traditional values.  In oral traditions trusted sources of 

information are community chiefs and not the written word in a foreign book.  What is 

more, “both the content of the books and the solitude required to read them conflict with 

traditional values, making them at once less comprehensible and less acceptable” 

(Sturges and Neill, 1998, p.150).  
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According to Totemeyer (1994), most adults in Sub-Saharan Africa are non-literate so 

they do not read at home, and if reading does not take place at home then a reading 

culture will not develop.  The non-literate majority affect the literate minority and as such 

oral modes of communication remain prevalent.   

 

These suppositions feature throughout the literature.  However, in one of the few 

qualitative studies assessing the information needs of a rural Sub-Saharan African 

community, Sturges and Chimseu (1996) observe that print material is widely valued and 

that some traits of an oral culture actually facilitate access to the written word.  For 

example it is “shared by the literate (often school children) with the non-literate.”  This was 

also observed by a South African initiative called Born to Read (Mtshweni, 2003, p.9) 

which encouraged mothers to become library members and read with their children.  The 

mothers, who were illiterate, were encouraged to tell a story by looking at the pictures in 

books that were given to them.  The report claims that this was welcomed as it promoted 

traditional storytelling. 

 

Africans used to sit down as families around the fire and tell stories.  When 

we told the parents to tell stories to their children they were very happy 

because for them it was going back to their cultural upbringing.  They saw 

this as an African Renaissance, a rebirth of our culture, the culture of 

traditional story telling. They did not feel intimidated, as was the case with 

reading. (Mtshweni, 2003, p.9) 

 

Instead of the reading culture being stifled by an oral tradition where some may say it had 

no place, the mothers could identify similarities of storytelling in their own culture with the 

storytelling using books, thus enabling them to use their experience to introduce their 

children to reading in a way that they were comfortable with.  By gaining an understanding 

of the local culture and what was important to the participants it was possible to take an 

approach that fused and encouraged elements of both the oral and literate cultures.  

 

Zeleza (2002, p.5), the director of the USA Centre of African Studies, provides an 

overview of Africa’s publishing industries.  He credits the rise of the African population’s 

literacy levels, from nine percent in the 1960s to 60 percent four decades later, to the 

premium recently placed on education by their governments.  Therefore, although there 

are huge challenges to overcome, there is now a generation of children who have more 

opportunities than their parents did to become literate.  In order to establish the context in 

which this generation of children are taught literacy and to investigate whether an oral 
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culture is a barrier to literacy attainment in the wider community, the first question this 

research asks is “what role does reading play in a predominantly oral society?” 

 

2.1.2 Irrelevant Reading Material 

 

The relevance of reading material offered by library aid projects to recipients is a theme 

that dominates the literature, with the focus being exclusively on fiction material.  This 

focus on fiction may be explained if Totemeyer’s (1994) opinion is commonly held; that 

libraries providing access to non-fiction material are making a mistake as it is only through 

access to fiction that a reading culture will develop.  This opinion however focuses on the 

Western view of the role of reading as a leisure activity without acknowledging that 

reading may serve different purposes in different cultures.  Opinion pieces like this 

abound but first hand research in this area appears to be severely lacking. 

 

This section provides context to the relevance debate and the complexities facing donors 

when planning collection development policies.  

 

The sourcing of stock for the libraries of developing countries is complex and so many 

international NGOs have attempted to fill the resource gap by donating surplus materials 

produced in developed countries.  However, appropriate needs assessments, involving 

consultation with library aid recipients, are rarely undertaken.  This approach has 

generated widespread concern from observers, expressed in damning terms by Mills 

(1994):  

 

Donor agencies tend not to set explicit targets, fail to evaluate their 

donations, and do not properly manage their aid.  Books sent at cost may 

simply sit there if they are not appropriate, making the uninformed donor 

feel good while creating a burden for the recipient.  

 

Contemporary writers echo the warning of the 1960s that donors must begin to see 

themselves as “an equal partner in an exchange rather than as a condescending Lady 

Bountiful” (Asheim, 1966, p.83).   

 

Debates regarding exactly what citizens of oral cultures would like to read provide a 

confusing picture for library donors.  Kantumoya (1992) expresses the commonly held 

view that reading will only be encouraged if the material available is culturally relevant, 

however in their review of research materials investigating reading preferences of children 
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in Africa, Sturges and Neill (1998, p.150) note contradictory findings.  In a survey carried 

out in Nigeria in 1980 (Kenya National Academy for Advancement of Arts and Sciences) 

children demonstrated a clear preference for stories that featured foreign settings rather 

than local ones.  To add further confusion Sturges and Neill then go on to say that in a 

separate survey carried out in Nigeria nine years later (Osiobe, S.A., et al, 1989) there 

was a tendency:  

 

To shift support back towards local content, but not so strongly as to 

devalue the exotic themes and content of imported books. (Sturges and 

Neill, 1998, p.163)   

 

Baker (1994) also presents contradictions to the assumptions that children want to read 

about circumstances and experiences familiar to them.  She discusses her postgraduate 

research paper that took groups of the “keener” readers of a South African school to a 

bookshop where they were asked to select books for their classmates and discuss their 

reading preferences.  She found that the children did not consider the setting of a story to 

be important; the quality of the story was.  She warns that if collection development 

strategies focus on locating relevant local books then reading choices will become too 

limited. 

 

Kenyan information professional and academic Otike (1993), again based on desktop 

research, offers a broad, critical overview of book donation approaches and their 

relevance.  In relation to university libraries he comments that if the recipients of donated 

British books are of a former British colony these donations are effective, since the 

academic programmes running in those countries are similar to those running in Britain.  

In relation to school libraries he is less convincing: 

 

Although some collections may not be directly relevant to the programmes 

of the [school] libraries in the recipient countries, all the same, they 

alleviate serious situations. (Otike, 1993) 

 

Indeed, the collections may alleviate these situations but how relevant are they?  Is it 

correct to assume that donated book stock will be relevant because the education system 

in the recipient country has a colonial heritage?  If donors take this approach without 

evaluation they risk providing inappropriate stock.  In response to a lack of research in 

this area, one of the questions central to this study asks how relevant the recipients of a 
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school library view the donated books to be.  As is illustrated in the preceding discussion, 

assumptions cannot be made about reading preferences and subject relevance. 

 

2.1.3 Language 

 

Even if the subject matter and settings of the books are relevant to the users, there are 

further barriers faced by readers in Sub-Saharan Africa.  Western books donated by 

NGOs and 80 per cent of new titles from Africa are in old colonial languages, particularly 

English and French, despite the fact that less than five per cent of the continent's 

population is regarded as being fluent in either of them (Sturges and Neill, 1998, p.26).   

 

This is an extremely complex issue requiring an in-depth discussion of bilingual literacy 

which is beyond the remit and expertise of this study; however it is has a significant 

influence on the development of a reading culture so an introduction to this issue is 

necessary.  

 

In Sub-Saharan Africa, children mainly begin their preschool and early school lives 

communicating only in their local language.  When they reach higher classes they are 

taught in languages such as English or French, which to them, although they are the 

country’s official languages, are essentially foreign languages.  An extensive study of 

bilingual literacy and teaching practices in Malawi and Zambia, using multiple research 

methods, was carried out by Williams (1998) for DFID and it concluded that students in 

Malawi do not read English well enough to be able to use it to learn in other subjects 

(Williams, 1998, p.58).  This is of serious concern if the only books that the children have 

access to are written in the English language.  Where efforts have been made throughout 

Africa to introduce indigenous language instruction to address this problem, Zeleza (2002, 

p.5) claims that, thanks to the “international supremacy of the English language and the 

processes of globalisation, indigenous language publishing remains precarious”. 

 

2.1.4 Teaching 

 

The way in which literacy is taught has an impact on a child’s attitude towards reading 

and this is illustrated by Elley (1992) who is a highly experienced researcher in 

educational assessment and measurement.  In his report on a study for the International 

Association for the Evaluation of Educational Achievement (IEA), he analysed the reading 

literacy scores of 210,059 students, aged nine and 14, from 9,073 schools across 32 

national systems of education, alongside background questionnaires the children 
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completed about their reading at home and at school, and questionnaires filled in by the 

teachers about themselves and their teaching.  He found that in high-scoring countries 

reading was seen as a pleasant and imaginative activity whereas in low-scoring countries 

“reading is perceived as hard work that requires a lot of disciplined effort” (Elley, 1992, 

p.89).  There were many other factors of influence to be considered when analysing the 

data, such as the economic situation of the countries the children were schooled in and 

the availability of reading material to them.  Nevertheless, it is clear from Elley’s findings 

that the approach taken to reading within the school curriculum impacts on literacy 

success, and that the modes of teaching that result in higher literacy scores are those that 

foster positive attitudes towards reading. 

 

Many commentators lament that teachers in Sub-Saharan Africa do not have the 

knowledge or experience to encourage reader development so that when they are given 

access to books, the resources are not used to their full potential.  

 

Williams (1998, p.14) observed reading classes in primary schools in Malawi and Zambia 

and found that:  

 

The predominant (...) method of teaching of reading is the drilling of words 

and sentences through repetition (...) [which] devotes minimum attention to 

meaning (...) it was intended for English speaking children in the USA and 

UK (...) to reinforce structural patterns rather than attend to the meaning 

(...) it is no guarantee of understanding and at worst is simply a 

performance which masks a lack of real competence.  

 

According to Sturges and Neill (1998, p.163), it is hard to convince teachers in Sub-

Saharan African schools the value of libraries due not only to a previous lack of access to 

books, but also to the difficulty of persuading teachers to use teaching methods other than 

the ones with which they are familiar.  The teacher’s attitudes are counterproductive in the 

development of a reading culture.  

Totemeyer (1994) posits that it is more complex than this and it is likely that the teaching 

styles of African educators may be influenced by cultural preferences rather than the 

barriers suggested by Sturges and Neill (1998).  She comments that over the 20 years 

that she has spent working with African university students she has observed that 

students do not take notes whilst attending lectures but they meet as a group afterwards 

and:  
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Sometimes sit throughout the night, reconstructing by means of collective 

memory, the whole speech, discussing and internalising it until they feel 

satisfied they have grasped it in full. 

She also says that important information communicated only in print that is not validated 

to students orally, with eye contact, is often misunderstood, indicating that despite being 

taught to be “eye” people, African students prefer to be “ear” people as this mode is more 

natural to them.   

In the available literature, the voice of the teachers was distinctly lacking.  As the general 

consensus is that teaching methods and attitudes have a pivotal role to play in the 

development of a reading culture, one of the vital questions this study aims to investigate 

is how the teachers use books when they are available, their approach to reader 

development and the reasons behind this.  It is hoped that by engaging the teachers in 

dialogue new ideas may emerge on how reading development can be adapted to their 

situation.   

2.1.5 Reader Development 

 

The lack of a reading culture cannot be addressed without actively supporting reader 

development.  According to Rosenberg (2003, p.iv), “although reader development has 

dramatically increased in recent years, it is not yet regarded as a core aspect of service 

provision in libraries in developing countries”.  

 
There are many examples of authors highlighting the perceived lack of a reading culture 

but very few examples of the application of reader development programmes or of their 

evaluation or investigation.  There is some evidence that larger organizations are starting 

to address this problem such as the International Network for the Availability of Scientific 

Publications (INASP) and the Carnegie Corporation of New York.  They used the 

Standing Conference of Eastern, Central and Southern African Librarians (SCECSAL) 

which meets every two years and “is key to library networking in Africa” (Rosenberg, 

2003, p.v), as “an opportunity to raise the profile of reader development in Africa” 

(Rosenberg, 2003, p.v).  African reader development initiatives were showcased with the 

aim of allowing librarians from many different countries to obtain new ideas.  Reports 

about these reader development initiatives were collated by Rosenberg (2003) into a 

collection of ten examples from seven different African countries.  It is one of the most 

important studies featured here as it is a pioneering attempt, despite a dearth of literature 
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lamenting the lack of a reading culture, to evaluate and share reader development 

projects in Sub-Saharan Africa.   

 

Rosenberg, an information professional with much experience in international 

development research and a very widely cited author, provided the introduction chapter, 

which added pertinence to the collection.   The reports themselves are notable as they 

were written by people who worked in the field rather than external researchers, 

consultants or armchair observers.  

 

Although none of the projects focus exclusively on school libraries, the projects did 

predominantly cover work with children.  They all feature different approaches to reader 

development and their evaluation strategies vary widely, however commonalities do occur 

that allow for the following conclusions to be drawn regarding reader development 

programmes and issues in Sub-Saharan Africa:  

 

• Few libraries have established reader development policies.  Initiatives are largely 

one-off events and are not integrated into the library’s agenda and services. 

• Reader development is rarely treated as a collective effort.  Libraries need to form 

alliances with all those who have the common goal of promoting reading.  For 

example, governments and local communities need to be involved and co-

operation is needed between teachers and library staff to develop reading skills. 

• The need for training in reader development is evident.  Librarians and teachers 

often do not have the skills necessary to engage in reader development, despite it 

often being assumed otherwise on account of their positions.  Rosenberg (2003, 

p.viii) noted that a “lack of appropriate skills is frequently cited as a limiting factor”.  

Making relevant books available in schools alone does not achieve success in 

literacy education: a rigorous teacher training and monitoring programme is vital 

including training with whole school communities. 

• Monitoring and evaluation of reader development activity in Sub-Saharan Africa is 

lacking, making it difficult to establish whether a particular activity has impacted on 

reading habits and abilities.  Rosenberg, (2003, p.ix) notes that accounts usually 

concentrate on describing the various activities that took place and the numbers of 

people attending, with tangible outcomes rarely being analysed. 

• Librarians are often working in isolation.  Africa is a vast continent making it 

difficult for librarians to network and share their successes in relation to reader 
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development initiatives.  Learning from others and sharing ideas is important for 

librarians to be enthused and to try something new.  

 
The thoroughness of some of the projects’ evaluations are questionable, for example 

Mtshweni (2003, p.7) reports that monitoring of the Born To Read project was not carried 

out frequently enough due to limited human resources, and the relocation of some of the 

participants in the project made some of the intended follow-up evaluations impossible to 

carry out.  Furthermore, as Rosenberg concluded, the evaluations tended to focus on 

attendance numbers rather than impacts on reading habits.   As a collection however, 

they raise some interesting theories and illustrate that reader development warrants 

further research, evaluation and discussion. 

 

As reader development is vital to the growth of a reading culture, and because it is an 

area that is rarely discussed in the literature, the final question this study seeks to 

investigate is “what reader development support do the children receive?” 

2.2 Conclusion 

The contradictions that emerged regarding the reading preferences of the members of 

oral societies demonstrate that qualitative research, involving recipient participation, is 

vital if the future direction of library-aid is to be established.  Implanting libraries based on 

the Western literary model, using western resources is not a solution in itself.  

 

Although much work, often with contradictory findings, has been done on the reading 

preferences of children in Sub-Saharan Africa in relation to fiction material, there is a lack 

of research into the use of and relevance of donated Western educational resources to 

school libraries.  

 

Reader development activity in Sub-Saharan Africa is a new and emerging area that 

requires more evaluation and research.  

 

Much of the literature retrieved, although written by experienced information 

professionals, involved desk top research and offered a philosophical overview of the 

issues.  It is clear that what is lacking is current qualitative data to support this.  

 

 It is intended that the data collected for this study will inform future research and practice 

so that donors can be better informed about the people they are serving and can adapt 
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their services accordingly.  It is hoped that this study will facilitate a “useful exchange” of 

information between donor and recipient, as advocated by Ashiem in 1966. 
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3. Research Design  

 

It was revealed in the preceding literature review that the voice of library aid recipients in 

Sub-Saharan Africa is very poorly represented.  It was upon this premise that the 

research methodology was chosen.  The following chapter puts the case study central to 

this research into context.  It explains, justifies and reviews the methods used to answer 

the research questions outlined in section 1.3.  

3.1 Context  

The case study was undertaken at Cape Maclear Primary School in Malawi, over a three 

week period in November 2008. 

 

 

Figure 2 Location of Malawi (History Map.Com, 2003) 

 

Malawi was already on its way to attaining the goal of a free primary education for all 

before the Millennium Development Goals (MDGs) were agreed in 2000, as its 

government had abolished primary school education fees in 1994 (United Nations 

Development Programme, 2003, p.4), however there were not the resources to support 

the increase of student numbers that this resulted in.  A small non-governmental 
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organisation (NGO) based in Bristol, United Kingdom (UK) is attempting to address this 

need for educational material by shipping donated English material to schools in Malawi 

and setting up libraries. 

 

Malawi is culturally and economically representative of many Sub-Saharan African 

countries.  It is landlocked, has few natural resources, is one of the least developed 

countries in the world, and despite its rich cultural diversity, has an oral culture that 

features many similarities to other Sub-Saharan African societies.  Malawi used to be an 

English protectorate so its official language is English despite its people predominantly 

speaking Chichewa, their local language, as a first language.   

 

The NGO installed a library in Cape Maclear Primary School in 2005 and the researcher 

was interested in investigating the recipients’ views of this library and the role of reading 

in an oral culture.  

 

 

 

      Figure 3 Location of Cape Maclear (World Travels, 2009)  
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Figure 4 Cape Maclear Primary School Library 

 

As with many Sub-Saharan African schools, Cape Maclear Primary School has a high 

pupil to teacher ratio, approximately 100:1 (Appendix A).  

 

The researcher was granted permission to take photographs during the three weeks of 

her stay, these photographs feature throughout the rest of the study to offer further 

context. 

3.2 Approach  

A mainly qualitative approach was chosen to provide a richness of data.  A case study 

was conducted and multiple methods used.  This decision was informed by the calls from 

Rosenberg (1998), Sturges and Chimseu (1996) and Krolak (2004), revealed in the 

literature review, for more qualitative evaluation to be carried out.   

 

The research approach was inductive in its nature.  The aim was not to prove a 

hypothesis but to generate theory from the acquired data, which can then be used in 

further studies and to direct future practice (Bryman, 2001, p.10).  The inductive strategy 

allows dimensions to emerge without presupposing what they will be.  Whilst it is 

acknowledged that the influences of the researcher’s own values and culture will have an 

unavoidable role to play in the interpretation of the data, this can be limited somewhat by 

a careful research design and analysis approach.  In contrast to inductive strategies, a 

deductive approach begins with the researcher deciding the important variables and 

expected relationships within them in advance, with the aim of proving or disproving a 

theory (Patton 1990, p.44).  The deductive approach would be inappropriate in this case 
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as the tendency for library donors and commentators to form presuppositions about what 

people in oral cultures want, without due consideration or evaluation of their needs or 

values, was highlighted in the literature.  It is therefore important for this research to 

establish, with as few preconceptions as possible, the thoughts and opinions of people 

within a real life setting without delimitating what these will be in advance of fieldwork. 

 

It was necessary to abandon the Western ideas of what a library should be, however it is 

difficult to eradicate preconceptions altogether, so the research questions were designed 

to be general rather than specific, with the “intention of enhancing the opportunity to 

reveal aspects of social worlds that are important to the participants that might not 

otherwise cross the mind of the unacquainted researcher” (Bryman, 2001, p.280). 

 

A largely participatory approach in the form of semi-structured interviews was considered 

the most appropriate method to use as this allows the researcher to establish the opinions 

and needs of the library users in depth.  Furthermore, Sturges and Neill (1998, p.71) 

advocate that the “information systems based on the participatory principle offer the 

possibility of more sensitive and therefore more effective planning”.  As this study aims to 

inform donors and future projects, this approach is considered the most appropriate in this 

instance. 

3.3 Case Study  

A case study strategy is an “empirical inquiry that investigates a contemporary 

phenomenon within its real life context” (Punch, 2005, p.145).  This approach was taken 

as it suited the study’s aim to determine detailed perceptions of a school community 

within an oral culture.   

 

Although it does not claim to be fully representative the case study chosen is appropriate 

because Malawi is culturally and economically representative of many Sub-Saharan 

African countries as detailed in section 3.1 of this chapter.  

 

A case study allows for the depth of information that is required for this study however, it 

is acknowledged that this is at the expense of breadth.  This sacrifice is considered 

negligible because this study does not claim to be seeking definitive conclusions; its aim 

is to discover important features and conceptualise theories to inform future studies and 

discussion (Punch, 2005, p.148).  
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It is acknowledged that the opportunity to obtain external validity of the findings is limited 

in this instance and, as such, a multiple case study would be desirable.  This approach 

however was rejected due to practical implications such as the geographical factors and 

time restrictions.  

3.4 Method One – Semi - Structured Interviews  

The purpose of this study is to reveal not just “how” but “why” and “what”, so semi - 

structured interviews were used to elicit rich data on people’s views and attitudes.  Face-

to-face interviews were the logical approach to achieve depth by eliciting discursive 

information (Rosenberg, 1997, p.9).  

 

Self-administered and structured interviews were discounted because, not only do they 

not allow for the richness of data required as mentioned above, but they also do not allow 

for the researcher to ensure the questions are understood.  The opportunity to clarify any 

misunderstandings and misinterpretations on both sides is of vital importance due to the 

social complexities, cultural differences and language barriers. 

 

As the teachers’ behaviour and attitudes towards the library would heavily influence the 

children’s usage and attitudes, the teachers were the focus of this research.  The views of 

library assistant were also sought to provide a dual perspective.  It was intended to 

involve the children in participatory in-depth research to elicit their views and opinions to 

lend context and validation to the data collected from the teachers and the library 

assistant but regrettably circumstances did not allow this (Appendix B).  It is an approach 

for future consideration.  

 

3.4.1 Interview Sample 

 

The number of potential interviewees was governed by the number of staff at the school. 

Including the library assistant (LA) and the head teacher the number of potential 

interviewees was 17.  Three teachers were on leave of absence for various reasons, and 

one member of staff declined to participate, so the final number of interviewees was 13.  

The sample size could not be pre-selected as staff turnover is high and it was impossible 

to know before arriving in the field who would agree to take part.  A minimum of ten was 

hoped for with a mixture of gender and experience. 
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It is acknowledged that not all of the teachers at the school were qualified, they were at 

different stages in their careers and it was anticipated that the female members of staff, 

due to cultural hierarchies, might be a little less willing to express their opinions.  In 

addition, staff teaching different classes may have different needs from the library.  All of 

these factors were expected to influence staff perception but in reality this was proven not 

to be the case.  Information such as the teacher’s gender and status was recorded on the 

transcript to illustrate this and contextualise people’s answers but as the sample size was 

considered too small to make generalisations, this factor was not explored further.  

 

3.4.2 Interview Design and Administration 

 

The interviews were semi-structured to allow for the asking of specific questions whilst 

allowing for the probing of views and opinions.  They also facilitate the revelation of 

aspects important to the interviewee that may not have been previously thought of by the 

researcher (Bryman, 2001, p.280).  This approach allows for a flexibility not permitted in 

more restrictive research tools.   

 

The interview questions were adapted where necessary for each user group.  For the 

content and the direction of the interview schedules see Appendix C. 

 

The interviews began with library usage questions, which gathered data personal to the 

interviewee, such as their own library usage and views of the library provision.  The 

questions then became more general, referring to the wider culture of Malawi.  

 

The final question brought the interview back to a more personal level and asked what the 

interviewee would do to change the library.  This featured at the end in the hope that all of 

the previous questions had led the interviewee to think in depth about many aspects of 

the library, its relevance and aspects of the Malawian culture, thus instigating a more 

detailed answer to this final question. 

 

The technique of using probes (Bryman, 2001, p.118) was employed to promote a 

richness of data and increase in validity.  The interview questions were standardised but 

respondents were encouraged to elaborate and expand on responses that the interviewer 

found particularly pertinent.  

 

The questions were assessed for clarity by the pilot interview, the researcher’s supervisor, 

peers and the ethical approval panel.  The phrasings of the questions were also assessed 
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by a Zambian colleague of the researcher for potential misunderstandings.  Zambia is a 

neighbour country of Malawi that features many cultural similarities; this provided a vital 

insight that would not have easily been provided by assessors with a largely Eurocentric 

perspective.  

 

Cultural etiquette was observed, such as enquiring about the participants’ health and that 

of their families; this also relaxed the participants and made them more forthcoming.  

 

A generic interview opener and closure was used (Appendix D) to clarify to the participant 

the purpose of the research and to stress the researcher’s non-association with the NGO.   

 

The interviews were recorded with the participants’ permission to enable the researcher to 

focus on the interviewee.  This was particularly pertinent in this case as language barriers 

often required further scrutiny of the interview to limit misinterpretation.  The benefits of 

access to verbatim transcripts far outweighed the disadvantages of time required on 

transcribing.  

 

3.4.3 Interview Pilot 

 

The interview was piloted with a primary school teacher in the UK to highlight problems, 

refine the research tool and to allow the practicing of interviewing techniques.  

 

This interview was administered over the telephone due to time restrictions.  This tested 

the clarity of the questions as the researcher had to rely on tone of voice and listening 

skills.  It was necessary to expand on and explain a few questions due to this but this 

provided good interview practice.  It was considered as comparable to the experience of 

interviewing in Malawi because as English is not a first language and due to cultural 

differences, the questions may have to be expanded on in the same manner.  The 

interview took approximately 30 minutes even with the need for prompting and expansion.  

 

The pilot was a success as it confirmed clarity of the questions and highlighted where 

they needed modifying.  It provided the required information of how the teacher uses the 

library, how the children are taught to use it and what the teacher thinks of the stock’s 

relevance.  It is acknowledged that the pilot interviewee was English-speaking and based 

in a western culture thus enhancing comprehension but it is hoped that the scrutiny of the 

questions from a Zambian perspective as mentioned previously addressed this issue.  
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3.4.4 Validity and Reliability  

 

Respondent validation of the interview transcripts and the themes drawn from them would 

have been desirable in this instance to confirm that the researcher’s findings are 

congruent with the views of those on whom the research was conducted (Bryman, 2001, 

p.273).  However, due to time restrictions and the lack of communication options following 

the initial fieldwork, this was impractical.  Language barriers would have made long 

distance validation after the fieldwork extremely difficult so this was considered 

inappropriate.  

 

The semi-structured interview approach allowed the researcher to clarify the meaning of 

responses and so limit the risk of misinterpretation; however, it is acknowledged that 

inevitably an element of interpretation will be used in the evaluation and transcription of 

these views.  The teachers and the library assistant were interviewed in order to provide 

two different user perspectives thereby strengthening validity.  

 

The data collected from the interviews was triangulated with data collected from internal 

library reports to add validity to the findings.  School statistics and the library inventory 

also provided depth and validity.  

 

Every step of the research process was documented to allow it to be carried out by 

another researcher.  An auditing approach was adopted to ensure that easily accessible, 

complete records were kept of all phases of the research process.  Peers of the 

researcher acted as auditors throughout the data transcription and analysis process to 

assess the “degree to which theoretical inferences can be justified in an effort to avoid 

bias and to identify any misinterpretations” (Bryman, 2001, p. 274). 

 

Bookmarks directing the reader to relevant interview extracts (Appendix E) feature 

throughout the findings and discussion chapter to illuminate the findings and to indemnify 

against the subjective nature of interpretation.  Quotes and extracts used are written 

verbatim; editing was kept to a minimum and was only used where it was necessary to 

ensure comprehension.   

 

3.4.5 Data Analysis 

 

In this case numerical coding was considered unnecessary due to the small scale of the 

data and the risk of over-simplifying themes and opinion.  
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The Miles and Huberman framework for qualitative data analysis (Miles and Huberman 

1994, cited by Punch, 2005, p.197) was adopted.  The computer software programme 

NVivo was used as a means of data management, reduction and analysis.  Themes, 

concerns and opinions were revealed which provided the basis for further discussion.   A 

database was produced (Appendix F) containing coded sections that linked to the raw 

data, allowing for easy location within the original transcript if added context was needed.  

The data was initially coded under the broad themes that were generated by the literature 

review and then “coded on” to give a more analytical view of the data.  

 

Throughout the coding process memos were kept allowing for the theorised writing up of 

ideas about the codes and their relationships as they struck the analyst.  “Memoing helps 

the analyst move easily from empirical data to a conceptual level.” (Miles and Huberman, 

1994, p.72) 

 

NVivo software allowed for the easy renaming, merging and revising of codes as new 

insights emerged, it also allowed for linked memos to be kept and easily retrieved giving 

an explanatory trail of the changes that were made.  If this is done by hand, analysis and 

information retrieval is arduous and patterns are likely to be missed.  

 

Computer software does not take away the element of interpretation and thus lessen the 

quality of rich data because it is still the researcher’s task to read and interpret the text 

(Bazeley, 2007, p.114).  It is acknowledged that the coding of data is subjective in nature 

and ideally this would be addressed by collaborative coding but this was not practical at 

this level.  In order to add validity however, the researcher engaged in continuous 

conversation with peers and colleagues throughout the analysis process regarding the 

interpretation of data, especially when the meanings of fragments of interviews appeared 

ambiguous.  The Zambian colleague previously mentioned was particularly helpful in 

these circumstances as were members of Eldis, the online discussion and resource 

sharing group for the Institute of Development Studies (Appendix G).  

 

Beyond introductions and answering factual questions the NGO played no further part in 

this study, therefore, as their agenda had no bearing on this research bias is limited, thus 

increasing validity. 
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3.4.6 Access  

 

The initial “gatekeepers” (Bryman, 2001, p.297) who facilitated access were the NGO.  

Initial contact was made with the school by a preceding letter sent via an employee based 

in Malawi (Appendix H). 

 

Definitive permission to conduct interviews on the school premises was further obtained 

within the field from the head teacher during a staff meeting where the researcher 

introduced herself, her intentions and clarified any questions raised from the initial letter.  

Participant information sheets were distributed (Appendix I) and any further questions 

were answered.  All interviewees signed a participation consent form before any 

interviews were undertaken (Appendix J). 

 

The normal school routine was interrupted by school exams and end-of-term preparations 

so the negotiation of access via a convenient interview schedule was a continuous 

process.  Further permission had to be obtained from individual participants and 

convenient access times negotiated.  Unforeseen events arose such as the teachers 

being unavailable at the agreed time due to having to travel for a day to collect wages or 

adjudicate exams so it was necessary to keep the schedule fluid.  

 

        

   Figure 5 Head Teacher Enjoying End of Term and Exam Result Celebrations  
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3.4.7 Ethical Considerations  

 

A full exploration of the ethical issues concerning this research was conducted, submitted 

and approved by the faculty’s ethics committee at University of the West of England 

before this research was carried out.  

 

Every effort was taken to make it clear to participants that the research was independent 

and not connected to the NGO.  There was bound to be some association but the 

information sheets provided to the recipients sought to clarify the researcher’s 

independence.  This was also restated before the interviews and at every stage 

necessary.  The sentence “I am a student and this is my homework.  I have to write a 

report for my teachers when I get home” served to enthuse the teachers as they became 

the teachers, and the researcher the pupil.  

 

The library assistant and teachers’ names were replaced with codes throughout the study 

e.g. LA, T1, T2 to ensure confidentiality. 

 

3.5 Method Two - Documentation  

Duplicates of the library assistant’s (LA) periodic reports made to the NGO since the 

library was installed, the book inventory and school statistics were collected, thus 

providing an additional perspective and enhancing the study’s validity.  

 

Although access was granted to library usage records it was not possible to obtain 

permanent documentation of them due to the NGO not owning any and the lack of 

technology at the school to make copies of them to take away.  Due to time limitations it 

was not possible to study them on the premises in depth.  

 

3.5.1 Validity and Reliability 

 

The documentation contains reproductions of the originals; no edits were made (Appendix 

K).  There is a risk inherent in semi-structured interviews of the interviewee answering to 

please, but the documents add validity to the interview data as they were produced 

independently from the research project so are not influenced by the research questions 

in any way.   
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3.5.2 Data Analysis  

 

Content analysis was employed for the reports in the same manner as the interviews and 

key themes were identified and coded using NVivo.  The interview data was scrutinised 

alongside the documentation data and both were presented together according to theme.          

 

The school statistics and book inventory (Appendix A and Appendix L) are included to 

provide background context to the qualitative data and are discussed alongside the 

analysis of the interviews where appropriate.    

3.6 Evaluation 

3.6.1 Semi – Structured Interviews  

  

The study’s strengths are that the use of semi-structured interviews allows for the 

representation of views without researcher bias, although it is inevitable that during the 

evaluation and transcription of these views an element of interpretation will be used.  

 

The interviewing of the teachers and the library assistant allowed for a dual perspective to 

be gathered thus enhancing the validity of the findings.  

 

The main flaw of the research approach was the researcher’s inexperience in conducting 

semi-structured interviews.  In addition, with research carried out in a cross-cultural 

context a longer-term research project is desirable to allow deeper understanding of the 

participants (Gubrium and Holstien, 2002, p.48).  Extensive research was undertaken on 

Malawian culture prior to the study and the researcher adopted recommended procedures 

and interview techniques to build rapport with the participants, but no amount of desk 

preparation and research substitutes for in-the-field experience. 

  

3.6.2 Documentation  

 

The documentation provided a valuable insight into the day-to-day running of the library 

that would not have been available otherwise due to time restrictions placed on the study.  

It provided depth and validation to the interview data. 

 

The main flaw of the documentation was that it was based on progress reports written by 

the library assistant for the NGO that donated the library, therefore the information may 
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have been presented favourably in the hope of securing further and continuing support 

from them.  It was considered that this was negligible in light of the revelations it made 

regarding the library assistant’s attitude towards reading and his visions for the library.  It 

also allowed the researcher to follow the library assistant’s thought process and 

development from the installation of the library to the date of the research study. 

 

 

 

Figure 6 Breakfast Time at Cape Maclear School 
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4. Findings and Discussion 

 

This chapter presents and discusses the findings gathered following the implementation 

of the research design discussed in the previous chapter.  Data extracts feature 

throughout to illustrate the findings, the origins of which are indicated as follows; 

 

• Extracts from interviews with the teachers are indicated by the code assigned to 

the raw data e.g. (T1) = Teacher One. 

• Extracts from the interview with the library assistant are indicated as (LA)  

• Where the library assistant’s reports are cited they are marked to indicate the 

report from which the citation was taken, for example (R1, P1) indicates it was 

taken from report 1, page 1.  

 

Where it were felt that further extracts of the data would illuminate the discussion, these 

are referred to throughout and can be found under the corresponding extract number in 

Appendix E.  This ensures the voices of the participants remain central to the discussion 

and allows for scrutiny of the researcher’s interpretation thus increasing validity.  For an 

explanation of the transcription approach please also refer to Appendix E.  

 

The findings are organised according to the research questions set out previously in 

section 1.3.  

 

 

Figure 7 Local Lady Washing Pots in Lake Malawi 
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4.1 The Role of Reading in an Oral Society 

Mtshweni (2003, p.9) found that by gaining an understanding of the local culture and what 

was important to community members it was possible to take a reader development 

approach that fused elements of both the oral and literate cultures, allowing the potential 

for a reading culture to develop without losing the oral traditions.  Therefore it is important 

to begin by investigating the role reading has to play in Malawian society.   

 

4.1.1 Literacy, Access to the Outside World and the Sharing of Information 

 

As it is often only school children who have access to the information in books and 

newspapers due to a lack of external resources, coupled with adult illiteracy, the teachers 

and LA claim this has led to a change in the traditional flow of information.   Information 

no longer just flows from the elders to the children but it also flows the other way (Extracts 

1).  This contests Sturges and Neill’s (1998) suggestion that the one trusted source of 

information in an oral culture is the village chief rather than the written word and supports 

the findings of Sturges’ earlier qualitative study undertaken with Chimseu (1996), the 

head of the Malawian National Library Service, which found that print material is widely 

trusted, with information being “shared by the literate (often school children) with the non-

literate.”  The books provide children with access to information which they then share 

with their parents.  

 

 

Figure 8 Cape Maclear – Boats and Drying Fish 
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The sharing of information from books between the literate and non-literate encourages 

readers and turns the typically lone activity into a social one (Extracts 2).  As observed by 

Mtshweni (2003) and Sturges and Chimseu (1996), the traits and attitudes of an oral 

culture do not necessarily stand in discord with the act of reading.  

 

4.1.2 The Value of Outside Knowledge 

 

The teachers and LA say that Malawians cannot afford to travel to learn about other 

countries and cultures, like residents of more affluent countries can, and books are one of 

the few ways they can access this knowledge (Extracts 3). 

 

This is seen as extremely important because access to knowledge about the world is 

considered to have the potential to change Malawians’ behaviour and culture.  The 

teachers see Western visitors and the countries they come from as economically 

successful, so by imitating an economically successful culture they hope to achieve 

economic stability also.  Reading is considered to have the potential to improve the 

standard of living:  

 

....as you know, reading is a way of imparting information, imparting 

knowledge and, since now Malawi is...at least going up, in terms of maybe 

in some of the industries and politically and I think if reading materials are 

available the people...may get something in their mind and their mind might 

become, maybe matured. Because some people just do things anyhow 

because they don’t know what they are doing and reading may improve the 

living standard for the people. (T12) [Also see Extract 4] 

 

The LA shares the teachers’ hopes, saying that the information and knowledge the books 

contain have “wided up the understanding of things in this gigantic world” because of the 

establishment of libraries "in my poor Malawi country things will change for the better in 

terms of academic, economic, technological”. 
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Figure 9 View of Lake Side – Cape Maclear, Lake Malawi 

 

4.1.3 Government Attitude 

 

The way that reading and education is viewed by Malawian society is largely dependent 

on, and influenced by, the attitude of the government in power as is illustrated by T7: 

 

In previous years the government introduced adult literacy schools so that 

they know reading [and] writing but...ten years ago...[literacy levels] went 

down again, [but] now [they are] coming up again. [literacy levels 

decreased because] the government didn’t encourage it, because ten/five 

years ago the government was not a party to education...was not all that 

interested.  But as of now, with the new president, he is encouraging it now 

and I hope that in five, a few years coming I hope we’ve evolved. [Adult 

literacy classes are happening] again, here in Chembe village where we 

are.  

 

He relates how this has had a direct impact on his own community:  

 

Our life depends in the lake because it is where we get fish, after we get 

fish is when we get money after selling the fish. Because of this our old 

parents didn’t write, they were busy catching fish in the lake, so most of 

them didn’t go to school, which is why we are still having people in the 
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village not being able to read and writing...but now people now they are 

encouraging, they are sending their pupils to learn here...It is also 

encouraging parents to send their people because they are seeing now, 

some children, they are working after school....they are getting 

money...so...when they see what is happening...they are sending their 

pupils here. Previously we had not enough pupils here...but as of now we 

are talking of 1800 students. 

 

The current, more democratic government has not only affected attitudes towards 

education but has also affected the way people share information.  For example, children 

can now share the information they have learnt at school with their older, non-literate 

relations, as previously mentioned.  When asked whether there would be problems with 

youngsters teaching elders T8 laughed and said: 

 

In the past the children were not allowed to ask some questions to their 

parents or...to suggest something, they said if you talk to your parent...you 

are not polite enough to talk. Now through this democracy...the people 

[are] understanding the importance of discussing with the children, they are 

free now. Yah, we are liberated. (T8) 

 

 

         Figure 10 Parents and Students Leaving the School after Term End Celebrations 
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4.1.4 Reading for Education 

 

The role of reading is very much seen as educational and in contrast to Sturges and 

Neill’s (1998) suggestion to the contrary, the teachers say the attitudes of the community 

towards reading are positive.  Books are associated with knowledge and wealth and to be 

seen with one gives prestige so some members of the community request to use the 

library books even if they cannot read (Extracts 5).  The teachers are reluctant to lend 

books to community members though for fear of the books being stolen (Extracts 6).  

However, T2 suggests that if there were an adequate system in place to prevent the theft 

of books, allowing them access would not be a problem (Extracts 7) and he believes it 

would be an improvement to the library if the collection were developed to cater for the 

community.   

 

This case study therefore indicates that reading does have a role to play in an oral 

culture; the barriers which stand in the way of a reading culture taking root are poverty 

(Extracts 8) and lack of education rather than cultural influences.   

 

 

   

    Figure 11 Local Children Looking Over the Lake 
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4.2 Relevance of the Library’s Book Stock 

This section discusses how the book stock is selected and in light of this how relevant the 

teachers consider it to be.  

 

4.2.1 Book Selection  

 

A third of the teachers do not know who selected the books for the library: 

 

Oh I’m not really sure....Just those people, I can say the charity, they just 

buy some books, send them to us in cartons, but there is no real 

identification that we tell them that we need such and such books, they just 

send the books they have from their country. (T11) 

 

T5 alone is adamant that it is "us the teachers" who decide what goes in the library.  T6 

thinks the teachers tell the LA what they need who then tells the NGO, but the LA says; 

 

They are [the books] decided by the people who brings them...I didn’t tell 

them to bring the books that...are found in primary school. 

 

The rest say it is the NGO’s decision.  The teachers feel they should have an input in 

stock selection (Extracts 9).  T2 explains why he thinks it is important. 

 

If we tell [the NGO] then they can come with the books with which we are 

going to need...because otherwise any book can come in that might not be 

fit for the children, they would be above their grade, above their reading 

capacity......but they must know what criteria [they can] bring first to these 

children and if they are good these books this would be entering their 

heads....this is really a formality you see... it [the library] must draw their 

interest, that’s why we say take the books which are known to them and 

they will go on up to unknown books.   

 

The following begins by discussing the stock’s cultural relevance, its relevance to different 

aspects of the curriculum and concludes with additional needs the teachers and LA 

perceive the library to have.  
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4.2.2 The Book Stocks Cultural Relevance  

 

The library’s book stock is made up of donated Western material (Appendix L).  Concerns 

were raised in the literature review that this would render the stock irrelevant to Sub-

Saharan African readers.  However, the teachers and the LA say that Western books give 

the children the opportunity to learn what children in affluent countries learn and they 

hope that by imitation this will improve their situation (Extracts 10).  The Eurocentric 

material is also welcomed as it provides access to the outside world.  

 

They are relevant because we have to know what is happening in other 

parts of the world.  Yes, it is really good for the children....we have to tell 

them what you teach in England, what English people, English children 

read, so they know what is happening in the world. (T8) 

 

For these reasons the Eurocentric aspect of the material is considered relevant by 

the teachers and library assistant. 

 

4.2.3. The Book Stocks Relevance to the Curriculum 

 

The following addresses aspects of the curriculum, such as the stocks coverage of 

curriculum subjects and its suitability for the children’s educational attainment.  

4.2.3.1 Subject Coverage 

 

The LA says that the NGO "have decided, according to primary school in the UK, the 

primary school there, is almost the same. Yes, what are written is almost the same" and 

he agrees with them (Extracts 11).  T2 concurs saying that the library books fit into the 

curriculum by providing important information that is not available in their text books, he 

and the LA suggest that it supports a variety of subjects such as maths, English and 

science (Extracts 12), however, T7 expressed the concern that the books are not as 

relevant to the syllabus as they could be:  

 

We need some of the books connecting to our subjects.....Your syllabus 

and our syllabus; somehow they are different...So if you can come with the 

books which are connected to our education here, so that as when we are 

furthering our education of the pupils. 
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He relates it to the new curriculum introduced by the government the previous year.  

History books are needed because geography, history and "civics" used to be one subject 

under the name of "social studies" then the new curriculum separated them into three 

subjects again but there are not the books to support this (Extracts 13). 

 

Four other teachers share concerns that the subject matter in the books is not as relevant 

to the Malawian curriculum as it could be (Extracts 14).  Subjects like agriculture, history, 

environmental science, life skills and social studies are not catered for.   

 

These findings concur with Otike’s (1993) suggestion that donated books can alleviate 

serious situations when they come from a country with a similar education system, 

however they also established that there will be gaps and these gaps only have the 

potential to be filled if the library donors ask the recipients what is lacking.  It cannot be 

assumed that the donated books will be entirely relevant to the recipient school’s 

education programme. 

4.2.3.2 Educational Attainment  

 

T7 suggests that even if the subject material is relevant, the academic levels of the books 

are too difficult for primary school children (Extracts 15).  This may explain why the 

teachers largely use the books to gather information which they then add to their classes 

as discussed later in section 4.3.1.  They are being the intermediaries between the 

information and the children.  This need for mediation contradicts the teachers’ high 

expectations, discussed in sections 4.3.6.1 and 4.4.3 that, through the independent 

reading of the library books, the children will obtain knowledge that they cannot get in 

class due to the large student numbers 

 

A further reason why the teachers may consider the books too difficult, resulting in them 

having to act as intermediaries, is given by T8’s explanation of the language barriers that 

the children face: 

 

In standard 1, 2, 3 and 4 we teach all subjects in Chichewa, except English 

lessons...then from standard 5 we teach all subjects in English except the 

Chichewa language so it is very hard for the children.  So just imagine a 

child who is standard 4, he is being taught in Chichewa...they go to 

standard 5 and each and every lesson is taught in English, this is very hard 

for the children. 
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The teachers cite language barriers as being a major reason for the books being 

inaccessible to the students yet five of them (Extracts 16) emphasise a need for more 

English books because they continue to hope this will be a solution to the language 

problems they have.  They say that English is one of the subjects that the library supports 

well due to "more of the books that are in the library are written in English” (T10) but the 

findings suggest that the books are actually more likely to be alienating the people who 

cannot read English, the very people they are supposed to help (Extracts 17). 

 

 

Figure 12 Classroom in Cape Maclear Primary School 

 

Simpler English books with interesting pictures were requested with the hope that the 

children will look at the book and acquire new words.  Simple Chichewa books are also 

needed so that the children can take the books home and: 

 

Their older sisters there, they may assist them in reading, when doing this 

we can have more students here who can know how to read, this is one of 

the changes that is one for improving our library. (T7) 

 

Despite the teachers saying many of the books were too difficult, five of them requested 

“post primary books" because "those books can be borrowed by us teachers to improve 

our education...and those books can help with our students” (T1) (Extracts 18).  They 
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would also like these books so they can cater more for secondary school students 

(Extracts 19).  This illustrates the expectations placed upon the library to cater for different 

audiences from very young children to professional development for the teachers. 

 

4.2.4 Further Needs 

 

Although not directly related to the relevance of the stock, further needs that were raised 

by the teachers and LA are included here to indicate their future ambitions and 

expectations for the library.  

 

Despite the village having no electricity, four teachers said computers are needed.  T8 

thinks computers would give children something to do while others are in the library 

(Extracts 20). 

 

The library is too small and hot, with no windows due to fear of the books being stolen.  

The size of the room is a major factor in the decision, as discussed in the following 

section, to only let the older children use the library (Extracts 21).  T2 suggests a whole 

new building "for the library only" is needed so that local people as well as school children 

can use it "because to let local people and even the school learners to come and learn".  

He has seen town libraries where people go and read and would like this library to be the 

same.  

 

   

Figure 13 Looking out of Cape Maclear Primary School Library 
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4.3 Uses and Impact of the Library 

The library has a wide range of expectations placed on it by a variety of users because it 

is the only source of reading material in the village.  The uses and expectations will be 

discussed in this section followed by the impacts the library has had.  

 

4.3.1 Lesson Planning and Supplementary Information 

  

Most of the teachers do not take the library books into the classroom but they get 

information from the books which they then add to their lessons.   

 

When we go into the library we see certain information which is educative 

to our pupils then we pick out that information and we add it to our 

lessons.... when we are teaching in our classrooms so that they have wider 

knowledge so they [the books] are very important, yah. (T7) 

 

However, three of the teachers said they do take books, such as dictionaries, into the 

classroom to help them teach English language (Extracts 22). 

 

4.3.2 Library Use During Class Time 

 

The teachers talk often of the value of going to the library to study and say there is a 

timetable for the classes to come to visit it (Extracts 23).  However Appendix M shows 

that in the senior classes’ timetables “library time” was placed at the end of the day and is 

not compulsory but a choice between going to the library and attending sports clubs or 

societies.  The younger children’s timetable was not available but it is known that they go 

home late morning to make way for the older classes.  They are not in attendance when 

the afternoon library sessions are available.  Only four of the teachers said they took their 

classes to the library, but the approach was inconsistent.  Further discussion on how the 

teachers make use of the library during class time is discussed in the reader development 

chapter. 
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Figure 14 Students in Class 

 

4.3.3 Professional Development 

 

Although many of the teachers use the library for personal reading the reasons given for 

this always relate to how the information within these books supports their jobs (Extracts 

24).  This is an important role for the library as it is the teachers’ only access to books.  T2 

goes to the library "to check with some of the books which are good in our teaching 

profession" but he also says "However, there are some of the books of which I read for 

my own interest and I am still learning, you know, you never stop learning".  This in turn 

has a positive influence on his professional life: 

 

 If I stay away from that then I will never impart knowledge to the children, 

because our careers as teachers, as a teacher I have to be reading 

continuously.  So the library is now an important part of our being 

encouraged in our learning as well as teaching. (T2) 

 

4.3.4 Leisure 

 

Only two of the teachers read for pleasure (Extracts 25), in contrast however, the LA 

frequently mentioned leisure and the fun aspects of the library in his reports and interview, 

expressing a different attitude towards reading: 
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Children come to the library because of the funny games and pictures, as 

you know kids are very much attracted to the pictures and they learn 

through that they always have great fun. (R5, P2) 

 

He speaks of helping the children to mix paint many times (Extracts 26) but it is revealed 

that he is not just encouraging this as a leisure activity, he is teaching them skills so they 

can, 

  

Grow to be the best artists...I have told them to have the intention of 

wanting to learn different hand works, they never know if they will be 

unable to complete studies, as an example I told them I was unable to 

complete my secondary school.... but I tried to pay for my form one studies 

myself selling handmade jewellery, so they were convinced very much to 

know something to help themselves in the future. (R4) 

 

This aspect, which did not appear in any of the literature, illustrates the importance of 

having someone from the community with local knowledge involved with the library.  It 

also challenges Totemeyer’s (1994) view that libraries providing access to non-fiction 

materials are making a mistake.  Libraries have many roles to play and they are likely to 

be different for different communities.  Library-aid recipients and donors may have 

different views on what these roles are and therefore discourse between the two parties is 

essential.  In this case the LA sees the library as not just a place to support school work 

but as an opportunity to provide children with other lifelong skills, thus giving the 

resources a potential new role.  This concept is too complex to be dealt with adequately 

here but it is worthy of further consideration in library planning and future research.  

Should the library be in the community teaching skills that could be used outside of 

education as well as supporting school work?   

 

4.3.5 Secondary School Students and School Leavers 

  

The community members with an interest in reading are predominantly recent school 

leavers (Extracts 27) and indeed the teachers and LA say secondary school pupils and 

recent school leavers come to use the books.  They feel that they cannot refuse them 

access because they have no library of their own (Extracts 28).  The LA would like to 

cater more for these students and requests in his reports that more dictionaries are 

sourced as secondary school students come to the library to “boost their education 

status”. (R4, P3) 
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Figure 15 Cape Maclear School Children 

 

4.3.6 Impacts of the Library 

 

The following section discusses the impact that the library has had since its installation.  

 

4.3.6.1 Improved Exam Results, Reading and Writing 

 

Nine of the teachers and the LA state that the library has improved the childrens’ levels of 

reading, writing and exam results (Extracts 29).   

 

         

   Figure 16 Library Assistant Talking to a Class 
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When the school only had a few government books to rely on the children did not have 

the opportunity to interact with books at all.  The library provides the children with the 

chance to utilise the books in a way they have never had before and allows them to 

practice reading independently.  The teachers claim that this alone has improved 

education levels and exam results: 

 

Children..understand by seeing, touching, feeling... this library have really 

helped this school. They have really improved... in their reading and 

learning capacity.....We had not enough materials from the government so 

some of the children have never...seen a book or taken a book to 

read...just...reading or hearing the teacher, so in having a library, they go in 

to the library, they take a book, they see the picture, they read the 

words...In so doing they add more knowledge to what they have been 

taught in class. (T8) 

 

The library offers pupils the opportunity to find information they cannot access in class 

due to large class sizes and a lack of individual attention from the teachers.  As the 

teachers are over-stretched it is seen as the child’s role to go and independently find the 

information.  However, any indication that they are actively being taught independent 

research skills occurs very infrequently as is discussed in the reader development section 

that concludes this chapter. 

   

   

        Figure 17 Students Awaiting Exam Results 
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Figure 18 shows the schools examination pass rates since the library was installed, taken 

from original documentation provided by the head teacher (Appendix N).  It shows that in 

2005, the year of the library’s installation, the exam pass rate was 73% however a year 

later the pass rate actually decreased to 60%.  In 2007 the pass rate rose again to 78%, 

only marginally better than the pass rates in 2005. 

 

   

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

2005 2006 2007

Year

P
a

s
s

 R
a

te

Pass rate 

 

   Figure 18 Cape Maclear Primary School Exam Results 2005-2007 

 

It is too simplistic to use exam results alone to measure the impact of a library because 

there are so many other influences that need to be considered.  The data provided here is 

not substantial enough to draw any concrete conclusions from but it does indicate that the 

teachers may over-estimate the impact the library has had on education levels.  The 

teachers are perhaps expressing their hopes rather than reality. 

 

 

     Figure 19 Students Receiving Exam Results  
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4.4 Reader Development  

The teachers and the LA consider the library to be very important in helping the children 

with English, for providing supplementary information for their lessons, improving exam 

results and helping with reading and writing, but what support and reader development do 

the children get?  After all it is well known that children will not just pick up a book and 

read (especially if it is in a foreign language), a reading habit needs to be fostered and 

cultivated. 

 

4.4.1 Access Restriction 

 

Reader development should begin at babyhood and continue into childhood and beyond 

but the children at this school are only allowed access to the books from standard 5 

onwards (see Appendix A for class age ranges).  As the books are written in English and 

the children do not begin to get taught in English until these later grades it is seen as 

pointless to be giving them access to books they cannot understand (Extracts 30).  

However, it is not just the younger children who have problems with language barriers, 

the older children face difficulties also: 

 

Even these guys who are in the elder class not most of them they can 

understand English very well.  Not most of them they can understand these 

bombastic words that are found in the books so they always come and ask 

me, “Please interpret this for us”. (LA) 

  

Despite the language barriers the teachers have high hopes that the library will support 

the older children in learning English with T9 claiming that some children have even learnt 

to read English due to having access to the library (Extracts 31).  

 

As the library is so small the LA gives priority to those he thinks could get the most use 

from the library such as exam students and older children.  Only standards 5, 6, 7 and 8 

are allowed to take the books home.  

 

4.4.2 Library Time in the School Day 

 

Four of the teachers take the children to the library during the school day.  The rest do not 

because they either see it as the LA’s job, they are fearful the books will get stolen or it is 

impractical due to the size of the library compared with the large class sizes.  
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T2 takes the children to the library so they can compare between their classroom learning 

and what is in the books and he then asks the children to share their reading in class 

(Extracts 32). 

 

T11 and T8 have a similar approach (Extracts 33) “sometimes we take a class to the 

library” (T8) and then they ask the children questions or set them homework to ensure the 

children understand what they have read.  As the classes are so big and the library so 

small they have to take it in turns:  

 

We have to take a certain number of children at a time to go in the library.  

They read, from there they go out, then another number go in the library.  

That is how we have arranged it because the library is small yeah. (T8) 

 

T6 takes his classes into the library, he encourages his children to read novels and during 

library time they share the books they have read.  Although these teachers encourage 

their children to use the library and share their reading in class, T6 is the only teacher that 

discusses non-fiction and there are no comments at all relating to reader enjoyment – the 

sole focus is on education.  

 

4.4.3 Independent Research 

 

One major factor of reader development is the creation of independent learners.  As 

previously mentioned, the teachers have high expectations that the library will facilitate 

independent study so the children can go and find information the teachers were unable 

to teach them in the class:  

 

....when they want to see something which they have not been taught in 

the class...they have to go in the library... and find the words or the 

meanings of that word with what they have found difficult in class, because 

a teacher can’t teach each and everything from the class...the classes are 

very large classes, you can’t control them so that one who have found 

difficult...they have to go in the library. (T8) 

 

This study indicates that Sturges and Neill’s (1998, p.163) suggestion that 

teachers in Africa are hard to convince of the value of libraries is incorrect, the 
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teachers do see the value of the library, indeed, they almost see it as a substitute 

teacher. 

 

All of the teachers tell the children they should go to the library and explain the benefits of 

this:  

 

 We can’t just put them without encouraging them. First of all we have to 

inform them during the assembly there.... we are informing them and in 

another way we are encouraging them... we can’t stop there...we have now 

to tell all the class teachers, we have to encourage them because so that 

they go in the library and read the books. Because just telling them “we 

have put the books in the library” that cannot assist us, it cannot help, 

unless we talk with the class teacher, then the class teacher can 

emphasise this to the students. (T7) 

  

But this approach is dependent on the child’s initiative to act on this advice and on the 

LA’s support once they are in the library.  The children do not have access to books in the 

classroom nor are they given consistent, regular library time during the school day, yet 

they are still expected to be independent learners (Extracts 34) and are told to go to the 

library if they have problems.  This is unlikely to be of benefit to the students if, as 

Williams (1998) observed, they do not read English well enough to be able to use it to 

learn in other subjects. 

 

There is constant reference in the LA’s reports regarding the roles that the library and 

independent research can play in assisting children’s learning but it is taking much 

persuasion to convince the children of this: 

 

The library has very vital books for their level but the problem is that they 

couldn’t realise so I’m working out on that to make them aware of these 

important books. (R3, P2) 

 

4.4.4 Library Assistant’s Role  

 

The LA has great enthusiasm for his role and for reading, for example in one of his 

reports he says:  

 

The job is going very well and I love the interaction with the kids and now I 
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know that I'm developing some skills of how to handle kids and to make 

them happy and there is very good co-operation between I and the 

teachers on how to improve the knowledge of the kids and we are all 

working hand in hand. (R3, P3) 

 

Despite receiving no training and having not completed secondary school himself, the LA 

does much of the reading, library and book promotion work, as is evident in his reports 

and his interviews where he frequently discusses how he talks to students during 

assemblies and gatherings, explaining how using the books can help them in their exams 

and later in life: 

  

I does encourage the children to come in by telling them the books that I 

have discovered in the library...I always tell them “look at this book”... Also 

with the teachers, I do the same...and they say “oh we are teaching this in 

the class” so they take them and show them to the kids and the kids are 

also advised from the class by the teachers that “this book you see, can be 

found in the library. So go there and have some more information”. (LA)  

 

He helps the students to understand the books by explaining the meanings of words and 

“topics they do not understand” (Extract 35).  Because of this his role is developing and 

he feels he is increasingly being seen as an educator by the children: 

 

Things have been great...because of how I treat them [the children] in the 

library because I sometimes act as a teacher, most of the time when I meet 

them in the village they usually call me "library teacher" all the time. (R10, 

P3) 

 

The extent of this teaching role is demonstrated when he says has been "having some 

mathematics quiz with standard 6 students with other classes reminding each other how 

they can deal with mental maths and English” (R6, P1).  
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Figure 20 Cape Maclear School Children  

 

The LA’s observations corroborate the concerns of Ashiem (1966), Williams (1998) and 

Sturges and Neill (1998) that the teaching methods used in the classrooms focus on 

learning by rote but neglect to establish and ensure understanding.  He notices that the 

children are good at memorising information read to them from books but observes that 

when asked to explain what they have read, using their first language Chichewa, they are 

unable to do so.  In response he decides to award prizes to those;  

 

Who are able to read and explain what he/she has read from the book, I 

think this can be the best way of making them the best readers. (R6, P1) 

 

He thinks the gifts of pens, rulers, and exercise books will “empower them to go on 

reading and gain some knowledge" and that; 

 

For them to compete reading books, I think this can be a good idea for 

them to be hard worker to gain something. (R6, P1) 

 

He thinks this idea is a success as the library became full of people "reading and playing 

around with book words". (R6, P1) 
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     Figure 21 Library Assistant in the Library  

 

Sturges and Neill (1998, p.163) state that teachers persist in using teaching methods that 

are unfavourable to reader development, even when they have access to a library, 

because they are not used to teaching with books or they are reluctant to use teaching 

methods other than the ones with which they are familiar.  This study suggests that these 

views are too simplistic; the LA and many of the teachers have positive attitudes and 

longed to give students more opportunity, however, very large classes and language 

barriers result in them not having the time to spend with individual or small groups of 

children to ensure understanding and development.  

 

 

     Figure 22 End of Term Celebrations – Girls Singing 
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5. Conclusion 

 

This chapter draws on the findings to address the research questions posed.  It then 

presents recommendations for future practice, a critical review of the research study and 

recommendations for future research.  The chapter concludes with some final thoughts 

from the researcher. 

 

 

    Figure 23 School Girls on their way Home from School 

 

5.1 Research Question One: Does reading have a role to play in a 

traditionally oral culture?  

In contrast to some of the views revealed in the literature, this study suggests that reading 

does have a role to play in oral societies and the sociable traits of these societies facilitate 

access to the written word when reading material is available.  It is poverty rather than 

cultural preferences that stand in the way of a reading culture developing.   

 

According to Totemeyer (1994), people in Sub-Saharan Africa stop reading once they 

complete their schooling but the findings revealed that community interest in reading 

largely came from school leavers and the newly literate who want to continue to educate 

themselves. 
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The literature review revealed commonly held perceptions that the traditional values of an 

oral society are intransigent and hinder the development of a reading culture.  The 

findings indicate however that they are susceptible to change when impacted by external 

influences.  For example, in this case, the positive attitude of the government towards 

education and learning has had a significant influence.  Parents are encouraged to send 

their children to school and information has begun to flow from the child to the adult, the 

literate to the non-literate and not just from the village chief.   

 

 

Figure 24 The Researcher and New Friends 

 

The way information is shared in rural Malawi was further illustrated to the researcher 

when travelling to Cape Maclear during a six hour wait for a bus in a small town called 

Salima.  The researcher bought a newspaper and sat in the bus stop to read it and soon 

had a crowd of people requesting to have the newspaper when she had finished with it.  

The newspaper was passed around as people read it to each other in groups and looked 

at the pictures.  The oral aspects of the culture were not forming a barrier to reading and 

information as many writers have suggested but it appeared that a lack of access to 

materials was more to blame.   

5.2 Research Question Two: How relevant is donated Eurocentric book 

stock to its users? 

In contrast to the concerns expressed in the literature review the Eurocentric books are 

not considered irrelevant as the teachers and LA believe that the information in them will 

teach children a better, more affluent way of life.   
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The books provide access to the outside world that the children would not otherwise have.  

The teachers express a similar opinion to that expressed by teachers in South Africa who 

were provided a classroom library by a South African private sector and foreign donor 

funded project called READ.   

 

They felt strongly about the issue of westernization...feeling...that [they] 

cannot run away from westernization...one stated that, 'a so-called 

Western way of life is the only way many of us know and that does not 

mean that we are rejecting African traditions.  We are surviving in the world 

not only in South Africa’...The attitude today is to help [children] nurture 

their 'global' dreams. (Rosenberg 1998, p.92) 

 

However, this study suggests that it cannot be assumed that Western books will 

automatically fulfil the needs of a school just because the education system in the 

recipient country has been inherited from a colonial past.  Some of the subjects are well 

catered for, such as science, but there are locally relevant subjects to be considered, 

such as agriculture and social sciences.  In this particular case, a change in the 

arrangement of the curriculum has left some subjects not catered for by government text 

books or library resources.  

 

The main concern revealed in this study is that the academic levels of the books are 

largely unsuitable for the educational attainment of the pupils, with language barriers 

being cited as the major reason for this.  Despite these concerns, it is claimed by the 

teachers that having access to English material will help the children to understand 

English. 

 

Conflicting needs for both harder and easier books are expressed, delivering a confusing 

message to donors.  Many teachers consider the books that are currently available to be 

too advanced for their students and request a more appropriate level of stock, yet they do 

not want to deny the secondary level students access to books that would help with their 

studies.  The library cannot, as it is, meet all the expectations placed on it.   

5.3 Research Question Three: How is library stock used and in light of this, 

what impact does it have? 

The teachers communicate the knowledge they find in the books to their pupils by adding 

it to their lessons rather than teaching the children how to access the information 
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themselves.  The findings indicate that this is the best way they have found to manage 

with a lack of resources and the language barriers they face.  However,  despite these 

problems the teachers have high hopes for the library and claim that the library has 

improved English levels and exam results because children now have the opportunity to 

study independently and interact with books in a way they could not before.  The exam 

statistics raised questions about whether the library had the impact on education levels 

that the teachers claimed however, and as is discussed in section 5.4, the children are not 

adequately supported or equipped with the tools to undertake independent research. 

5.4 Research Question Four: How is reader development supported? 

According to Sturges and Neill (1998, p.163) it is hard to convince teachers in African 

schools of the value of libraries but this study suggests that this is not the case, the 

teachers value it highly.  The teachers dispel the claim that they will not use the books 

even if they are available to them, rather they show that they use books in different ways 

to suit their situation. 

 
An in-depth critique of teaching methods used in Malawi and their conduciveness to 

reader development is beyond the remit of this study, however it is clear that although the 

teachers encourage reading and promote what it can do for the pupils, the way they use 

the library does not facilitate reader development.  The teachers act as intermediaries 

between the books and the children rather than teach the children how to access the 

information themselves. 

 

The LA’s observations support Williams’ (1998) findings that the children are taught 

reading by rote and can recite words from memory but an understanding of the words is 

not established.  This does not equip children with the tools needed for independent 

learning.   

 
The findings suggest that book donations and enthusiasm from the stakeholders is not 

sufficient; professional support is also vital.  The findings concur with Nsubuga (2003, 

p.71), the author of one of the reports in Rosenberg’s (2003) collection, that reader 

development programmes are needed, alongside the provision of relevant books, in order 

for the books to improve education standards and to be used to their full potential. 
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      Figure 25 Sunset Over Lake Malawi – Cape Maclear 

 

5.5 Recommendations for Future Practice 

Drawing on the experience from this case study, the following recommendations for future 

practice are made that may help library aid projects to fulfil their potential.  

 

Project evaluation using both qualitative and quantitative data is still lacking in the area of 

library aid.  It is recommended that this be addressed.  Before a library is installed its aims 

and measurable outcomes must be established.  Indicators must be decided upon and 

data collected regularly in accordance with this.  If a project it is not achieving its goals 

then it needs to be reconsidered and adapted.  This study demonstrates that, even if a 

library does fulfill initial needs, these needs change, as is demonstrated in section 4.2.3.1.   

 

The only way of establishing need is by consulting the users.  Experience from this study 

suggests that western donors must not make assumptions about how an oral society 

functions.  Thorough consultation with all stakeholders is crucial if inaccurate 

presumptions that undermine the aims of a project are to be avoided.  In order to ensure 

that stakeholder concerns are addressed; a sense of ownership established and 

maintained; the stock made as relevant as possible and stakeholders kept interested, it is 

recommended that practitioners ensure communication channels and procedures are 

clear.  In this case study, when asked what changes might improve the library, T9 said 
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"ahhhhh, we can’t change that library.......because of financial problems we can’t change 

the library”.  It was one of the most telling comments on the lack of ownership the 

teachers have of this library.   

 

The teachers and LA do not necessarily require money to improve the library.  Training 

could help them to use the resources that are already available to them more effectively.  

Therefore, it is recommended that library-aid projects consider training to be as essential 

as the provision of books.  The LA is untrained and although he has a lot of enthusiasm 

and ideas he is isolated; he and the teachers need support to realize their ambitions for 

the library.   

 

Experience from the case study suggests that book donation has a role to play but in 

isolation it is self-defeating.  Therefore, the final recommendation is that donors work with 

information professionals and education experts to develop innovative reader 

development programmes that utilize the traits of the community to engage everyone in 

reading.  For example, in this study it was revealed that:  

 

• Education and knowledge are associated with wealth, therefore to be seen with a 

book gives one prestige.  The donors should ask “how can we harness this 

interest and nurture it?”  

 

• Information from books gets shared orally from the literate to the non-literate.  The 

sharing of stories and the experience of reading is a prime factor of reader 

development.  How can this highly sociable trait of an oral culture be used to 

engage more people in reading and facilitate involvement of non-literate 

community members?  The new enthusiasm from parents due to government 

influence could be harnessed to help develop a reading culture but it would need 

community participation and relevant resources. 

 

• New literates are a theme throughout the findings of this study.  New literates can 

slip back into illiteracy if they do not have access to reading materials post-school.  

This section of the community should not be overlooked by library providers.  

Reader development should be a lifelong, continuous process.  The evident 

interest in learning about the outside world shown in this study and the desire for 

continued education is an ideal basis on which to encourage people to read.  
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     Figure 26 Games by Lake Malawi – Cape Maclear 

 

5.6 Critical Review of the Research Study  

This study features the limitations inherent in any small-scale research study of its kind, 

however it answered the objectives and allowed for conclusions to be drawn that met the 

study’s aim.  

 

It was originally intended to involve the pupils at the school in participatory activities to 

establish their thoughts and usage of the library as detailed in Appendix B but ambition 

was compromised by the practical implications.  Due to time limitations the activities were 

abandoned as they began to resemble a survey which restricted the participatory element 

desired.  Participatory research with the children, and interviewing of the wider community 

would triangulate the data collected thus far but as this was not possible for a study of this 

size it is suggested for future research.   

 

It was also difficult to see what was actually happening in the library on a day to day 

basis; this may only be achieved by a long period of observation, which was not possible 

in this study. 

 

Lastly, one of the main weaknesses of this study is the subjective nature inherent in 

interpretation, however every effort was made to limit and avoid bias as is detailed in 

section 3.3.4.  Although there was limited time to establish a rapport with the participants 
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it was felt that rapport was not so much of an issue as cultural misunderstandings on the 

part of the researcher.  These factors were difficult to foresee, but could have been 

clarified in the field had there been more time.  

 

The study featured several strengths.  The semi-structured interview approach and 

general nature of the research questions facilitated the collection of rich qualitative data 

despite the concerns laid out in section 3.5.1 regarding the researcher’s lack of semi-

structured interviewing experience.  Triangulation of data collected from the library 

assistant, the teachers and the documentation allowed for a dual view of the library and 

provided added depth. 

 

       

                           Figure 27 The Researcher and Local Children 

 

As a preliminary piece of research this study has achieved its aim to inform donors and 

practitioners and encourage them to review their approach.  It also raises many theories 

and questions for future research. 

 

5.7 Recommendations for Future Research  

Further research is recommended in the following areas:  

 

• This study suggests that to form assumptions regarding the traits of oral cultures 

and philosophise on how they prevent a reading culture from developing, is too 

simplistic an approach.  The few reader development programmes that have been 

researched and evaluated illustrate that if managed, directed and supported 
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appropriately cultural traits can actually facilitate access to the written word.  

Teachers may use books in different ways from literate societies due to cultural 

preferences, as suggested by Totemeyer (1994), rather than due to a lack of 

resources or a lack of willingness to adopt new teaching styles that facilitate 

reader development.  Reader development activity in Sub-Saharan Africa is a new 

and emerging area that requires more evaluation and research without which 

resources will not be used to their full potential.  

• Language barriers were a constant theme in this study.  It is suggested that 

research be carried out regarding how this can be addressed.  Zeleza (2002) 

reports that the supremacy of the English language hinders the success of local 

language publishing, if this is the case perhaps donors should look towards 

providing material used specifically for teaching English as a foreign language 

rather than just providing material printed in the English language.  

• In this study the teachers and library assistant spoke for the children and the 

community.  A repeat of this study, extended to collecting first-hand data from 

these library stakeholders, is recommended to provide a more comprehensive 

picture. 

• No librarians, teachers, education or development experts were employed by the 

NGO featured in this study.  For the reasons discussed in the next section it is 

recommended that research be carried out to establish whether this is endemic 

and if so, why? 

 

5.8 Final Thoughts  

One of the teachers interviewed for this study said:  

 

I think in Malawi it is the song of the government, they decide that in every 

part and every learning area there must be a librarian, but the libraries 

must grow because it is a matter of encouraging a child to read....now a 

library is most important to our lifespan of our learning, really...Yes this is a 

very serious matter. (T2) 

 

With the agreement of the Millennium Development Goals, the emphasis placed on 

education and libraries by African governments such as Malawi’s, and the subsequent 

increase in school enrolment numbers, came the time for library professionals to take 

their place in the development agenda.   
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The NGO central to this study was formed on good intentions and philanthropy.  The 

members said they had all used libraries therefore they could run one.  However this 

study suggests that a lack of consultation with professionals and the library users, a lack 

of consideration of the specialist training needed for the library assistant and no 

evaluation of their service in the five years since its installation, has limited the library’s 

potential to serve its purpose despite the high expectations of the teachers.  The lack of 

first-hand research regarding library aid indicates that this reflects librarianship and 

international development as a whole.   

  

Libraries in the UK continue to fight for funding and recognition so it is likely that trained 

staff and professionals are overlooked in the consultation process by UK based NGOs 

and development agencies.  This is lamentable because libraries are the ideal way to fill 

the resource gap and the library profession could play a vital role in helping Malawi and 

other developing countries towards education and access to information.  The library 

world must advocate its profession and its position on the international stage in order to 

fulfil this role. 

 

    

Figure 25 The Researcher’s Neighbours 
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Appendix A. Cape Maclear Primary School Statistics   

 

 

 

 

 

 

 

 

 

 

 



71 

 

Appendix B. Student Participatory Activities  

As noted in the main text of this study the intention of the researcher was also to carry out 
participatory activities using smiley face scales with the children. This was to obtain their 
views about reading and the library and triangulate it with the teacher’s and library 
assistant’s. Unfortunately, due to a lack of time, complications regarding access due to 
examinations and because of language barriers, this did not happen the way it was 
intended and the activities were scaled back substantially. A pared down version of the 
activity was carried out and the children provided with stickers to stick on the smiley face 
scales as illustrated below, but it began to resemble a survey rather than active 
participation. Also because the library assistant had to translate, it felt that the validity the 
data from this was too flawed to include it in the main body of research as there was no 
opportunity for the researcher to ensure understanding. It is included here to provide an 
idea of the researcher’s original intention and for information for future research. It was 
piloted etc. but abandoned due to experiences in the field.  
 

i. How often do you visit the library?  

 

Once a week or more                   Once a month  

 

Sometimes                                           Never             

 

 

ii.  Have you ever been shown how to use the library by a teacher or by 
someone who works in the library?  

 

 

   

 

 

          

                 Yes 

 

 

 

       

              No                            

  

 

    Don’t Know 

 

Teacher 

   

 

Library staff 

   

 

 

Other 
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iii. Are there books in your home?  

 

 

 

 

             

                        Yes  

 

 

 

                

               No 

 

                          

            Don’t know 

                               

   

 

 

iv. A)    Do you read in your free time? 

 

 

 

                   Yes  

  

 

                No  

 

     Don’t know 

 

 

 

  

 

 

            IF YES 

 

 

What was the name of the last 

book you read in your free 

time? 

 

What was it about?  
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v. Do you read aloud to other people from books? 
 

 

 

                   Yes  

  

 

                 No  

 

         Don’t know 

 

 

 

  

 

            IF YES  

 

 

Who was the last person 

you read aloud to? 

 

What was the book about? 

 

 
 

iv. Do other people read aloud to you from books?  
 

 

 

 

                  Yes  

  

            

                No  

 

    Don’t know 

   

 

              IF YES 

 

Who was the last person that 

read aloud to you? 

 

What was the book about? 
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v. Do other people tell you stories without using books?  
 

 

 

 

 

                     Yes  

 

 

 

                   No 

 

     Don’t know  

   

 

                IF YES 

 

Who was the last person to 

tell you a story without 

using books? 

 

What was it about? 

 

 

 

 

v. Do you tell other people stories without using books?  
 

 

 

 

 

                     Yes  

 

 

 

                   No 

 

     Don’t know  

   

 

             IF YES 

 

Who was the last person to 

you told a story to without 

using books? 

What was it about? 
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Appendix C. Interview Schedules  

 
Teachers Interview Schedule  

 
Interview Opener (Appendix D)  

 
1. How often do you use the library? If not why?  

       

2. What do you uses the school library for?  

    How important do you consider it to be in supporting       Use     

         your job?                & 

    Why?                          Reader Development 

        

3. What did you use before the library was here?  

 

4.  Do you use books in the classroom?  

 If so what, how and why?  

 If not why not?            Use 

                & Reader  

5. Do you show children how to use the library?        Development  

      What for?  

     How does this support education?  

     If you don’t show children how to use the library, why not? 

 

6. Do you think the library had any impact on the school?  

      How?  If not why not?              Impact & 

 

7. Do you think the library has improved anything?            Relevance 

 What?  If not why?  

 

8. Who has a say in what goes in the library and what the library needs?    

Needs & 

9. Is the library meeting your needs?            

How?                Relevance    

If not what needs are not being met?  

 

10. What place/role does reading have in Malawian society?               Role of Reading 



76 

 

      

 

11. How do you think the library fits in with Malawian Culture?             Role of Reading 

                     Needs &        

12. How relevant do you consider the library stock to be?    Relevance 

                                                                                                                      

13. If you could make any changes to the library what would they  

be?  Why? 

 

 

Ask if the interviewee has any questions or further comments  

 

Interview Closer (Appendix D)  

 
     END  

 

The questions were altered slightly for the library assistant’s and head teacher’s 

interviews  

 

Library Assistant Interview Schedule  

 

1. What do you think the library’s role in the school is?  

2. Who uses the library?  

3. What is the library used for? Most? 

4. Is it seen as important? 

5. What do you think teachers, students, the board thinks about the library?  

6. What do you think they expect from it? 

7. Do you encourage teachers and students to come to the library? How? 

8. Who has a say in what goes in the library and what the library needs?  

9. What place/role does reading have in Malawian society? (beyond school?)                    

  e.g. where does reading fit in/ how is it/can it be used.  

10 How do you think the library fits in with Malawian Culture? 

11 How relevant do you consider the library stock to be? 

12 If you could make any changes to the library what would they be? 
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Head Teacher Interview Schedule  

 

1. Do you use the library? 

2. What do you think the library’s role in the school is?  

3. Do you think it has had an impact on the school? If so how? 

4. How important do you think the library is? Why?  

5. Who has a say in what goes in the library and what the library needs?  

6. Do you encourage teachers and students to come to the library? How? 

7. How do you think the library fits in with Malawian Culture? 

8. How relevant do you consider the library stock to be? 

9. If you could make any changes to the library what would they be and which do you 

think is the most important? 
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Appendix D. Generic Interview Opener and Closer 

The opener and closer changed organically in response to experience in the field. A 

familiarity with Malawian colloquiums, gained by time spent conversing with locals, 

allowed the researcher to learn the most effective phrasing of sentences to ensure 

understanding. This is featured below. 

 
Start of Interview  

 

• Introduce myself...... 

• Thank you very much for agreeing to talk to me, especially as I know you are all 

so busy......(enquire after the participants health and that of their family).  

 
Have you read the information sheet that that I gave you explaining who I am and what I 

would like to do?  I will just go over that information with you and answer any questions 

you have....... 

 
I am a librarian and a student from England.  I have been asked to do a research project 

for my course.  Because I know all about libraries in England I was interested to come 

and learn about libraries and reading in Malawi.   I am doing this research just for my 

homework and it is not for the ---- ((name of NGO)).   

 
As you are likely to be one of the main users of the school library I would like to hear your 

opinions. I would like to ask you some questions about how you use and feel about the 

school library.  

 

The interview will take around 30 minutes.  

 
You are free to withdraw from this research at any time. You are also free to stop the 

interview at any time. 

 
Anything you say to me is private and your name will not appear in my report.  

 
Do you have any questions you would like to ask me?  

 
I would like to record this interview as it will help me to remember our conversation 

accurately. No one else will listen to it, just me. Is this okay?  

 
Please could you sign the consent form so that my teacher in England knows that I have 

explained everything to you and that you have agreed to talk to me and to be recorded?  

Are you happy for the interview to begin?  

 
End of the interview  

Thank you very much for talking to me and for sharing your thoughts and opinions.  
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Appendix E. Data Extracts - Interviews and Reports 

 

Extract Indicators  

 

The following labels are used to indicate where the extracts originate from.  

 

• Extracts from interviews with the teachers are indicated by the code assigned to 

the raw data e.g. (T1) = Teacher One. 

• Extracts from the interview with the library assistant are indicated as (LA)  

• Extracts from the library assistant’s reports are labeled to indicate the report from 

which the extract was taken, for example (R1, P1) indicates it was taken from 

report 1, page 1.  

• JA  = the researcher 

 

Transcript Indicators  

 

The interviews were transcribed verbatim. This was felt important because although the 

participants spoke English they had their own distinctive use of it. “Tidying up” of the 

transcripts would homogenize their voices, strip away the context and potentially lose 

some of the meaning (Wengraff, 2001, p.221).  Editing was kept to a minimum and was 

only used where it was necessary to ensure comprehension.  It was also felt that as 

language barriers was a theme that appeared frequently in this research, a honest 

reflection of the participants local use of the English language was essential. The 

following standard transcription indicators were used. 

 

Indicator  Explanation  

XXXX unable to hear this word 

(?) unsure of this/these words 

(..) Pause 

(.....) long pause  (of increasing length for longer 

breaks in dialect),   

- - - Interruption 

[ ] Square brackets contain words added by 

researcher to aid reader comprehension 

(  ) Parenthesized words indicate possible 

hearings 

((  )) Double parentheses contain the researchers 

descriptions rather than transcriptions 

 ....... Where content was omitted to aid 

comprehension and enhance meaning.  

 

These serve to retain the important nuances of communicative exchange and to aid 

comprehension.   
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Extracts 1 

 

The reading of books goes hand in hand with the social life of the kids. When they read 

books, If one student has got a book, when he reads, finds some news or new news, 

something interesting, at that moment he goes and tells the friend, so that they gather 

together sharing that book, reading together so the news they read from the book, or the 

story (..) they spread it, even to their parents.  Then everyone demands the book. “I want 

to see that, I want to see that book” yeah, that’s how it goes. (T11) 

 

Children usually come and be part of the library and be learning there. This is one of the 

encouragements, this is one of the area upon which we are (...) the people now are 

having an interest, because who brings messages into the village? [It is] the children. (T2) 

 

Some of them [the community] are interested because those books have got pictures and 

when they see the pictures they ask “what does this mean?” (...) the illustration will attract 

the family so that the child can interpret and tell they from that book. I think and it is of 

serious importance (...) that (...) some of the books should be taken into the families so 

that some of them will see or understand what is happening in the world. (T8) 

 

In this time we understand now, culture is different from the past because in the past the 

children were not allowed to ask some questions to their parents or to assist something, 

to suggest something, they said if you talk to your parent or if you talk to your farther that 

was (...) you are not polite enough to talk. Now through this democracy and this starts the 

people understanding the importance of discussing with the children, they are free now. 

Yah ((laughs)) we are liberated ((laughs again loudly)). (T8) 

 

Extracts 2 

 

The reading of books goes hand in hand with the social life of the kids. When they read 

books, If one student has got a book, when he reads, finds some news or new news, 

something interesting, at that moment he goes and tells the friend, so that they gather 

together sharing that book, reading together so the news they read from the book, or the 

story (..) they spread it, even to their parents.  Then everyone demands the book. “I want 

to see that, I want to see that book” yeah, that’s how it goes. (T11) 

 

Ah, I was just looking at what the pupils are doing and maybe saying.  Err (..) We been 

seeing a lot of pupils here, they have been going to the library to borrow books, some, 

even those who don’t know how to read, they go there to take the books, those that have 

pictures and they go through the pictures. And maybe, you might find some pupils 

discussing “ah, I saw this and this in the library (...) ah, I saw this and this and this” and 

share book. (T12) 

 

T2: If someone once visiting the library, the same time can be encouraged, and then be 

reading. That can encourage other people to come. 

JA:  Ah, so people will say “hey, look at this book I have been reading” 

T2:  Yes, yes, and other people will want to read it (....) you have seen that children 

usually come and be part of the library and be learning there. This is one of the 
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encouragements, this is one of the area upon which we are (...) the people now are 

having an interest, because who brings messages into the village? (..) the children, (...) 

when the books, when materials have areas of interest people can come by themselves 

(..) because of the areas of books of whatever has been in there for people to read, not 

only for interest but for them to be encouraged to be learning ahead of them to know what 

is now learning. That is why we are having our government have introduced interest 

schools.  

 

Extracts 3 

 

You know people travel around, you see. If you read a book from the U.K. you find that 

there is a certain culture, and maybe you move some here, maybe, you never know. Then 

you go to maybe America and you find that things are all the same. So you already knew 

something from when you were young and you just know what is happening now.  And if 

the books were just made from Malawi, Malawian culture only, that means the person 

who have just been living in Malawi, never going out from there maybe to learn other 

cultures outside. That’s why people travel. Instead of us travelling to England to learn 

more, that’s why we read books. (LA) 

 

They [the students] are learning and they are able. They are able to hear about overseas 

cultures, whatever. Of our friends culture (..). Because when you are here and you are 

learning, it is like you are interested with our culture, it’s like “ooooh our friends do this” it’s 

like “ohh, ohh” it’s like that.  When they are reading novels like,  you realise something (...) 

it is like you are not there, you are somewhere, yeah, because you are reading something 

, a story of somebody else, maybe in America, in the U.K, so, you are interested with 

reading novels. 

JA: And what novels do you like? 

T6: Mmmmmm ((interview looks a little embarrassed and laughs)) love ((laughs more)) 

especially love novels.  

 

Extracts 4  

 

(Note: This following extract features here because, although it was not included in the 

central discussion in order to limit digression, the researcher considered it pertinent to 

draw the readers’ attention to the fact that it may not just be the desire for economic 

stability that instigates the imitation of western societies. It may also be due to the 

influence of missionaries on older members of the community on whom there has been a 

lasting effect.  This subject is too dense and possibly controversial to be discussed in any 

detail in this study but it was a comment that surprised the researcher who until now 

regarded missionary activity of this kind as something left in a colonial past.  It highlights 

further the necessity for recipients of library aid to be consulted on their needs and views 

and for researchers to be prepared to have their own values and assumptions 

challenged.) 

 

There are some books (...) talking of the first missionaries who came here to 

Malawi (...) who encouraged our parents [to] leave whatever they were believing 

[in] to come to be Christians, to know who is god, to know who created them. 



82 

 

[Before that] they were believing in some other things (...) With the coming of 

these missionaries now some of the pupils will come to understand....we have to 

pray.  So some of these books there which are encouraging our culture to 

improve. (T7) 

 

Extracts 5 

 

There are those [in the community] here that are interested in education. We can check 

them. Psychologically we will know this one needs to learn but this one has come only to 

rob the books from us. So that you get which one is requiring to be learning and which 

one is not requiring to be learning but has come here for the sake of prestige. Some they 

come for prestige but some, they come for actual learning. (T2) 

 

Extracts 6 

 

We don’t allow outsiders to borrow the books because they come with a, with an interest 

to show us that they can read and return back the book, but after later on, they just store 

the book and that means we can lose many books. (T1) 

 

T5: Only (..) sometimes out of the school they can come to read some books but not 

really, not really. But the library is for only the students because outsiders always stole the 

books.  

JA: Do you think that if they could read the books they would read the books? Do you 

think people are interested in reading? 

T5: Yeah, they are interested. 

JA: Why is that do you think? 

T5: I think that books is where that most of the peoples know most of the things happen, 

in the past and in the present, yah. 

 

I think in the past, mm, last year, when your friends came here, we sat down and 

discussed all the issues and problems with the library....Well we had to talk about some 

other people who were just in the village, the school leavers that come in and try to read, 

if they want to try to improve their education standard, they can come to the library and try 

to do that.  It is in the interest of everybody we stopped the people from the village to 

come in otherwise they could be robbing our books.  We need to make very big, good 

(XXXX) upon which the books could not be robbed.  Something that say’s “this man has 

borrowed this book and has returned it on such and such day”. (XXXX) If you are 

borrowing books from the library, you read that book.  I should not come to you and 

borrow that book from you as I decide that the book would be robbed. (T2) 

 

To an individual living in the village, we can’t allow that one, because he can borrow the 

book, then go fishing, then doing some other hunting, then doing some other house work, 

then losing the book, that’s why. It is better to borrow to the one who is at the school 

going in higher education. (T5) 

 

They would like to read [the community]. But we are afraid that we can lost more books. 

That’s why we don’t allow that. There are people who left school sometimes back who be 
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interested in borrowing the books and reading them but they cannot care for the book (..) 

Yes, because they have (...) a lot of engagements. So it is better to borrow to...the school 

learner or someone of higher education, because they can care and follow the rules of 

caring for the book then returning it back (...) Some people have a very good idea of 

borrowing the books but we teachers we are afraid of them. (T1)  

 

Extracts 7 

 

We need to make very big, good (XXXX) upon which the books could not be robbed.  

Something that say’s “this man has borrowed this book and has returned it on such and 

such day”. (T2) 

 

....some of the places in town, many in town, there are reading places in libraries, 

because people they come and they read in the town libraries, libraries in town. They 

used to come there, people from work, reading, from other areas, where not busy they 

come in. Especially in Zomba I saw it, the time when I was teaching in Zomba.  So having 

our library here, we thought if that would be the same in each (area?) I think that would be 

no problem.  Yes, people come here and read, they go off (...) that would be very nice. 

But our library is mean (...) small (...) it’s mean, it could not accommodate many people. 

.... If there be an extension of the library, the builders could come in and extend the 

library. Or even if you could build a building for library only, because to let either the local 

people and even the school learners to come and to learn.  - - - - - 

JA:  What kind of books do you think people would like to read in the community? 

T2:  Mmmmm, especially educational, what I would say is on an academic level, like 

English books, like books which people can read for improving their standard of learning. 

There are some books I think (..) but at the primary level that we are having now, 

supplementary books can be good . They can read books of stories and so on and so 

forth......I think that if (...) that’s why I have talked of extension of the library, that’s why I 

have talked of (...) additional more books to be available and then (...) I have talked of 

computers and anything which can stimulate, which can encourage someone to read, 

someone to come.  If someone once visiting the library, the same time can be 

encouraged, and then be reading. That can encourage other people to come. 

JA:  Ah, so people will say “hey, look at this book I have been reading” 

T2:  Yes, yes, and other people will want to read it.  All such things are the areas we 

should look at you see....the people now are having an interest....so to the library itself, 

when the books, when materials have areas of interest people can come by themselves 

(..) because of the areas of books of whatever has been in there for people to read, not 

only for interest but for them to be encouraged to be learning ahead of them to know what 

is now learning. That is why we are having our government have introduced interest 

schools. There are some people who have never been to school...who never went to 

school in their area (...) let’s just see (...) what type of books do you think these people 

would come and borrow?  What type of books, you know, in this area? These people are 

from the village, they have never been to school, let’s get some of these types of books 

and they can come and borrow, come and learn. 
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Extracts 8  

 

T11: Most especially I can take for instance here in Cape Maclear, most of the boys; I 

think maybe you have seen them around the beach? They like reading very much. 

Reading the magazines, you know magazines?   

JA: Yes. 

T11: The newspapers, they like reading so much.  You can find some people in the 

village, they never went to school but through reading the magazines and the newspapers 

they are able to read and even WRITE. 

Some of them [in the community] really have no money, they could not even buy the 

newspaper, so once they see someone is reading they see they have an option, not an 

option but they have a chance of citing something..They [newspapers etc] are very hard 

to get because you need to buy, so if one buys, when he is used with it, he doesn’t need 

it, he throws it away, somebody comes and picks it up.  

JA: And reads it... 

T11: Yes. 

JA: So people would like to read if they had more access to books and reading material?   

T11: YES! yes, yes, yes, yes. 

JA: And if they had more access to books do you think they would be keen to read books 

as well? 

T11: Yah, yah, yah, definitely. 

 

JA: What place do you think reading has in Malawian society? 

T9: I think only in school.  But at home, ahhhh no, because of poverty.   

JA: If people had access to books do you think that, (...) would people want to read? 

T9: Yes, some want to read, because them others (...) him didn’t finish school because of 

fees, so some want to read, but they find difficulty.  

 

T12: Yes, it has a role. This reading, if it can be taken seriously err, as you know, reading 

is a way of imparting information, imparting knowledge and err, since now Malawi is (...) 

Our country I mean, this Malawi is at least going up, in terms of maybe in some of the 

industries and politically and I think if reading materials are available the people may be, 

may get something in their mind and their mind might become, maybe matured. Because 

some people just do things anyhow because they don’t know what they are doing and 

reading may improve the living standard for the people. 

JA: So if books were available do you think people would be keen to read them? 

T12: Yes, yes. Sure. 

 

Extracts 9  

 

We need educative [books] because those books from England...yah so we here in 

Malawi we have our own books for the curriculum to go on so we told them [the NGO] that 

we need some educative books for the...in order to concur with the Malawi government. 

So we told *** that some other books they have to buy from where, from where the 

government have so that we need those books to be in the library. We have to tell them. 

(T8) 

 



85 

 

Yeah, they need to, see, to tell, (..) they [the NGO] must be attending a discussion with all 

of the teachers and discuss which important books can we need in the library, yah. There 

might be school going books and maybe professional books to help even the teachers, 

yeah (..) There must be books, a range of books, a number of books to help the school 

because (..) and even the teachers  professional work, yeah, yeah. (T3)  

 

We teachers and the head teacher, deputy head teacher altogether, now have to check, 

how the upkeep of the books and (...) If there are some books needed or some of the 

books found in the other library, how we can get them and that’s how we can connect with 

you.   That is how we can work together you and us (...) so that we can help to improve 

the library. There are other books needed, there are other books not being used, many of 

the books are being used from the lower classes to the higher classes. (T1)  

 

[Some books] are not yet available at this school, so if we tell you then you can come with 

the books with which we are going to need...because otherwise any book can come that 

might not be fit for the children, they would be above their grade, above their reading 

capacity, some of the books are from secondary school. (T2)  

 

 

Extracts 10 

 

T10: We have got some other books which are, are taken from the western cultures, so, 

those western culture can also improve the culture of Malawi. In such a way that our 

pupils can read some certain information which can make them change whatever they are 

doing, which was about, which can I say, it was maybe wrong. Yeah, it was a wrong teach 

them, so they can change such as their writing from certain book from western country. 

JA: I don’t quite understand, change how? 

T10: Yes yeah.   

JA: How do you think they might change? 

T10: Ok, in the way that errr (...) it’s difficult to explain (...) okay, it’s when (...) okay, it can 

change them (....) I’m, I’m talking about culture. Yes.  If the book was been written in a 

western style, so if the pupil or child reads it maybe the information being grabbed is 

about culture, now, he can, he or she can think of changing his or her culture by following 

the way the culture, the western culture being explained in the book. It is a good culture; it 

is good also to follow it. 

 

Yeah, I think um (..) when the children read the books  they get to know how other people, 

the life of other people, of the English people yeah, so they compare it with the Malawian 

culture and sometimes they try to use the English culture to just try, “let’s see, what if we 

do like this, this, this. Is how like the English people do” comparing with our culture, yah, 

and sometimes it works yah (laughs). (T11) 

 

Erm, all I can say is (..) since the cultures are different and also the curriculum, 

sometimes may be the same, but maybe the picture of the books all, all I can say is the 

image of the book is always different to Malawi.  Like the book that are written in Malawi 

are written according to Malawi culture, and the reading of this book can affect very much 
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the culture (..) can change somehow the culture of Malawi, maybe to western culture,  I 

can say. (LA) 

 

I know that with the establishment of the primary and secondary school of my poor Malawi 

country things will change for better in terms of academic, economic, technological etc. 

many people say that [the NGO] will help very much in helping boost Malawi country 

academically by bringing some resources from Europe to Africa so that in one way or the 

other things that were hidden are now known even in the primary school. (LA) 

Extracts 11 

 

Many of the science books they are very the same, English, maths and the other culture 

and story....the ones [books] that come from the government, they are different from these 

ones [the library books] but...the topics and everything they are similar. Very much similar. 

(LA) 

 

Extracts 12 

 

There are some of the questions of which we happen to be teaching, especially science, 

history, as well as (...) Environmental sciences, some of these books they help 

children...because in our books [text books] there are some areas upon which they are 

not available, so some of these questions, some of these learning materials have been 

found in the library...we have got mathematics in the library, then we have English books, 

we have science books, environmental books. (T2) 

 

Many of the science books they are very the same, English, maths and the other culture 

and story....the ones [books] that come from the government, they are different from these 

ones [the library books] but...the topics and everything they are similar. Very much similar. 

(LA) 

 

Extracts 13 

 

According to our syllabus we don’t have the history book...in past years...we were 

teaching geography (...) civics and we were teaching history. These three subjects were 

combined in to one subject which is called social studies....but with the new curriculum 

again, which has started last year, they have again separated the subjects ... So if we can 

have history books purely for history, so if you can send us these books then they could 

assist with our job...History of the world, in general...history of central Africa, history of the 

world (...) you can assist our pupils who have no knowledge concerning history, that is 

very, very important. (T7) 

 

Extracts 14 

 

We need educative because those books from England ( ....) yah so we here in Malawi 

we have our own books for the curriculum to go on so we told them [NGO] that we need 

educative books for the...in order to concur with the Malawi government. So we told 

[NGO] that some other books they have to buy more from where, from where the 

government have so that we need those books to be in the library, we have to tell 
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them...from Malawi yes, so that they have to concur with especially in Malawi, because 

those books [already in the library] are just for casual reading yeah (....) we should say, 

supplementary books. (T8)  

 

There are not enough books, because some are not actually our curriculum, in our 

curriculum, no, it is different from our curriculum [the British curriculum]. Sure....because 

we have these subjects (...) to study but some you don’t find there, some subjects [like] 

erm lifeskills and some subjects like agriculture and some social environmental sciences,  

there are not enough in the library. Sure. ((He goes on to explain that Life skills is about 

their culture and how to protect yourself from HIV/aids and other such things. He says if 

he could change the library he would add some Malawian books)) "for to feed our culture 

and our curriculum. Sure, sure yes to feed our curriculum. (T9)  

 

JA: Are there any particular subjects that it supports [the library]? 

T10: Yes, like English and including as an, as a subject which can be improved more (…) 

Most of the books that are in the library are written in English, and you can find 

grammatical books in those libraries. Yes. 

JA: And are there any other subjects that it supports other than English? 

T10: Mathematics.   

JA: Are there any other subjects that you think it could support but doesn’t support? 

T10: Yes, social and development studies, yeah. 

 

Extracts 15 

 

Ah books in England ummm history is taught in the same way we talk of world history, our 

history and south Africa, all the history is the same but what is the difference is the stages 

now of learning because there is primary and there is secondary level history and there is 

university level history and when you are sending these books to primary school you have 

to know that the books they are going to a primary school, so the books they have to be 

equal with the knowledge of our primary. (T7) 

 

Extracts 16 

 

The only thing that I can be happy to be done is to bring the books that (..) are simple to 

read, like very short stories, very broad words so that children can look at them 

easily.......but the only thing is, maybe the reading books like novels, if there could be 

many for the young ones. Sure, that would be very good.  (LA) 

 

And if you [the children] don’t understand then you will just go out (...) just walk out (...) we 

need some simpler English books for the children to understand because here in Malawi 

we teach English for English lesson.... We need life and more simpler English (...) more 

storytelling books so that the children are interested because there are some books which 

are...they can’t understand what they are reading. (T8) 

 

Let’s say in standard 1,2,3 and 4 we teach all subjects in Chichewa, except English 

lessons (...) then from standard 5 we teach all subjects in English except the Chichewa 

language so it is very hard for the children. So just imagine a child who is standard 4, he 
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is being taught in Chichewa (...) they go to standard 5 and each and every lesson is 

taught in English, this is very hard for the child.  So if they use the library with simpler 

English which he can understand that so that when he reading he can pick up some other 

words and some meaning from the books. (T8) 

 

Some find them interesting because they know English more, but if English is a problem 

for them then they don’t like to read the books, sure. (T9) 

 

English books are needed more. As you know, we Malawians, we speak Chichewa mostly 

so to improve our English it takes a lot of period of time for a child to come up with er, a 

good grammatical English, so there is a need to improve more, to add more English 

books in our library. Yah. (T10) 

 

They are supported in English, mainly English, because we find problems here in English 

because it is not our major language, sure. (T9) 

 

Extracts 17 

 

Some are not eager to go [to the library] because they don't read, that is why they just 

ignore it...[there are] a lot of children in one class (...) because we had only, we had 86 

children in one class, so to help each and everybody is difficult to us. Yes shortage of 

staffing and that is why some find it difficult to read. (T9) 

 

We have a disease in lower classes, some of the children (...) because we have more 

pupils in one class so teaching there is a problem, most of the pupils they don’t know how 

to read. (T7) 

 

Some find them interesting because they know English more, but if English is a problem 

for them then they don’t like to read the books, sure. (T9) 

 

And if you [the children] don’t understand [English] then you will just go out (...) just walk 

out [of the library]. (T8) 

 

 

Extracts 18  

 

But as for (...) additional incentive for I myself, I want to read more, for secondary 

education, for University, or diploma, so some of these books, if they are available, I can 

go on reading. This is nice books for reading, so I can encourage myself and I [can] also 

encourage other people to read more. (T2) 

 

Because here we have got a secondary school...so those don’t have a library and few, 

few books. So I thought it wise if they could bring some books for secondary school like 

biologies, geographies, whatever, histories... There are some but a very few yah, so that 

our friends there who are schooling at secondary school also are pleased doing 

something, yes. (T6) 
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 Erm (..) maybe (..) if urm you may have a  variety of books here apart from those that you 

have here, because those books, they are mainly for the younger reading and we may 

need some other, older books. (T12) 

 

Yeah, they need to, see, to tell, (...) they must be attending a discussion [the NGO} with 

all of the teachers and discuss which important books can we need in the library, yah. 

There might be school going books and maybe professional books to help even the 

teachers, yeah (...) There must be books, a range of books, a number of books to help the 

school because (...) and even the teachers  professional work, yeah, yeah. (T3) 

 

Extracts 19 

 

Here [Cape Maclear] we have got a secondary school...those don’t have a library and 

few,  few books. So I thought it wise if they could bring some books for secondary school 

like biologies, geographies, whatever, histories... so that our friends there who are 

schooling at secondary school.....maybe in the afternoon.....those people from secondary 

school they can come here and have access. 

 

Extracts 20 

 

Ah, a computer can be used for many things and this school, some class needs things 

which need to be typed, and I know that, and I understand that the computer can be used 

to type some things which would be important (..) could be used by the school. Sure.  

(T12) 

 

It is hard because if we had a big room...let’s say like that room over there ((points)) we 

need something like computers so that some other children go there to do other things 

when some are reading they can do this and that so we attract more children to go there. 

(T8) 

 

There are some [children] that were born intelligent but there are some that were not born 

intelligent that need to be driven so that they can try to come up with their friends. Now a 

library is most important to our lifespan of our learning, really.....If the library is here and if 

then we have a chance of having computers, and those children could be (..) well there 

would be no time to play.  Because they don’t play here, you see some of them, they 

come to the library. (T2) 

 
Yah, the changes might be (.........) you can leave something there’s a fact, like some 

more books and (....) those who donated the library  promised us to give more (..) things 

for pupils like the (screens?),  typewriters the like (..) yah, so that kind of thing could also 

help the school and the pupils. Yes. (T3) 

 

Extracts 21 

  

The only thing else that I can say is that the library gets small because the school is very 

big.  Sometimes it is packed everywhere and it is so hot. Very, very hot.  We can’t have 

any windows to avoid (...) to protect the books. That is what I would think.  I was thinking 
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maybe to be happening. (..) Because most of the time I cannot say to the kids “ah, the 

number is full” that means the children who help me, they say “why you choose us”? (LA) 

 

LA: Yes, there are so many that is the only reason why I do that. If this was a big room 

then it would be very possible for them [the younger children] to come in. Because, you 

know, those standard ones, sometimes they don’t even understand the advice such as 

“let’s keep quiet, we don’t make noise here” So they all say “blah, blah, blah, blah” so it’s 

disturbing others who wants to read. 

JA:  So it’s just the older classes that are allowed in here. 

LA: Yeah 

 

Extracts 22 

 

Oh yes, English books, some of the English books are very good, we (..) even the 

teachers use them to teach in the classroom...They are books (...) they have got exercise 

books, for example, you have got English grammar, pronouns, verbal clauses, you can 

use them to teach in the classes. (T3) 

 

English books made for reading, just for the children yes. I have some time when we went 

there to collect the books for use by the pupils because we have few text books for the 

pupils in the classroom, so we go there and we take for (...) just maybe for alternative for 

the missing books. (T12)  

 

JA: Do you use books in the classroom? 

T4: I take the dictionary from the library and teach the children with it. 

 

Extracts 23 

 

There is time which is being spent for them to do their (XXXX) we have arranged with the 

librarian, yes, some other classes can come in learning and then some other classes, 

they come another day, not all of them at once but there are marked days upon which 

some of them can come and use the library. (T2) 

 

Extracts 24 

 

There are some books which can help us teach the higher classes [the books] some have 

more knowledge for the teacher and helpful to the teacher so that you can teach well, yes. 

(T1)  

 

Yes we use it [the library]. If you don’t use this you can still go down, down, down, for you 

to improve your teaching standard you have to use some other books (...) with other 

books you can teach better.  (T1) 

 

[We use the library] almost every day because as we come here, we are used to come 

and check with some of the books which are good in our teaching profession. (T2) 
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[I use the library] to see some of the books which I can use in my teaching profession. 

(T4) 

 

....education is going better 'cos teaching is like now easier, yah......[because] whenever 

you want to apply something like knowledge, whatever we have a problem to that the 

library, so maybe it is yeah, not difficult. (T6) 

 

There might be school going books and maybe professional books to help even the 

teachers. Yeah there must be books, a range of books, a number of books to help the 

school because (...) and even the teachers professional work. Yeah, yeah. (T3)  

 

Extracts 25 

 

Yeah, when they are reading novels like,  you realise something (...) it is like you are not 

there, you are somewhere, yeah, because you are reading something , a story of 

somebody else, maybe in America, in the U.K, so, you are interested with reading novels. 

(T6) 

 

T7: when I have spare time... I do go there to collect one of the book and to sit there and 

read from the book and mainly again after classes. When I am free. You see mainly now I 

go to the library and sometimes I do sit there in the library. Sometimes I do take some 

books... some different books for reading in this office. 

JA:  And what do you like to read? 

T7: Ah, mainly I like to read stories, and learning books for example mathematics books, 

English books and science books.....So I like reading all of these books and some of the 

science books that are there in the library. 

 

Extracts 26  

 

I have been dealing with the kids on how they should go on with colouring and painting 

pictures in the activity books as well as reading them while painting them......the thing that 

makes children interested [in the library books] is that as they look at the pictures some 

time they are reading they say "we feel like we are watching a film" so they like picture 

reading book that in primary level, even in secondary level too is helpful. (R8, P2) 

 

In this week we have been dealing with the colouring....many kids like painting and 

colouring in the activities books in so doing they learn to paint colours together and know 

their names. (R10, P2) 

 

Some [children] like painting books and games and so I deal with them both by helping 

them to understand what they are doing. (R7, P2) 

 

 [The children] as usual they are coming in abundance to read books and do activities like 

book gaming, puzzles and colouring-in to improve their skills of colour mixing. (R11) 
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Many of the year 5 girls like painting and colouring, as this is so popular the colours are 

running out. ((He requests some more off MEP along with puzzle books and sticker books 

as the children love them so much.)) (R1, P3) 

 

((LA says he has been asking a few of the kids in the library what the library should))  

"bring for them to be happy actually most of the kids in primary school like learning 

looking at pictures that are very bright and colourful they also like to play book games like 

puzzles etc”. (R4, P2) 

 

Extract 27 

 

There are people who left school some time back who be interested in borrowing the 

books and reading them. (T1) 

 

JA: Who else uses the books? 

T7: The community and the school leavers, and we teachers and the pupils themselves. 

T7: We are not just saying no to secondary school books because even some 

communities there, they do come and borrow these books, those school leavers, they do 

also come and borrow those books.... 

JA: So the school leavers can borrow the books too? 

T7: Yes, yes.  

 

...those that know the importance of reading, they 100 percent like to read very much. 

And some of the school leavers that have done form four, they just stay in the village, 

sometimes they come in the library and read and off they go some other books that are 

big enough to their size. (LA) 

 

...and other children from the community secondary school also borrow them [the books]. 

(LA)  

 

Extracts 28  

 

Many of the community college boys do come here for their secondary level education. 

We don’t (…) we can’t refuse them to borrow the books. (T1) 

 

Extracts 29 

 

The library have a very important impact on this school because mainly the class learn to 

write government examinations, many at the primary level have been helped by the 

library....but to many of our children, (..) many in the examination class, it has a very good 

important impact, yes, yes.....You see, last year, we had many students writing the 

examinations, but half of the class have to use the library (..) During the time of writing the 

mock test, we had plenty of children passed. During the time of writing the final 

government examination we had more than 50 children going to secondary schools, that 

is the most important. (T1) 
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It is supporting their education in English. Some know how to read English from the 

library, they ask others, they take books and read. They are supported in English, mainly 

in English, because if we find a problems here in English because it is not our major 

language, sure. (T9)  

 

JA: And do you think the library has improved anything? 

T9: Yes English, I think English. Some children know how to speak English through their 

books, through those books. Sure. 

JA:  How do you see that?   

T9: Through exams, yes through exams. Sure.  

 

This library have really helped this school. They have really improved; children have really 

improved in their reading and learning capacity. (T8) 

 

We have not enough materials from the government so some of the children have never 

(...) let’s say seen a book or taken a book to read, we just, they just in life, the, the 

teacher...reading or hearing the teacher, so in, in having a library, they go in to the library, 

they take a book, they see the picture, they read the words (...) they have to know. In so 

doing they add more knowledge to what they have been taught in class.  Yah, they have 

really improved from the library. (T8) 

 

So if they use the library with simpler English which he can understand that so that when 

he reading he can pick some other words and some meaning from the books...when this 

girl goes into the class he will understand more from his teacher because he has used the 

book with the interesting pictures so that when he says “what is the meaning of that”? he 

goes into the library, he finds the meaning of that letter yah, and he goes back to the 

teacher and answer, I think if you can decide for it to be more attractive, more life is put in 

that library...and more things, then I think the library would be a good place for the child to 

go and study. (T8) 

 

Since the library has come a lot of pupils are learning how to read. Yah, there at good 

books that teach children how to read. (T3) 

 

Before the library was here most of the kids were (...) they didn’t know how to read.  

Because, one, the government itself, they had a shortage of books, we could have very 

few books.  For a class of at least 100 children you could have only five books. Just 

imagine. So when the library came, at least every kid has the chance to go and read, 

anytime he feels like going to read, yeah? Yeah, yeah, yeah. (T11) 

 

It supports us in several ways.  One – it helps those learners to practice reading on their 

own.  Two – they come to get new information of which we teachers, we don’t teach that 

information in class. It is through reading they get extra knowledge.  Yeah, yeah. (T11) 

 

Er, the library, more especially, as I have already said, improves education in the way that 

it, er students, pupils, go there to read some other information’s which they have already 

heard from the teacher. If the subject can be found in the book, can be found in the 

library, they increase their knowledge. Yeah. (T10) 
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Children are coming in very large numbers during school time and they have started to 

understand the importance of reading books that are found in the library, by looking at last 

year’s results for standard 8 most of the children that did well liked to use the library. This 

is an indication that the library is helping to improve the children’s knowledge. (R11) 

 

The books that can be helpful to their primary levels studies for them to do well next year 

as they will be seating for national exams. (R8, P1) 

 

Many [students] were saying examination does not come only from the studies they 

learned from the class but also from the books that they have been reading outside e.g. 

library and some supplementary books, subjects like geography, social studies and 

English. They need wide knowledge from different books but they said the library have 

been very helpful. Yes, some of them are still coming to the library to read or borrow 

books to keep their brains fresh and get prepared for secondary school next year. (R8, 

P2) 

 

Extracts 30 

 

For the standard 3,2,1,2 I don’t actually accept them to come in because they don’t 

actually know how to read English most of the time they just come in and look at the 

pictures. (LA) 

 

You have got the standard ones, the standard twos yeah?  Those, those pupils are not (..) 

they are allowed but not many are allowed because, ah, they don’t use all the books, they 

can’t obtain all the information....but from standard 5 up to 8, these pupils are the only 

ones who obtain more information from the library, as that most of the books are written in 

English yeah. (T10)  

 

Extracts 31 

 

It is supporting their education in English. Some know how to read English from the 

library... They are supported in English, mainly in English, because we find problems here 

in English because it is not our major language, sure. (T9) 

 

Extracts 32 

 

In our classroom as I am of  being a standard 5 teacher, what I do, first of all I start, I go 

through  my books, my subjects.  If I am going to teach science, I see that in the library 

they have science books of which they are talking about animals, you see?  I say “okay, 

let’s go down to the library, let’s get some of the books on such and such and let’s 

compare what we have been learning and this one”.  And some who have been reading 

and learning and drawing and looking at the pictures and the drawings in the library yes, 

and match it with the incentive which has been applied in the class. (T2) 

 

I ask them in the class “what have you been reading about?”.....and in so doing they can 

tally the situation, what they have learnt is also what is being found in the library. (T2) 
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Extracts 33 

 

JA: And when you take the children to the library.... 

T11: It’s like you give them some instructions, you go there, leave their bags in the 

classroom, they enter the library then you tell them “I’ve got this book, this book, this 

books here, this, this this, this.”  “Then you have to choose the book which you want to 

read”, he chose them, take them, give them. Like that yeah? ...You can take at least ten 

pupils from the classroom, take them in to the library, you show them how to use the 

library, the arrangement of books alphabetically. Everything, these books are for what. 

Maybe you need to know about plants, maybe you need to know about vegetables, or put 

the books in order, yeah for easy identification then the kids won’t lose them.  

 

Some of the times we take a class into the library, they read, then you have to, to, they go 

with the class teacher in the library, then we ask some questions from the books they 

have read and some will say “you have to write an essay form what you have read” so 

that we have to know that they are understanding what they are reading. (T8) 

 

Extracts 34 

 

Pupils are helped when a text book question is difficult, he can refer to a library book. (T1)  

 

It [the library] supports us in several ways.  One – it helps those learners to practice 

reading on their own.  Two – they come to get new information of which we teachers, we 

don’t teach that information in class. It is through reading they get extra knowledge.  

Yeah, yeah. (T11) 

 

Pupils go there to read some informations which they have already heard from the 

teacher. If the subject can be found in the book, can be found in the library, they increase 

their knowledge. (T10) 

 

We have not enough materials from the government so some of the children have never 

(...) let’s say seen a book or taken a book to read, we just, they just in life, the, the 

teacher...reading or hearing the teacher, so in, in having a library, they go in to the library, 

they take a book, they see the picture, they read the words..they have to know. In so 

doing they add more knowledge to what they have been taught in class.  Yah, they have 

really improved from the library. (T8) 

 

So if they use the library with simpler English which he can understand that so that when 

he reading he can pick some other words and some meaning from the books...when this 

girl goes into the class he will understand more from his teacher because he has used the 

book with the interesting pictures so that when he says “what is the meaning of that”? he 

goes into the library, he finds the meaning of that letter yah, and he goes back to the 

teacher and answer, I think if you can decide for it to be more attractive, more life is put in 

that library...and more things, then I think the library would be a good place for the child to 

go and study. (T8) 
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Since the library has come a lot of pupils are learning how to read. Yah, there at good 

books that teach children how to read. (T3) 

 

Before the library was here most of the kids were (...) they didn’t know how to read.  

Because, one, the government itself, they had a shortage of books, we could have very 

few books.  For a class of at least 100 children you could have only five books. Just 

imagine. So when the library came, at least every kid has the chance to go and read, 

anytime he feels like going to read, yeah? Yeah, yeah, yeah. (T11) 

 

Extracts 35 

 

Most of the time they [the children] come to the library to read books and also to asking 

me questions on the topics they do not understand be it in the class or in the library so 

they are lucky since I know the meanings of many words now I’m always able to teach 

them the missing words they always want to know. (R10, P1) 
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Appendix F. Examples of Data Management and Analysis – NVivo 

Database  
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Library Assistant’s Reports and Their Coding Occurrences  
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Interview Transcripts and Their Coding Occurrences 

 

Coding Trees 
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Sample of Transcribed Interview Showing Coding Strips 
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Sample of Documentation (Library Assistant’s Reports) Showing Coding 

Strips 
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Examples of Coded Extract Retrival (Interviews and Documentation) 

 



104 

 

 

 

 

 



105 

 

Appendix G. Sample of ELDIS Discussions  

Johanna - Apr 16, 2009 8:48 am (Discussion)    
 

 

Hi all, 

I was wondering if anyone can help me. I am researching the provision of school 

libraries in Malawi by international NGO's and I recently interviewed some teachers at a 

school there to find out what books might be needed. One of the teachers told me that 

books called (I don't know if I have got the spelling right) Pessata's ??? were very 

popular. She was going to show me one to explain what they were like but couldn't find 

one....I have been unable to find any more information than this. Does anyone know 

what books she was referring to? I am unable to follow up the interview as I am now 

back in England so any ideas anyone has would be most welcome. 

Thanks, Johanna 
 

 

Posts: 17 

 

 

Starting at 1 of 18 messages  Outline

      
 

 

---- Apr 16, 2009 9:11 am (#1 Total: 18)    
 

 

 

I have been in the library for the past 10 years and I have never heard this 

name. I have tried it on google and it yielded no results on librarianship. 

Definitely this was wrong. 

Which part of Malawi was this. If you can remember the name of the school, its a 

possibility someone can go for a call back on your behalf. We can contact someone to do 

that for you 

--- 

Posts: 31 

 

 

 

---------- Apr 16, 2009 9:14 am (#2 Total: 18)    
 

 

via email   
 

 

 

 

Dear Johanna, 

The book may have been "PACESETER" Series, I dont know if the spelling is  

right.  These were a series of african novels mostly written by Nigerian Authors.  

They were very popular in schools in the late 1980s and early 1990s, Some titles were 

such as; 

a) Obiagelis Daughter 

b) The Wages of Sin 

When we were students you would scramble to read all the series, from the school library. 

These would be in adition to the normal class textbooks. I dont know if they were 

replenished, they might have later all torn apart and become extinct. In fact the 

storieswere exactly in the plot of the nigerian movies which we see nowadays 

At the same note, another popular series i schools was James Hardley Chase, It was 

Posts: 11 
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mostly some action packed fiction. I dont see where these books dissappeared to they 

really  

contributed to the school days reading culture 

I dont know if that will help on the issue. It has really reminded my good  

old school days at Euthini Secondary school. Where at one point I was my class's library 

prefect. 

Kindest regards -------- 

 

 
 

---------------- Apr 16, 2009 9:40 am (#3 Total: 18)    
 

 

via email   
 

 

Joanna, 
  

--------is very right. The series were called 'Pacesetters' and where published by 
Macmillan. They were indeed popular reads in the 80s and early 90s. There are 
about a hundred books published in the series, with a couple by Malawian 
writers.  
Macmillan’s Pacesetters Series burst on the scene in 1977, with publication of Agbo 
Areo’s Director!   According to the series statement, the novels “deal with contemporary 
issues and problems in a way that is particularly designed to interest young adults, 
although the stories are such that they will appeal to all ages.”  By the early 1990s, there 
were 125 Pacesetters titles.   
Pacesetters and other series were widely available, even in the market bookstalls, which 
usually sell only textbooks.  An editor at Macmillan acknowledged that their biggest 
profits at that time were from Pacesetters. 
Macmillan continued the Pacesetters Series into the 1990s and developed new series by 
Nigerian and African writers.  In the 1990s Heinemann brought out its Junior African 
Writers Series (JAWS) and Heartbeat Series.     
I hope this is of some assitance. 
 Warm regards 

--------- 

Posts: 13 

 

 

 

------- Apr 16, 2009 9:57 am (#4 Total: 18)    
 

 

 

Pacesetters were very popular when we were in school even in Zimbabwe. I 

personally read at least a 100 of them and they made very good reading in a 

time when there were relatively few authors who wrote about African experiences in 

English. My personal favourite was 'Ebvu My love!' - It was such a long time ago I am 

not sure of the spelling of 'Ebvu'. 

 What ever happened to these books? I have not seen them in circulation in a while even 

from our local library. I would be interested to collect some. 

Posts: 14 

 

 

 

Johanna - Apr 16, 2009 10:18 am (#5 Total: 18)    
 

 

 

Thank you all so much for your help! You have solved my mystery!  

I think this must have been what she was talking about as I, like----, googled 

every different spelling I could think of and it came up with nothing.  

It would make sense that it was these Pacesetters books and I have also now found them 

online. http://www.africaboo...  They sound like they were good....especially if everyone 

 

Posts: 17 
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was clammering to read the series as -----said. It is a shame if they are no longer being 

published - I certainly did not see any of them when I was in Malawi. The teacher told me 

that they had been very popular. It stood out because everyone else at the school I spoke 

to were talking of text books. She told me that she had gone to school in Zimbabwe so she 

may have even read them there ----- !  

I would like to have a read of some of them myself. 

Many thanks again and warm regards to you all. 
 

 

 

------ Apr 16, 2009 10:21 am (#6 Total: 18)    
 

 

 

Johanna,  

If you google Pacesetter books you will get various of them being sold - 

including 'Teardrop at Sunset' ; 'Too Cold for Comfort'; 'The Cyclist'; and 

www.africabookcentre.com is selling a new one I have not seen or read called 'AGONY 

IN HER VOICE' by Katuliiba, P. for £4.95. Try the following link. 

http://www.africaboo... 

 

Posts: 14 

 

 

 

Johanna - Apr 16, 2009 10:39 am (#7 Total: 18)    
 

 

 

Thanks -----, 

So it looks like they are still being published. I wonder why there are not many 

of them around anymore? 

 best regards 

Johanna 

 

Posts: 17 

 

 

 

Johanna - Apr 16, 2009 10:56 am (#8 Total: 18)    
 

 

 

------,  

 I have just done a search for "agony in her voice" and it says it was published 

in 1986. I wonder when the most recent ones were written. 

 

Posts: 17 
 

 

 

------ Apr 16, 2009 11:02 am (#9 Total: 18)    
 

 

 

Dear Joanna, 

I appreciate for the job you are doing researching for libraries in Schools in 

Malawi. This can rearly improve the standard of education in this country. The books 

which this teacher was saying were the pacesseters series which were very common in 

early 1980's up to late 90's. As for this time iam not sure if these books are still existing in 

the libraries but they were very good books written by the authors from west Africa. 

Since am close to one of the secondary school I will try to find out so that I can scan the 

cover and someimportant pages.  

If posible tomorrow 17th April i might send you the scanned copy. 

 

------ MALAWI 

Posts: 19 

 

 

 

Johanna - Apr 16, 2009 11:29 am (#10 Total: 18)    
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--- I agree with you that libraries in schools could really improve the standard 

of education if the children and teachers have access to suitable and interesting 

books and that they get encouragement and support. I think the encouragement 

and support are the most important things. Just giving people any old books is not 

enough.  

Thank you for your kind offer of the scanning but please don't go to any trouble. I can 

probably track some down from here. 

 I am studying for my Librarianship qualification which is how I ended up in Malawi 

studying libraries there. I would like to work in Development too one day as I think 

libraries have a big role to play. 

 I wish you good luck in finding a scholarship. I do not know of any organisations but 

someone else on here may. I will be sure to let you know if I come across any though  

warm regards 

Johanna 

 

Posts: 17 

 

 

 

 

 

--------- Apr 17, 2009 6:33 am (#12 Total: 18)    
 

 

via email   
 

 

The correct spelling for those books is" Pacesetters". These are books normally small and 

written not only by West Africans but Africans in general. There are even books written 

by Malawian authors. They could be likened to the Mills and Boon books only that 

Pacessetters do carry a variety of themes unlike the former that mainly focusses on 

Romance. 

 

------- 

--- On Thu, 16/4/09, Eldis Notification <notifications@community.eldis.org> wrote:

From: Eldis Notification notifications@community.eldis.org 

Subject: does anyone know what this book is? To:-------- Date: Thursday, 16 April, 2009, 

5:49 PM A new message was posted! Poster: ------ 

These are novels written by west africans and its suppose to be Passeters not the spelling 

in your poster. 

--- On Thu, 4/16/09, Eldis Notification <notifications@community.eldis.org> wrote:

 
 

Posts: 13 

 

 

 

------ Apr 17, 2009 7:05 am (#13 Total: 18)    
 

 

 

Hi Johanna, 

  

You have just revived my old hobby and I must say, I had completely forgotten about 

these books! There was a time when I used to read them as a hobby and I know I used to 

keep track of every one of them that I read - thats how I know I read 100. The next on the 

list were Agatha Christies which I read 50 of her seventy something. Mills and Boons of 

course, I lost track of how many I read! 

Those days the titles were available somewhere (cant remember where exactly, but 

Posts: 14 
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probably at the back of one of them - you know how books have a list of books in the 

series or by the same author) - so it was easy to keep track of which ones you had read 

and which ones you hadnt. I would make a list of all those that had been published and set 

out to read them. Then I wasnt sophisticated enough to figure out when the books were 

published and I guess when you started this discussion, I sort of reverted back to the old 

habit of looking through the titles and checking which ones I have read and which ones I 

have not. So yes, its very possible that it was indeed published as far back as 1986. 

I think the one good thing abou these books was that they were easy to read. I am only 

realising now that they are for 'young readers' - back then it offered uncomplicated 

reading material that was interesting and you didnt have to be examined or tested on it. So 

it didnt matter if you remembered every line (like you had to do with Macbeth, for 

example!). It flowed, and the stories were very fascinating you could get lost in them. The 

interesting story itself made you want to finish the book and in a way, that helped with 

reading skills. Also when you read the stories a lot, speaking English became easier 

because you 'spoke' it or 'communicated' in it often enough so you picked a lot of phrases 

not in the conventional learning fashion. 

I am not an education guru, or anything, but I think somehow computers, internet and all 

this technology has made us lose something valuable - libraries were somewhere we 

could hide and discover new worlds. Both my kids have never really heard of libraries 

and I doubt they 

would value owning a library card. Which is sad really. 

 So, more than you know, Johanna, your plea for help has actually made me re-evaluate 

my values. This weekend I am taking my kids to the local library and we are going to start 

a new hobby - borrowing books and reading. 

 

Good weekend to everyone and good luck with your studies Johanna. 
 

 

 

 

 

----- Apr 17, 2009 9:53 am (#15 Total: 18)    
 

 

 

Replying to: ------ 

Morning All!  

It's great to see such active discussion on the Eldis Malawi Group, particularly on a topic 

of such importance to international development in Malawi. Remember that if you don't 

want to receive these individual messages by email you can always change your settings 

and receive a daily digest of messages instead! 

Many thanks, ---- 

Posts: 125 

 

 

 

Johanna - Apr 17, 2009 10:16 am (#16 Total: 18)    
 

 

 

I apologise for "clogging out" your inboxes. But I would like to say that I am 

happy that I have had so many responses. I am really excited to see that there is 

such an interest in these books and it has bought back good memories for some 

of you.  I noticed when in Malawi that there was a huge emphasis on reading for 

education rather than pleasure and all of the books in the school library were donated 

English resources, so it is great to hear the other side of the story.  

------ I am also really pleased to hear you are taking your children to the local library and 

that you have been reminded of the fun of reading!. As a (nearly qualified) Librarian this 

makes me very happy!! We also have the problem of prizing children away from 

 

Posts: 17 
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computer games etc and towards books and I think it is such a shame. I loved going to the 

library as a child.  

What you have all said is very interesting to me and I appreciate all of your messages.  

Zikomo. 
 

 

 

------- Apr 20, 2009 9:55 am (#17 Total: 18)    
 

 

 

Good to see this discussion about books and reading. Book Aid International, 

when it can, buys Pacesetters and other similar books to supplement our 

general book donation programme of UK books. As many of your comments tell, 

Pacesetters are indeed universally popular across Africa, and I have seen many that have 

been literally read to bits. It is also a good indication that the development of a reading 

culture is possible in African countries if the right books are there. Beyond the Pacestters 

series, MacMillan publish a good range of titles aimed at reading for pleasure. See 

http://www.macmillan....  

There's also a growing number of readers being published by African publishers - see for 

example:http://www.africanbo....  

But sadly, even where school or community libraries exist, not enough of these books are 

in them. 

Johanna - it would be good to see your findings when you have finished your research. 

Anyone interested in libraries, literacy and development might want to join my group: 

http://community.eld... where discussions on all things books and Africa are encouraged. 

Posts: 186 
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Appendix H. Preceding Letter to Head Teacher 
 

 

Johanna Anderson                                    

(contact address) 

Dear Sir, 

 

My name is Johanna Anderson and I am a student from England, who is doing a course 

in librarianship at the University of the West of England in Bristol.  I also work in the library 

at the University of ***********.  

 

For my course I have been asked to carry out a piece of research. For this research I am 

interested in finding out how a library that has been installed using resources from the 

United Kingdom, meets the needs of its users in a Malawian primary school.  

 

As you have recently got a new library at your school I would very much like to visit Cape 

Maclear Primary School and, with your permission, ask you and your teaching staff about 

how this library is supporting you and your students and whether it is meeting your needs.  

 

I hope to be in Cape Maclear for three weeks to carry out this research, from the 27th 

October 2008 to the 13th November 2008.  

 

I would like to ask you and your teachers some questions in informal interviews which will 

take approximately 30 minutes each.  

 

I would also like to ask a class of your final year pupils to answer some questions, in 

groups of approximately 20. This will take approximately one hour per group. 

 

As these interviews and group activities may interrupt your normal working routine, or that 

of your staff and pupils, I will make sure that I will do the interviews and activities at a time 

that will suit you the best and cause the least possible disruption to the running of your 

school.   

 

On my arrival in Cape Maclear I would like to introduce myself to you and explain further 

what I intend to do and I will happily answer any questions or concerns that you have.  

 

I would then like to spend a day looking at your library and seeing what books you have.  

 

Over the next five school days I would like to ask your older children about how they use 

the library.  

 

In the second and third weeks of my stay I would like to interview you and your teachers 

about the library.  

 

On my final day I would very much like to meet with you and your staff to say thank you 

and farewell to all of my new friends that I hope to make.  
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There is no benefit to you for taking part in this research but the data I collect will inform 

me how the library does or does not meet the needs of your school. This piece of 

research is being carried out purely for academic reasons and is completely independent 

from the ************ who helped set up the library; however they know about my research 

plans and may or may not use it to try to improve their service. This may in turn benefit 

your school.  The data that I do collect will be entirely confidential and no names will be 

published.  

 

I look forward to meeting you and I look forward to my visit to your country, which I have 

heard is very beautiful.   

 

Yours Faithfully  

 

Johanna Anderson 
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Appendix I. Participant Information Sheets 

 

Participation Information Sheet – Head Teacher 

 

Dear Sir,  

 

I am carrying out a study titled, “An investigation into how a western literary library model 
is integrated into a Sub-Saharan African oral culture within the Malawian primary 
education system” 

 
You and your school are being invited to take part in this research study. Before you 
decide it is important for you to understand why the research is being done and what it will 
involve. Please take time to read the following information carefully and discuss it with 
others if you wish. Ask me (Johanna Anderson) if there is anything that is not clear or if 
you would like more information. Take time to decide whether or not you wish to take part. 
Thank you for reading this. 
 

1. What is the purpose of the study? 
 

I am a student from England, who is doing a course in librarianship. This research project 
is part of my course. 
 
The purpose of this study is to find out how a library that has been installed using 
resources from the United Kingdom, does or does not meet the needs of its users in a 
Malawian primary school. With your permission, I would like to be at the school for three 
weeks to carry out this research.  
 

2. Why have I been chosen? 
 
You and your school have been chosen because you are one of the first schools that the 
**************** have worked with to install a library. I would like to know how this library is 
supporting you, your teachers and your students.   
 
I would like to interview you as you are in charge of the school and I would like to 
interview your teachers and pupils as they are likely to be some of the main users of the 
library.   
 

3. Do I have to take part? 
 
It is up to you to decide whether or not to take part. If you do decide to take part you will 
be given this information sheet to keep and be asked to sign a consent form. If you decide 
to take part you are still free to withdraw at any time and without giving a reason. A 
decision to withdraw at any time, or a decision not to take part, will not affect you, your 
school or the library in any way.  
 

What will happen to me if I take part and what do I have to do? 
 
I will ask you and your teachers some questions in informal interviews about how you use 
and feel about the school library. The interviews will take approximately 30 minutes each.  
With your permission, I would also like to ask a class of your final year pupils to answer 
some questions, in groups of 20 about the library. This will take approximately one hour 
per group. As the children are in the care of the school, you will be asked to sign a 
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consent form to confirm that I have been given your permission to involve the children in 
my research. The children will be informed of my intentions before the activity and they 
will be informed that they are able to withdraw from the activity should they decide they do 
not wish to take part.   
 

4. What are the possible disadvantages and risks of taking part? 
 

The only disadvantage of taking part in this study is that the interviews and group activity 
may interrupt your normal working routine, or that of your staff and pupils. I will arrange a 
time for these activities that will suit you the best and cause the least possible disruption 
to the running of your school.   
 

5. What are the possible benefits of taking part? 
 

There is no benefit to you for taking part in this research but the data I collect will inform 
me how the library does or does not meet the needs of your school. This piece of 
research is being carried out purely for academic reasons and is completely independent 
from the **********************, however they may or may not use it to try to improve their 
service. This may in turn benefit your school.  
 

6. What if something goes wrong? 
 
If you have any complaints about this research at anytime you can contact my research 
supervisor, ********, using the address below 
 
(Supervisors UWE contact details) 
  

7. Will my taking part in this study be kept confidential? 
 
All information which is collected about you or anyone from this school which leaves the 
premises will have names removed so that they cannot be recognised from it. 
 
If you agree, the interviews will be recorded on a voice recorder. The files will be stored 
securely on a computer that only I, the researcher will have access to.  As soon as the 
interview has been completed, the file will be transferred to the computer and it will be 
deleted from the voice recorder.  
Any of the information you give can be erased altogether and at any time at your request. 
 

8. What will happen to the results of the research study? 
 
The results of the research will be put into a dissertation, which will be finished in May 
2009 and stored at the University of the West of England. There is no intention of it being 
published elsewhere but if it is, you or your staff and students will not be identified in any 
publication.  
 

9. Who is organising and funding the research? 
 
I am a student at the University of the West of England and this research is for my 
Librarianship course.  I am funding this research myself 
 

10. Contact for Further Information 
 

If you require further information, you can contact the researcher at : (contact details)  
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Thank you very much for taking part in this study! 
 
You will be given a copy of this information sheet and a signed consent form to 
keep. 
 
 

Participation Information Sheet – Teachers (this version was also used for 
the library assistant) 
 
Dear Sir or Madam: 
 

I am carrying out a study entitled “An investigation into how a western literary library 
model is integrating into a traditional African oral culture within the Malawian primary 
education system” 
 
You are being invited to take part in this research study. Before you decide it is important 
for you to understand why the research is being done and what it will involve. Please take 
time to read the following information carefully and discuss it with others if you wish. Ask 
me (Johanna Anderson) if there is anything that is not clear or if you would like more 
information.  
 
Thank you for reading this. 
 

11. What is the purpose of the study? 
 
I am a student from England, who is doing a course in librarianship. This research project 
is part of my course. 
 
 The purpose of this study is to find out how a library that has been installed using 
resources form the United Kingdom, does or does not meet the needs of its users in a 
Malawian primary school.  I will be at the school for three weeks, to carry out this 
research. 
 
12. Why have I been chosen? 
 
You have been chosen because teachers/you are likely to be some of the main users of 
the school library and so I would like to hear your opinions. I will be studying how a class 
of school children uses the library, as they are also some of its main users.  I will also be 
interviewing the head teacher. As everyone may have different opinions I would like to 
hear from all parties.  
 
13. Do I have to take part? 
 
It is up to you to decide whether of not to take part. If you do decide to take part you will 
be given this information sheet to keep and be asked to sign a consent form. If you decide 
to take part, you are still free to withdraw at any time and without giving a reason. A 
decision to withdraw at any time, or a decision not to take part, will not affect you or the 
library service in any way 
 
14. What will happen to me if I take part and what do I have to do? 
 
I, the researcher will ask you some questions in an informal interview about how you use 
and feel about the school library. The interview will take approximately 30 minutes.  
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15. What are the possible disadvantages and risks of taking part? 
 
The only disadvantage of taking part in this study is that the interview may briefly interrupt 
your normal working routine, but we will arrange a time that will suit you the best and 
cause the least possible disruption.  
 

16. What are the possible benefits of taking part? 
 
There is no benefit to you for taking part in this research but your answers will inform me 
how the library does or does not meet your needs. This piece of research is being carried 
out purely for academic reasons and is completely independent from the **************; 
however they may or may not use it to try to improve their service. This may in turn 
benefit the school.  
 
17. What if something goes wrong? 
 
If you have any complaints about this research at anytime you can contact my research 
supervisor using the address below: 
 
(Supervisors UWE contact details) 
 
18. Will my taking part in this study be kept confidential? 
 
All information collected from you that leaves the school will have your name removed so 
that you cannot be recognised from it. 
 
If you agree, the interview will be recorded on a voice recorder. The file will be stored 
securely on a computer that only I, the researcher will have access to.  As soon as the 
interview has been completed, the file will be transferred to the computer and it will be 
deleted from the voice recorder.  
Any of the information you give can be erased altogether at your request.  
 
19. What will happen to the results of the research study? 
 
The results of the research will be put into a dissertation, which will be finished in May 
2009 and stored at the University of the West of England. There is no intention of it being 
published elsewhere but if it is you will not be identified in any publication.  
 
20. Who is organising and funding the research? 
 
I am a student at the University of the West of England and this research is for my 
Librarianship course.  I am funding this research myself.  
 
21. Contact for Further Information 

 
(contact details) 
 
Thank you for taking part in this study! 
 
You will be given a copy of this information sheet and a signed consent form to 
keep. 
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Appendix J. Interviewee Consent Form 

 

 

 

     (UWE research office contact details)                                                              

 

 

 
Investigation into how a western literary library model is integrated into a Sub-

Saharan African oral culture within the Malawian primary education system  

 

CONSENT FORM 

 

Material gathered during this research will be treated as confidential and 

securely stored. Please answer each statement concerning the collection and 

use of the research data.  

 

I have read and understood the information sheet  Yes  No  

I have been given the opportunity to ask questions 

about the study 

Yes  No  

I have had my questions answered satisfactorily Yes  No  

I understand that I can withdraw from the study at 

any time without having to give an explanation 

Yes  No  

 

 

Name (printed) ______________________________________________  

 

Signature _______________________________ Date_______________  

 

Feel free to contact us if you have any further questions. 

  

Professor ********* 

Chair, University Research Ethics 

Committee, University of West of 

England, Bristol, U.K. 

***************     
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Appendix K. Documentation Sample (Library Assistant’s Reports) 

 

Report 3, pp1, 2 & 3  
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Appendix L. Book Inventory  

Note: This inventory is taken directly from a Microsoft Excel document, provided to the 

researcher from the NGO, listing the entire book stock that they sent to Cape Maclear 

Primary School Library.  The purpose of this research study was to establish the teachers’ 

and library assistant’s opinions rather than the researcher’s; therefore it would have been 

inappropriate to discuss this inventory in the main body of the text.  It was felt pertinent 

however, to note here that the researcher questions the relevance of some of the titles to 

be found in the library in rural Malawi. For example, “Food Processor Cookbook” is 

unlikely to get used seeing as they have no electricity and will have access to very 

different ingredients. The NGO informed the researcher that they do not accept books 

relating to witchcraft yet many feature on this inventory, including “Harry Potter.” 

“George’s Marvellous Medicine”, the story of a young boy who detests his grandmother 

and so gives her magic medicine, also appears. This may be considered as inappropriate 

in a culture where elders are treated with respect. Any books is not always better than 

no books and it is suggested that if more research were done regarding the needs of the 

recipients of the library then some of these titles may not have been included.  

  Author(s)Author(s)Author(s)Author(s)    TitleTitleTitleTitle    
Sub Sub Sub Sub 
ttttitleitleitleitle    

BoxBoxBoxBox    
NoNoNoNo    Qty 

Art 
Materials Craft Paper (Sheets)     50 
Art 
Materials Craft eyes Mixed bag     1 
Art 
Materials Embroydery Material Pack     1 
Art 
Materials Wobbly Eyes Packs     3 
Art 
Materials Embroydery Threads Packs of     3 
Art 
Materials Embroydery needles Packs of 16     7 
Art 
Materials Cross Stitch Book       1 
Art 
Materials Paris Game       1 
Art 
Materials Creative Art Paint Bottles       4 
Art 
Materials Safety Scissors       10 
Art 
Materials the moing menagerie       1 

Biology Jack Fieldhouse 
Biotechnolog
y   

37 
1 

Electronic Singer 
Sewing 

Machine 
Old and sturdy - not electric 241 

1 

English   Handwriting   149 10 

English   Junior English   149 9 

English   letts english   236 1 
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English   
Reasons for 
Writing Book 4 149 4 

English   
Study Reading 
Books   149 16 

Fiction   

10 metres 
drawing paper 
on a roll   245 1 

Fiction JAN Karon A new song   47 1 

Fiction   
a special 
something   245 1 

Fiction Keith Lye Antarctica   47 1 

Fiction penguin assortment   222 16 

Fiction Susan Gates 
Attack of the 
tentacled terror   222 1 

Fiction Peter Lik Australia   222 1 

Fiction Elisabeth Beresford 
awkward 
magic   222 1 

Fiction Mary Norton 
Bedknobs and 
Broomsticks   44 1 

Fiction Roald Dahl boy   222 1 

Fiction Dav Pilkey 
Captain 
Underpants 

And the Perilous plot of 
Professor Poopypants 44 1 

Fiction Roald Dahl 

Charlie and the 
chocolate 
factory   222 1 

Fiction Alan Gibbons Chicken   44 1 

Fiction   
childrens 
drawing pad   245 6 

Fiction   
childrens 
pictorial atlas   245 1 

Fiction   colouring book   245 1 

Fiction   
country quiz 
book   222 1 

Fiction Elisabeth Beresford 
dangerous 
magic   47 1 

Fiction Marie Ferrarella 
Desperately 
Seeking Twin   47 1 

Fiction James Herriot dog stories   47 1 

Fiction Arthure C Clarke Dolphin Island   222 1 

Fiction A a Milne 
eeyore has a 
birthday   222 1 

Fiction Evelyn Doyle Evelyn   47 1 

Fiction Tad Szulc Fidel A Crytical Portrait 47 1 

Fiction Dick King-Smith 
Find The White 
Horse   44 1 

Fiction Peter Lik 
Great barrier 
reef   222 1 

Fiction J K Rowling Harry Potter   47 1 

Fiction Terry Deary 
Horrible 
Histories The Measley Middle Ages 44 1 

Fiction Kaye Webb I like this story   47 1 

Fiction Scott o dell 
Island of the 
blue dolphins   47 1 

Fiction Simon Cheshire 
Jeremy Brown 
of the Secret   44 1 
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Service 

Fiction Danielle Steel Jewels   47 1 

Fiction Richard Bach 

Jonathan 
Livingston 
Seagull   222 1 

Fiction   little cloud   245 1 

Fiction Gwynedd Rae 
Mary Plain's 
Whodunit   44 1 

Fiction Ian Hunter Memory   47 1 

Fiction Phillipa Pearce 
Minnow on the 
say   47 1 

Fiction Alf proysen 

Mrs pepperpot 
in the magic 
wood   222 1 

Fiction John Vornholt Mummies   222 1 

Fiction mike gayle 
my legendery 
girlfriend   47 1 

Fiction   

never forget 
names and 
faces   47 1 

Fiction Douglas Bader 
no  man an 
island   222 1 

Fiction Kenneth Ireland 
Noises in the 
Night   44 1 

Fiction Michael Bond Paddington At Work 44 1 

Fiction Michael Bond Paddington More About 44 1 

Fiction Michael Bond Paddington Helps Out 44 1 

Fiction   peter shilton   47 1 

Fiction Ruth Park 
Playing Beatie 
Bow   44 1 

Fiction Maeve Binchy Quentins   47 1 

Fiction   read to me   245 1 

Fiction   refill pads   245 2 

Fiction Astrid Lindgren 

Ronia, The 
Robber's 
Daughter   44 1 

Fiction Keith Topping Roswell High Times 47 1 

Fiction Desmond Bagley Running Blind   47 1 

Fiction   

scooby doo 
and the errie 
ice monster   245 1 

Fiction P D  James sightlines   222 1 

Fiction Andrew Donkin 

Space Stories 
That Really 
Happened   44 1 

Fiction Christopher Pike Spooksville Aliens in the Sky 44 1 

Fiction Anne Digby 
Summer Term 
at Trebizone   44 1 

Fiction A Ahlberg & A Amstutz Ten in a Bed   44 1 

Fiction Michael Bond 

The 
adventures of 
Paddington   222 1 

Fiction Elizabeth J Howard 
The Beautiful 
Visit   47 1 

Fiction Toni Morrison The bluest eye   222 1 
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Fiction Robert Westall The call   222 1 

Fiction francis spufford 
the child that 
books built   47 1 

Fiction Catherine Fisher 
the conjurors 
game   222 1 

Fiction Margaret Mahy 
the door inthe 
air   222 1 

Fiction M M Kaye 
The far 
pavillion   47 1 

Fiction George Layton The fib   47 1 

Fiction Penelope Lively 

the ghost of 
Thomas 
Kempe   222 1 

Fiction Joan Phipson 
The Grannie 
Season   44 1 

Fiction Nicholas Evans 
The horse 
wisperer   47 1 

Fiction Rosamunde Pilcher The key   47 1 

Fiction CS Lewis 

The Lion, The 
Witch & The 
Wardrobe   44 1 

Fiction Alan Sillitoe 

The loneliness 
of the long 
distance run   222 1 

Fiction Geoffrey Watson 

The 
Naturalist´s 
handbook   47 1 

Fiction M  D Vernon 

The 
psychology of 
perception   47 1 

Fiction E Nesbit 
The Railway 
Children   44 1 

Fiction Douglas Adams 

the restaurant 
at the end of 
the universe   47 1 

Fiction Bonnie Bryant 

The 
Saddleclub 
Collection 3 books in 1 44 1 

Fiction Rudyard Kipling 
The second 
jungle book   47 1 

Fiction Beatrix potter 
The tale of tom 
kitten   222 1 

Fiction Margery Sharp The Turret 
Frther Adventures of Miss 
Bianca and the Rescuers 44 1 

Fiction Anita Desai 
The village by 
the sea   222 1 

Fiction Kenneth Grahame 
The Wind In 
The Willows   44 1 

Fiction Keri Hulme The windeater   47 1 

Fiction Enid Blyton 
The Wishing 
Chair Again   44 1 

Fiction Roald Dahl 

The Wonderful 
Story of Henry 
Sugar   44 1 

Fiction Terry Pratchett Thief of time   222 1 

Fiction John O farrell This is your life   222 1 
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Fiction Jostein Gaarder 
Through the 
glass   47 1 

Fiction Dave Morris Thunderbirds Sun Probe 44 1 

Fiction Nigel Slater Toast   222 1 

Fiction Michael Morpurgo Toro! Toro!   44 1 

Fiction Elisabeth Beresford 
Travelling 
magic   222 1 

Fiction j g farrell  troubles   47 1 

Fiction Celia rees truth or dare   222 1 

Fiction   turn me around   222 2 

Fiction Charles and Elsa Chauvel Walkabout   222 1 

Fiction Susan M Coolidge What Katy Did   44 1 

Fiction Susan M Coolidge 
What Katy Did 
At School   44 1 

Fiction Susan M Coolidge 
What Katy Did 
Next   44 1 

Fiction   
when one door 
closes   222 1 

Fiction A a Milne 
winnie the 
pooh   222 1 

Fiction   

winnie the 
pooh and piglet 
leaflets   245 2 

Games art attack art set art   227 1 

Games art studio art   227 1 

Games Assorted Puzzle Books Book   208   

Games GCSE Physical Education Book   192 1 

Games 10 in 1 games game   144 1 

Games bag of plastic pieces game   144 1 

Games box of stencils game   144 1 

Games box of tricks game   144 1 

Games Chess Set Game   208   

Games 
deluxe snooker and pool 
set 

game   144 
1 

Games dingbats game   227 1 

Games jigsaw game   144 3 

Games labyrinth game   227 1 

Games 
ludo and snakes and 
ladders 

game   144 
1 

Games Risk Game   166   

Games snap game   144 1 

Games sunrise radio cap game   144 1 

Games table tennis game   144 1 

Games tamagotchi Game   239 1 

Games technic lego game   144 1 

Games twisty puzzle ball game   144 1 

Games upwords game   227 1 

Games wildlife collection jigsaw game   227 1 

Games 
wooden snakes and 
ladders 

game   227 
1 

Games Word Wheel game   220 1 

Games world map jigsaw puzzle game   227 1 

Games Europe puzzle   220 1 

Games finding nemo jigsaw puzzle   227 1 
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Games Ravensburger puzzle   220 1 

Games the little mermaid jigsaw puzzle   227 1 

Games Inflatable ball toy   220 1 

Games puppet toy   220 1 

Geography   
maps and 
mapping   236   

Geography Young Geographer     149 1 

History   
Ancient Greece 
History   149 3 

History   
people in 
history   236 1 

History   the greeks   236 1 

History   the romans   236 1 

History   
who built the 
first pyramids?   236 1 

History   

who were the 
first north 
americans?   236 1 

History   
who were the 
vikings?   236 1 

Home Ec Jill Spencer 

Food 
Processor 
Cookbook   46 1 

Home Ec   Four Seasons With Potatoes 46 1 

Home Ec Morris & Katz 

Pifco Food 
Processor 
Cookbook   46 1 

How to   Juggling Learn to Basics 46 1 

How to   
Simple 
Puppetry A Pocket How To Do It 47 1 

Kids   

 The Giraffe 
and the Pelly 
and Me   213 1 

Kids   
2 - The Dragon 
Den Read With Me 61 6 

Kids   
3 - The Space 
Boat Read With Me 61 3 

Kids   
365 to make 
and do   230 1 

Kids   
50 Bedtime 
Stories   46 1 

Kids   
8 - Toms Story 
Book Read With Me 61 1 

Kids   
9 - The Sports 
Day Read With Me 61 2 

Kids Disney / Pixar A Bugs Life   61 2 

Kids   A Bugs Life   218 1 

Kids   A Bug's Life Flik Saves His Friends 44 1 

Kids   a busy day   233 1 

Kids   
a cup of 
starshine   233 1 

Kids   
a day of 
rhymes   230 1 

Kids   
A Little Book of 
Friendship   213 1 
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Kids   
A Little Book of 
Proverbs   213 1 

Kids   
a pocketful of 
proverbs   233 1 

Kids   a quiet night in   232 1 

Kids   
A True Friend 
is the Best    213 1 

Kids Gervase Phinn 
A Wayne In A 
Manger   61 4 

Kids   

ABC Easy to 
learn Board 
Book   213 1 

Kids   
Adventure in 
the Wood   218 1 

Kids   
alfies abc and 
123   232 1 

Kids   alfies alphabet   232 1 

Kids   alfies feet   233 1 

Kids   
All About 
Dinosaurs   213 1 

Kids   alphabet zoo   232 1 

Kids   
Andy The Shy 
Giraffe   44 1 

Kids   
angelina 
ballerina   234 1 

Kids   angelmouse   230 1 

Kids   Animal Homes   218 1 

Kids   animal poems   228 1 

Kids   Animal Stories For under 5's 44 1 

Kids   
animal stories 
for under fives   234 1 

Kids   
Animals Have 
Lots of Fun   46 1 

Kids   aquarius   232 1 

Kids   
Assorted 
Books   329 50 

Kids   
Assorted story 
books   151 15 

Kids   at the circus   232 1 

Kids   at the zoo   232 1 

Kids   Atlantis The Lost Empire 46 1 

Kids   atman annual   234 1 

Kids   autumn story   233 1 

Kids   baby panda   230 1 

Kids   
back-to-front 
benjy   233 1 

Kids   

Baked Beans, 
Bananas & 
Chocolate 
Sauce   46 1 

Kids   

Barmy Jefferies 
and the 
Shrining Potion   213 1 

Kids   

Barmy Jeffers 
and the 
Quasimodo   213 1 
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Walk 

Kids   
barnabys 
surprise   230 1 

Kids   Barney Official Annual 46 1 

Kids   
Basic Reading 
Books   151 16 

Kids   
Basic Reading 
Books   151 15 

Kids   
Basic Reading 
Books   151 13 

Kids   batman   229 1 

Kids   bear   230 1 

Kids   bears   232 1 

Kids   
bears curiosity 
book   233 1 

Kids   
beauty and the 
beast   232 1 

Kids   
beauty and the 
beast   232 1 

Kids   

Bedtime 
Nursery 
Rhymes   46 1 

Kids   
Bedtime 
Stories For under 5's 44 1 

Kids   
Bedtime 
Stories Large Print 44 1 

Kids   
beginning 
science   228 1 

Kids   
Behaviour 
Books   152 20 

Kids Disney Belle A Feast in the Forest 61 2 

Kids   

Best Loved 
Sleepytime 
Tales   218 1 

Kids   
Best Stories for 
5 Year Olds   218 1 

Kids   
Best Stories for 
9 Year Olds   218 1 

Kids Frank & Polly Muir Big Dipper   46 1 

Kids   Black Beauty   44 1 

Kids   Bob's Bugle Bob the Builder 61 1 

Kids   
Bob's Egg & 
Spoon Race Bob the Builder 61 3 

Kids   body book   230 1 

Kids   
Bouncing 
Buffalo   213 1 

Kids   brain puzzles   228 1 

Kids   
Brer Rabbit 
Again   218 1 

Kids   
Brer Rabbit 
Again   218 1 

Kids   
bumping and 
bouncing   233 1 

Kids   
Busy Little 
Postman Little Stories 44 1 

Kids   Bye Bye Blue Little Red Tractor 61 2 
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Kids   
byron and his 
balloon   233 1 

Kids   Charlottes Web   213 1 

Kids   
charmin the 
bear   233 1 

Kids   
Chester The 
Mouse ABC Althabet Book 46 1 

Kids   
childrens 
classics   232 1 

Kids   
childrens 
poetry   232 1 

Kids   
Christmas 
Books Teddy's Christmas Present 44 1 

Kids   cinderella   232 1 

Kids   Clifford Tbone Tells The Truth 44 1 

Kids   

clifford camping 

out   233 1 

Kids P Stewart & C Riddell Cloud Wolf The Edge Chronicals 44 1 

Kids   clowin around   228 1 

Kids   Coconut's Week   44 1 

Kids   

Codes and Secret 

Writing   213 1 

Kids   

colouring and 

activity   232 1 

Kids   Colouring Books Various 46 16 

Kids   colouring fun   232 1 

Kids   Colours   44 1 

Kids   Colours & Shapes   44 1 

Kids Annie Wood Colours & Shapes   44 1 

Kids   

Comet in 

Moominland   213 1 

Kids   

cosy christmas 

with teddy bear   234 1 

Kids Ladybird counting   188 1 

Kids   Counting Puppies   44 1 

Kids   cowboy baby   230 1 

Kids   creepy crawlies   228 1 

Kids   

crossword puzzle 

fun pad   232 1 

Kids   daisy duck is lost   232 1 

Kids   Danny Fox   218 1 

Kids   

Danny The 

Duckling   44 1 
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Kids   demon teddy   232 1 

Kids   dinosaurs   228 1 

Kids   dinosaurs   232 1 

Kids   

Dinosaurs from 

the Jurassic 

Period Brachiosaurus 46 1 

Kids   Disney Lady & The Tramp 44 1 

Kids   Disney A Bug's Life 44 1 

Kids   
dont wory 
william   230 1 

Kids   Double Act   213 1 

Kids   double act   233 1 

Kids   dressing up box   233 1 

Kids   ducklings   232 1 

Kids   duncton wood   232 1 

Kids   Eagle Boy   213 1 

Kids   Early Learning Picture Word Book 1 44 1 

Kids   Early Learning Picture Word Book 4 44 1 

Kids   Early Learning Telling The Time 44 1 

Kids   
eclipse of the 
sun   228 1 

Kids DK Encyclopedia 
First Reference for Young 
Readers & Writers 60 2 

Kids   

encyclopedia of 
the animal 
kingdom   228 1 

Kids   esmerelda   232 1 

Kids   everyday things   228 1 

Kids   
exploring other 
worlds   228 1 

Kids   Eyewitness Ancient Greece   1 

Kids   

Fairy Tale and 
young reading 
books   145 77 

Kids   Fairy Tales 
Glodylocks & The Three 
Bears 44 1 

Kids   fairy tales   233 1 

Kids   fairy tales x2   234 2 

Kids   Favourite Tales The Enormous Turnip 44 1 

Kids   fetch the vet x3   230 1 

Kids Martin Baynton Fifty Saves His Friends 44 1 

Kids   find the duck   228 1 

Kids   Fireman Sam Bella & The Birds Nest 44 1 

Kids   first and always   232 1 

Kids   
first collection of 
songs   232 1 

Kids   
first guide to the 
universe   228 1 

Kids   
First Picture 
Dictionary   44 1 

Kids   First Pictures   44 1 
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Kids   
First Reading 
Books   151 15 

Kids   
Five favourite 
Bedtime Tales   213 1 

Kids   
flip over fun 
time   233 1 

Kids   Football Fun   213 1 

Kids   foxs surprise   233 1 

Kids   freddys teddies   232 1 

Kids   
funny animals 
colours   233 1 

Kids   

george and 
matilda mouse 
and the floating 
school   234 1 

  

Kids   

George Mouse 

Goes Flying   213 1 

Kids   

Georges 

Marvellous 

Medicine   213 1 

Kids   

ghost puzzle 

adventures   232 1 

Kids   Ghostbusters The Ghosts of Foggy Hollow 44 1 

Kids Crayola 

Giant Colouring 

Book   205 2 

Kids   

gobbolino and the 

little wooden 

horse   232 1 

Kids   going to playgroup   230 1 

Kids   

Goldilocks and the 

three Bears Favourite Tales 61 1 

Kids   

Grammar & 

Punctuation fro 

School Help for Homework 61 1 

Kids   greek times   228 1 

Kids   grimms fairy tales   232 1 

Kids   growing pains   232 1 

Kids   

guess how much i 

love you   233 1 

Kids   

gumboots 

chocolate day   233 1 

Kids   ha ha bonk   232 1 
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Kids   hand shadows   228 1 

Kids   

hans andersens 

fairy tales   234 1 

Kids   

Harry and the 

Wrinklies   213 1 

Kids   

Harry Potter and 

the Chamber of 

Secrets   213 1 

Kids   

Harry Potter and 

thePhilosphers 

Stone   213 1 

Kids   Have A Go 2b 44 1 

Kids   

Headwork Stories 

Book Two   213 1 

Kids Tony Wilkinson Hector The Rat   44 1 

Kids   Hedgerow Tales   218 1 

Kids   

Hello?Is Anybody 

There?   213 1 

Kids   henry sugar   232 1 

Kids   hercules   234 1 

  

Kids C & J Hawkins 

Here's a Happy 

Elephant   44 1 

Kids   Hey Diddle Diddle And Other Nursery Rhymes 44 1 

Kids   hey i love you   232 1 

Kids   Holiday Extras 

Activities & Quizzes English & 

Maths 46 1 

Kids   honk honk   233 1 

Kids   

how will you get 

there maisy?   232 1 

Kids   humpty dumpty   232 1 

Kids   humpty dumpty   233 1 

Kids   

hunchback of 

notre dame   232 1 

Kids   

I Can Read By 

Myself Happy Hoppy Rabbit 46 1 

Kids   i din do nuttin   232 1 

Kids   i like this poem   232 1 

Kids   I Want To Be On   213 1 
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TV 

Kids   

i wouldnt thank 

you for a valentine   233 1 

Kids   in the garden   232 1 

Kids   in the jungle   232 1 

Kids   

In The Town 

Baby´s First 

Words   213 1 

Kids   

into your babygro, 

babybear   233 1 

Kids   Invisible Magic   213 1 

Kids   

It Takes One to 

Know One   213 1 

Kids   jakes tower   232 1 

Kids   

James and The 

Balloons    213 1 

Kids   

jemima puddle 

duck   232 1 

Kids   jerrys trousers   232 1 

Kids   jesus lives   232 1 

Kids   Joby   213 1 

Kids   jolly snow   233 1 

Kids   Junior Maths Addition 44 1 

Kids   

kate and the 

crocodile   232 1 

Kids Ladybird 

Key Words 

Reading Scheme 

4x books in series 

(1a,1b,2a,2b) 188 4 

Kids   kira the koala   230 1 

Kids   

ladybird books 

x33   229 1 

Kids   

Ladybird Picture 

Stories Knock! Knock! 44 1 

Kids   

Ladybird Picture 

Stories This Way Little Badger 44 1 

Kids A McDonald & M Roffey 

Let's Make a 

Noise   44 1 

Kids   lets play   232 1 

Kids   Let's Play   44 1 

Kids   Lets play Home Start Nursery 65 1 
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Corner 

Kids   Life In The Water 

Childrens Forst Library of 

Learning 46 1 

Kids   lion king 2   229 1 

Kids   lion king 2   233 1 

Kids Jane Hissey 

Little Bear's 

Trousers   44 1 

Kids   

little beaver and 

the echo   232 1 

Kids   little miss shy   233 1 

Kids Roger Hargreaves 

Little Miss 

Splendid   44 2 

Kids Roger Hargreaves 

Little Miss 

Sunshine   44 1 

Kids   Little Monsters   213 1 

Kids   

little princess joins 

in   233 1 

Kids   Little Red Fox   213 1 

Kids   Little Red Fox   218 1 

Kids   

map and maze 

puzzles   236 1 

Kids   maths   230 1 

Kids   Maths for School Help for Homework 61 1 

Kids   

Matilda Mouses 

Shell House   213 1 

Kids   

mega jumbo 

colouring book   234 1 

Kids   Mervin Mole's Surprise Parcel 44 1 

Kids   michael angelo   228 1 

Kids   Michael Owen Soccer Boy Wonder 46 1 

Kids   

mickeys alphabet 

soup   233 1 

Kids   

Miss Butterpat 

Goes Wild   218 1 

Kids   

Molly The Mad 

Basher   218 1 

Kids   monkey mayhem   230 1 

Kids Roger Hargreaves Mr Bump   44 1 

Kids Roger Hargreaves Mr Daydream   44 1 
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Kids   

mr lazy and the 

long walk   232 1 

Kids Roger Hargreaves Mr Messy   44 1 

Kids   

Mr Scatters Magic 

Spell   218 1 

Kids Roger Hargreaves Mr Skinny   44 1 

Kids   

mrs 

merryweathers 

letter   234 1 

Kids   

Mt First Word 

Book 3-6 Years 46 1 

Kids   

murder on the 

midnight plane   232 1 

Kids   My ABC...   151 24 

Kids   

My Big Little Fat 

Books i See Big & Little 44 1 

Kids   My Clothes   44 1 

Kids Ladybird my first 123 toddler tough pages 188 1 

Kids   My First Book of Telling The Time 46 1 

Kids   My First Book Of Counting 46 1 

Kids   

My First Book of 

Learning   46 1 

Kids   

My First Book Of 

Quesions & 

Answers   46 1 

Kids Interactive book my first colouring animals 189 1 

Kids   

My First Counting 

Book   213 1 

Kids   My Friend Goose   44 1 

Kids   My Friend Rabbit   44 1 

Kids   

my grandpa is 

great   233 1 

Kids   my shadow   230 1 

Kids   my shadow   230 1 

Kids   my skin is brown   233 1 

Kids   Nasty!   213 1 

Kids   nellie   233 1 

Kids   Nip The Mouse   218 1 

Kids Jenny Millington Nobody Wants To   44 1 
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Play 

Kids   noddy   230 1 

Kids   

Noddy and The 

Aeroplane   213 1 

Kids   

noddy lost and 

found   233 1 

Kids   

noddy wishes on a 

star   233 1 

Kids   Noisy Little Truck Little Stories 44 1 

Kids Ronald Ridout 

Now I can write. 

Blue Book Now I Can series 189 1 

Kids   numbers   233 1 

Kids   Off To Play   44 1 

Kids   off to school   228 1 

Kids   

oh the places 

you´ll go   233 1 

Kids   

old world and new 

world fairy tales   232 1 

Kids   

Oliver and 

Company   218 1 

Kids   Oliver Twist   213 1 

Kids   On The Farm   44 1 

Kids   On The Farm   218 1 

Kids   

one two count with 

pooh   233 1 

Kids   one warm fox   232 1 

Kids   opposites   232 1 

Kids   Oracle Owl  

And Creature Club Save The 

Sky 44 1 

Kids   Our Bodies 

Childrens Forst Library of 

Learning 46 1 

Kids   paper rubbish   228 1 

Kids   peppermint pig   232 1 

Kids   

percies bumpy 

ride   233 1 

Kids   peter and the wolf   232 1 

Kids   Peter Pan   213 1 

Kids   

pharaohs and 

pyramids    228 1 
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Kids   

pied piper of 

hamelin   232 1 

Kids   Pinocchio   213 1 

Kids   pinocchio   232 1 

Kids   pinocchio   233 1 

Kids   pirate   232 1 

Kids   pirates   233 1 

Kids   Play With US 1a 44 1 

Kids   playing with colour   233 1 

Kids   

playing with 

number   233 1 

Kids   Pokemon The official Annual 46 1 

Kids   pooh ten stories   232 1 

Kids   

poohs search fo 

money   232 1 

Kids   

poohs walk in the 

woods   232 1 

Kids   Postman Pat In Spring 44 1 

Kids   Postman Pat In Summer 44 1 

Kids   Postman Pat In Autumn 44 1 

Kids   Postman Pat In Winter 44 2 

Kids   Postman Pat At Play 44 1 

Kids   Postman Pat At Work 44 1 

Kids   Postman Pat Picnic 44 1 

Kids   

postman pat 

storybook   230 1 

Kids   Postman Pat's Rhyme Time 44 1 

Kids John Cunliffe 

Postman Pat's 

Messy Cat Easyreader 44 1 

Kids   

prehistoric 

animals   228 1 

Kids   princess dress   233 1 

Kids   

Princess 

Jasmine's 

Rhymes   44 1 

Kids   Puddle Lane Jeremy Mouse & Mr Puffle 44 1 

Kids   

Puffin Twentieth 

Century Collection 

of Stories   218 1 
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Kids   

Puppies in the 

Snow   44 1 

Kids   

puppys beach 

adventure   230 1 

Kids   puppys pet pals   232 1 

Kids   puppys wild time   230 1 

Kids   puss in boots   232 1 

Kids   puss in boots   233 1 

Kids   puzzle planet   236 1 

Kids   rabbit on the run   232 1 

Kids   

Rainbow 

Pavement   213 1 

Kids   rainy day book   232 1 

Kids   

rambling teds 

terrible mix up   232 1 

Kids   Read It Yourself Jack & The Benstalk 44 1 

Kids   Read It Yourself The Enormous Turnip 44 1 

Kids   Read It Yourself The Elves & The Shoemaker 44 1 

Kids   Read It Yourself The Magic Stone 44 1 

Kids   Read To Me 4-8 years 44 1 

Kids   

read with me -

books 2-14 & 16   229 1 

Kids Ladybird 

Read With Me 

Key Words RS 

Books 1 - 5 in set (2xBk3, 

2xBk4) 188 7 

Kids Brian Jacques Redwall Map   44 1 

Kids   rescue party   233 1 

Kids   

rhymes for 

bedtime   230 1 

Kids   ring of bright water   228 1 

Kids   robbie rabbit   230 1 

Kids   robin des bois   236 1 

Kids   Robinson Crusoe   213 1 

Kids   Robinson Crusoe   213 1 

Kids   rosies babies   232 1 

Kids   Rugrats Official Annual 2000 46 1 

Kids   Rusty   213 1 

Kids   sailor bear   233 1 

Kids   Say the Alphabet Sounds & Pictures 61 3 



139 

 

Sounds 

Kids   Say the Sound A Sounds & Pictures 61 1 

Kids   Say the Sound E Sounds & Pictures 61 2 

Kids   Say the Sound I Sounds & Pictures 61 2 

Kids   Say the Sound O Sounds & Pictures 61 2 

Kids   Say the Sound U Sounds & Pictures 61 2 

Kids   

science 

encyclopedia   228 1 

Kids   shrek 2   232 1 

Kids   

Simple Simon & 

Friends   46 1 

Kids   Sinbad the Salior Mini Classics 44 1 

Kids   Skeleton Warriors Bones of Contention 44 1 

Kids   sky in the pie   233 1 

Kids Disney Snow White Two Sparkling Hearts 61 1 

Kids   snow white   232 1 

Kids   snow white   232 1 

Kids   

Sorting and 

Opposites First Steps with Ladybird 61 1 

Kids   

Space Dog and 

the Pet Show   213 1 

Kids   

Spelling for 

School Help for Homework 61 1 

Kids   Splat Cat Phonics 61 1 

Kids L Jennings & L Gardner Spooky Pop Up's   44 1 

Kids   

Spot goes to a 

Party   213 1 

Kids Eric Hill Spot's Birthday Party 44 1 

Kids   

spots bedtime 

storybook   232 1 

Kids   

spots birthday 

party   232 1 

Kids   

spots birthday 

party   232 1 

Kids Eric Hill Spot's First Words   44 1 

Kids Interactive book 

Star Wars 

Episode 1  Galactic Puzzles and Games 189 1 

Kids   starting to add   230 1 

Kids   stories and poems   232 1 
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Kids   

Stories for Seven 

Year Olds   213 1 

Kids   story of clowns   232 1 

Kids   

Storytime for 2 

year olds   44 2 

Kids   

Storytime for 3 

year olds   44 2 

Kids   

storytime for 3 

year olds   233 1 

Kids   

Storytime for 4 

year olds   44 1 

Kids   Stuart Little The adventures of 44 1 

Kids   summer days   233 1 

Kids   superman   229 1 

Kids   Survival   213 1 

Kids   sweet treats   233 1 

Kids Eona O'Brian 

Tales for the 

Telling Irish Folk & Fairy Stories 46 1 

Kids   

Tales from Oscar 

Wilde Nursery Classics 44 1 

Kids   

tales of mrs 

hedgehog   234 1 

Kids   

Teacher Jokes 

For Kids   213 1 

Kids   

Teddy & The Big 

Red Bus   44 1 

Kids   

Teddy & The 

Engine Driver   44 1 

Kids   

teddy goes to 

lapland   232 1 

Kids   

Teddy Helps 

Farmer Green   44 2 

Kids   teddys garden   232 1 

Kids Michelle Cartlidge Teddy's House   44 1 

Kids   

Teddy's New 

Bicycle   44 1 

Kids   

Teddy's Paddling 

Pool   44 1 

Kids Gregg Steady Teenage Mutant Book 1 46 1 
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Hero Turtles 

Kids   telephone ted   230 1 

Kids   Teletubbies Annual 1998 46 1 

Kids   

teletubbies the 

guitar   233 1 

Kids   Telling The Time   44 1 

Kids   

Ten Animal 

Stories   218 1 

Kids   Ten Little Monkies   44 1 

Kids   ten nine eight   233 1 

Kids   

Thanks for Being 

You   213 1 

Kids   

The Adventures of 

Super Diaper 

Baby   213 1 

Kids   the ancient greeks   228 1 

Kids   

the bad tempered 

ladybird   233 1 

Kids   

The Beano Annual 

2005   218 1 

Kids   

the book of 

colours   233 1 

Kids   

The Boy Who 

Disappeared   213 1 

Kids   

the bugtastic 

guide   233 1 

Kids   the cheeky chimps   232 1 

Kids   

the children 

treasury of 

literature   233 1 

Kids Selina Hastings 

The Childrens 

Illistrated Bible   61 1 

Kids Enid Blyton The China Rabbit Pocket Library 44 1 

Kids   

The Christmas 

Story   218 1 

Kids   the church mice   230 1 

Kids Beatrox Potter 

The Complete 

Tales   60 2 

Kids   the creepy   229 1 
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crocodiles 

Kids   

The Dandy Annual 

2005   218 1 

Kids   

The Diary of a 

Killer Cat   213 1 

Kids   

The Eighteenth 

Emergency   213 1 

Kids   

the elves and the 

shoemaker   229 1 

Kids   

the emperor’s new 

clothes   233 1 

Kids Enid Blyton 

The Enchanted 

Slippers Pocket Library 44 1 

Kids   

the enormous 

crocodile   233 1 

Kids   

the first hundred 

words   233 1 

Kids   

the first land 

animals   228 1 

Kids   The Flintstones The Brontonappers 44 1 

Kids   The Flintstones Mistaken Identities 44 1 

Kids   

the fther christmas 

letters   236 1 

Kids   The Garden   44 1 

Kids   The Garden   218 1 

Kids   

the gingerbread 

boy   229 1 

Kids Gillian Cross The Goose Girl   44 1 

Kids   the gruffalo   232 1 

Kids   the horrible hippos   232 1 

Kids   

The House That 

Jack Built   44 1 

Kids   

the incredible 

dinosaur 

expedition   228 1 

Kids Disney / Pixar The Incredibles   61 3 

Kids   The Iron Man   213 1 

Kids   The Ivory City   213 1 

Kids   The Jungle Book   213 1 
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Kids   the jungle book   230 1 

Kids   the jungle book x2   232 1 

Kids   

The Ladybird 

Book Of Spelling 

and Grammer   213 1 

Kids   

The Ladybird 

Book Of Tables 

Facts and Figures   213 1 

Kids   

The Land of 

Nursery Rhymes   46 1 

Kids   

the last polar 

bears   232 1 

Kids   

the lion who 

wanted to love   233 1 

Kids   The Little Red Car   218 1 

Kids   

The Lonely 

Mermaid And other Stories 44 1 

Kids   the lost pet   232 1 

Kids   

the magic key 

books x6   230 1 

Kids   

The Magic Little 

Christmas Tree   218 1 

Kids   

The Magic 

Porridge Pot   218 1 

Kids   

The Market 

Square Dog   213 1 

Kids   

The Mystery of 

The Nervous Lion   213 1 

Kids   

the night before 

christmas   232 1 

Kids   

The Nursery 

Rhyme Book   213 1 

Kids   

The Nursery 

Rhyme Book   234 1 

Kids   

The Oxford 

Childrens 

Thsaurus   213 1 

Kids   

The Poor Little 

Owl   218 1 
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Kids   

The Real 

Ghostbusters 

Storybook   46 1 

Kids Mark Haddon 

The Real Porky 

Phillips   44 1 

Kids   the robbery   232 1 

Kids Gillian Cross 

The Roman 

Beanfeast   44 1 

Kids   the romans   228 1 

Kids   

The Secret 

Garden   218 1 

Kids   

The Secret of 

Platform 13   213 1 

Kids   the secret path   233 1 

Kids   

the stone 

menagerie   232 1 

Kids   

the story of 

chicken licken   232 1 

Kids   The Story of Life   46 1 

Kids   

the teddy bears 

christmas   230 1 

Kids   

The Teddy Bears 

Tail   218 1 

Kids   

The Three Brown 

Bears   218 1 

Kids   

The Three Little 

Pigs   44 1 

Kids   

The Three Little 

Pigs   218 1 

Kids   the three little pigs   229 1 

Kids   the three little pigs   233 1 

Kids   

The Three 

Musketeers   213 1 

Kids   the tudors   228 1 

Kids   

The Turbulant 

Term of Tyke 

Tyler   213 1 

Kids   The TV Kid   213 1 

Kids   The Ugly Duckling A Goodnight, Sleep Tight Story 44 1 
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Book 

Kids   

The Wandering 

Wombles   213 1 

Kids   

The Way Things 

Work   220 1 

Kids   

the wheels on the 

bus   233 1 

Kids   the wiggly worms   232 1 

Kids   the wild bears   230 1 

Kids   

The Wind In The 

Willows The Adventures of Mr. Toad 46 1 

Kids   

The Wind In The 

Willows The Open Road 46 1 

Kids   

The Wind In The 

Willows The River Bank 46 1 

Kids   

The Wind In The 

Willows The Wild Wood 46 1 

Kids   

The Wind in the 

Willows   213 1 

Kids Enid Blyton 

The Wishing 

Carpet Pocket Library 44 1 

Kids Frank Rodgers 

The Witches Dog 

& The Crystal Ball   44 1 

Kids   The Wizard of Oz   213 1 

Kids   

The Wombles at 

Work   213 1 

Kids   

The Wonderful 

Wrld of Henry 

Sugar   213 1 

Kids Beatrix Potter 

The World of 

Peter Rabbit Box Set 61 4 

Kids   

the worlds 

greatest book of 

childrens stories   234 1 

Kids   

The Young 

Peoples Science 

Encyclopedia Vol. 

1-20   220 20 

Kids   Thesaurus   213 1 
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Kids   Things That Go   44 1 

Kids   things that go   228 1 

Kids Jahnny Ball Think of a Number 

A Facinating Look at the World 

of Numbers 60 3 

Kids   this old man   232 1 

Kids   

Thomas and 

friends pocket 

library   233 1 

Kids   

thomas and the 

hurricane   233 1 

Kids   

Thomas The Tank 

Engine Thomas's Christmas Party 44 1 

Kids   

Thomas The Tank 

Engine Percy Runs Away 44 1 

Kids   Three Blind Mice & Other Nursery Rhymes 44 1 

Kids   

Three Singles to 

Adventure   213 1 

Kids   

Tigger is 

Unbounced   218 1 

Kids   

Times Tables fro 

School Help for Homework 61 1 

Kids   tin can hero   233 1 

Kids   toffee in trouble   230 1 

Kids   tom thumb   232 1 

Kids   too many teddies   230 1 

Kids   topsy and tim   228 1 

Kids   

Topsy and Tim 

and the New 

Puppy   213 1 

Kids   town   233 1 

Kids Tony Ross 

Towser and the 

Funny Face   44 1 

Kids   toy story   232 1 

Kids   

Transformers 

Annual   46 1 

Kids   travel   228 1 

Kids   treasure planet   232 1 

Kids   tweenies annual   234 1 

Kids   Twenty Thousand   213 1 
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Leagues Under 

The Sea  

Kids   Twiligt Tales   218 1 

Kids   

Two Minute Kitten 

Tales   44 1 

Kids   

Two Tales of Basil 

Brush   213 1 

Kids Rita Storey 

Up the Stairs to 

Bedfordshire   46 1 

Kids   

usborn farmyard 

tales x7   232 1 

Kids   

Various general 

kids books   150 75 

Kids   Victoria Plum Gives Ben A Surprise 44 1 

Kids   vivaldi   228 1 

Kids   Walt Disney The Sourcerers Apprentice 44 1 

Kids   Walt Disney 101 Dalmations 44 1 

Kids   

wasteground 

circus   234 1 

Kids   

we´re going on a 

bear hunt   233 1 

Kids   

well really mr 

twiddle   228 1 

Kids   

What Have I 

Found? Fimbles 65 1 

Kids   

What Made the 

Snowman Smile   218 1 

Kids   whats inside you   228 1 

Kids   

What's The Matter 

Millie   44 1 

Kids   

Where Is Tom 

Kitten?   218 1 

Kids   wheres morph?   232 1 

Kids   wheres wally    228 1 

Kids   Wild Animals   44 1 

Kids   wildlife   228 1 

Kids   Winnie The Pooh And The Missing Tale 44 1 

Kids   Winnie The Pooh And The Blustery Day 44 2 

Kids   winnie the pooh   228 1 



148 

 

and some bees 

Kids   

Winnie the Pooh 

and the Blustery 

Day   213 1 

Kids   

Winnie the Pooh 

and the Honey 

Tree   218 1 

Kids   

Winnie the Pooh 

and the Honey 

Tree   232 1 

Kids   

Winnie the Pooh 

and Tigger Too   213 1 

Kids   

winnie the pooh 

tigger is 

unbounced   233 1 

Kids   

winnie the poohs 

most grand 

adventure   232 1 

Kids   

winnies the pooh 

a very grand thing   228 1 

Kids   wishes for you   230 1 

Kids   wishing moon   230 1 

Kids   Wizziwig   213 1 

Kids   Worzel Gummidge   218 1 

Kids Interactive book Writing Learning at home Age 4+ 189 1 

Kids   you can swim jim   232 1 

Kids   you cant catch me   232 1 

Kids   

Young Domestic 

Animals   44 1 

Kids   

young puffin book 

of verse   232 1 

Kids   

young puzzle 

adventures   236 1 

Kids Books With Card Pages         

Kids  Interactive book 

Alphabet Sticker 

book Early Activities Age 3+ 189 1 

Kids    

Big Cook, Little 

Cook Sticker Book 63 1 

Kids    Big Sticker Sticker Book 63 2 
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Numbers 

Kids    Fun with Bounce Colour & Activity Book 63 1 

Kids    

Help for 

Homework Sticker Maths for School 63 2 

Kids    

Help for 

Homework 

Sticker Grammar & 

Punctuation 63 1 

Kids    

Help for 

Homework Sticker Writing for School 63 1 

Kids    

Help for 

Homework Sticker French for School 63 1 

Kids    

Help for 

Homework Sticker Spelling fro School 63 1 

Kids    Meg & Mog Press-out Spells 63 2 

Kids    My School Peg Start School 65 1 

Kids  Disney 

Number Time - 

Pooh Sticker Book 63 2 

Kids    

Pooh's Big 

Stickers Sticker Book 63 1 

Kids  Interactive book Reading 

Hodder Home Learning Age 3-

5 189 1 

Kids    

School Mkes Me 

Happy Start School 65 3 

Kids  Eric Hill 

Spot's Big Lift-

The-Flap Book   62 3 

Kids  Interactive book Start to write age 3-5 189 1 

Kids  Interactive book The Alphabet Learning at home Age 4+ 189 1 

Kids Fiction Derrydale Books 

A special 

Christmas with the 

gnomes   189 1 

Kids Fiction S A Handford Aesop's Fables   114 1 

Kids Fiction Daisy Meadows 

Amber the Orange 

Fairy   188 1 

Kids Fiction Katharine Hollabird Angelina and Alice   114 1 

Kids Fiction Katharine Hollabird Angelina Ballerina   63 2 

Kids Fiction Katharine Hollabird Angelina Ballerina Audio Book 114 1 

Kids Fiction Katharine Holabird Angelina Ballerina Jigsaw Puzzle Book 62 2 

Kids Fiction Katharine Hollabird 

Angelina, Star of 

the Show   63 2 

Kids Fiction Katharine Hollabird Angelinas   63 1 
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Christmas 

Kids Fiction Anna Sewell Black Beauty   114 1 

Kids Fiction Lindsay Camp 

Cabbage from 

Outer Space Red Fox Read Alone Series 188 1 

Kids Fiction Brabara Sleigh Carbonel   114 1 

Kids Fiction Roald Dahl 

Charlie & the 

Chocolate Factory Sticker Book 63 1 

Kids Fiction Jeremy Strong Chicken School   114 1 

Kids Fiction   Cinderella Sticker Story 63 1 

Kids Fiction Roald Dahl 

Danny the 

Champion of the 

World   114 3 

Kids Fiction Janet Allison Brown 

Dippy the Dozy 

Dinosaur A Bright Sparks Book 188 1 

Kids Fiction Ladybird 

Disney´s 101 

Dalmations   189 1 

Kids Fiction Natalie Standiford Dollhouse Mouse For 4 and 5 year olds 189 1 

Kids Fiction Cathy Cassidy Driftwood   114 4 

Kids Fiction Usborne 

Easy words to 

read series 6x books from series 188 6 

Kids Fiction Roald Dahl Esio Trot   114 3 

Kids Fiction James Young 

Everyone Loves 

the Moon   189 1 

Kids Fiction Ladybird 

Farmyard stories 

for under fives   188 1 

Kids Fiction Tove Jansson 

Finn Family 

Moomintroll   114 1 

Kids Fiction   

First Chalkboard 

Writing Chalk Book 65 1 

Kids Fiction Livi Michael 

Frank and the 

New Narkiz   114 1 

Kids Fiction Michael Scott 

Fungie and the 

Magical Kingdon   189 1 

Kids Fiction Sunny Books Gingerbread Man   188 1 

Kids Fiction   Hairy Maclary Sticker Fun 63 3 

Kids Fiction   Hairy Maclary Colouring Book 65 3 

Kids Fiction Ian Whybrow 

Harry and the 

Dinosaurs Make a 

Christmas Wish   63 6 
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Kids Fiction Christopher Awdry 

Henry and the 

ghost train Mini books series 188 1 

Kids Fiction Elizabeth Hawkins 

Henry´s most 

unusual Birthday Red Fox Read Alone Series 188 1 

Kids Fiction   I can make a story Sticker Book 63 1 

Kids Fiction   I can make a word Sticker Book 63 1 

Kids Fiction Snapshot 

Incredible Great 

Hunters   189 1 

Kids Fiction Roald Dahl 

James and the 

Giant Peach   114 4 

Kids Fiction   Jungle Book Walt Disney Classic 114 1 

Kids Fiction Jim Hodgson 

Lift-the-flap First 

Maths Numberland 189 1 

Kids Fiction Natalie Jane Prior 

Lily Quench and 

the Secret of 

Manuelo   114 1 

Kids Fiction Richard Scarry Little Busy Book 4 in 1 188 1 

Kids Fiction   Look and Count Wipe clean book 63 2 

Kids Fiction Keith Faulkner Loose Lace plus pop up shoe & shoelace 189 1 

Kids Fiction   Madagascar Ultimate Sticker Book 63 3 

Kids Fiction Jaqueline Wilson 

Mark Spark in the 

dark   188 1 

Kids Fiction Nancy Parent Mealtime  Tick tock book 188 1 

Kids Fiction David Kirk 

Miss Spider's 

Family Album   65 1 

Kids Fiction Purnell Moschops and the sneezes 188 1 

Kids Fiction Roger Hargreaves Mr Men books Mr Upperty&Mr Tickle 188 2 

Kids Fiction Nick Butterworth 

My Mum is 

Fantastic   189 1 

Kids Fiction Adele Geras Nina´s Magic   188 1 

Kids Fiction   

Nursery 

Playhouse Start Nursery 65 1 

Kids Fiction Jeremy Strong 

Pandemonium at 

School     0 

Kids Fiction Interactive book Paper Fish   189 1 

Kids Fiction Warne Peter Rabbit Jigsaw Puzzle Book 62 1 

Kids Fiction   Princess Activity Book 63 1 

Kids Fiction   Princess Sticker Scene Book 63 3 

Kids Fiction   Princess Colour Copy Book 114 1 
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Kids Fiction   Princess Sticker Fun 65 2 

Kids Fiction   Ready for Maths Wipe clean book 63 2 

Kids Fiction Washington Irving 

Rip Van Winkle 

and Other Stories   114 1 

Kids Fiction Ian Whybrow 

Romp in the 

Swamp   65 1 

Kids Fiction Holland Enterprises Sally´s Haircut   188 1 

Kids Fiction   Scooby Doo Glow in the Dark Sticker Book 63 1 

Kids Fiction   Shrek Ultimate Sticker Book 63 1 

Kids Fiction   Sleeping Beauty Sticker Story 63 2 

Kids Fiction Deri Robins Spooky Time   188 1 

Kids Fiction Eric Hill Spots Helpful Day Noisy 65 1 

Kids Fiction Eric Hill 

Spot's Noisy Toy 

Box Noisy 114 3 

Kids Fiction   Spot's Playtime Colouring Book 65 3 

Kids Fiction   

Sticker School 

Words Sticker Book 63 1 

Kids Fiction Shirley Hughes 

The Big 

Alfie&Annie Rose 

storybook   189 1 

Kids Fiction Dr Seuss The Cat in the Hat   188 1 

Kids Fiction Charles Dickens 

The Christmas 

Carol   114 1 

Kids Fiction Beatrix Potter 

The Complete 

Adventres of Peter 

Rabbit   60 1 

Kids Fiction Eve Garnett 

The Family from 

One End Street   114 1 

Kids Fiction Hans Christian Anderson The Fir Tree   188 1 

Kids Fiction   The Incredibles   114 1 

Kids Fiction   The Lion King Walt Disney Classic 114 1 

Kids Fiction Martyn Forrester 

The Monster Joke 

Book   188 1 

Kids Fiction Publications International The Muffin Man Sing with me 189 1 

Kids Fiction Hamlyn 

The Perishers 

rather big little 

book ...about Maisie 188 1 

Kids Fiction Allan Ahlberg The Pet Shop Funnybones 63 1 

Kids Fiction Lauren Child The Princess and   62 8 
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the Pea 

Kids Fiction Award Publications 

The Story of Puss 

in Boots Read Along With Me 189 1 

Kids Fiction Beatrix Potter 

The Tales of 

Samuel Whiskers   114 1 

Kids Fiction Ian Beck 

The Teddy 

Robber   189 1 

Kids Fiction Grandreams 

The Wind in the 

Willows Collection 4 book box set 188 4 

Kids Fiction Cressida Cowell 

There's No Such 

Thing as a 

Ghostie   60 2 

Kids Fiction Rev W Awdrey 

Thomas and 

friends 2 books from series 188 2 

Kids Fiction Interactive book 

Thomas has a 

secret Thomas Learning Age 3-5 189 1 

Kids Fiction Brimax Tiger Baby´s Friends´Series 188 1 

Kids Fiction   Topsy & Tim Wordbook 63 1 

Kids Fiction Interactive book Topsy and Tim 

Wipeclean games book for 

under 5´s 189 1 

Kids Fiction BBC 

toybox annual 

2002   188 1 

Kids Fiction Hamlyn 

Treasury or 

Literature for 

Children 

Illustrated intros of books and 

poems 189 1 

Kids Fiction William Kotzwinkle 

Walter the Farting 

Dog     1 

Kids Fiction Raymond Biggs 

When the wind 

blows   189 1 

Kids Fiction Eric Hill Where's Spot?   65 1 

Kids Fiction Bel Mooney Why not?   188 1 

Kids Fiction   Winnie the Pooh Ultimate Sticker Book 63 1 

Kids Fiction   Witch & Wizard Sticker Book 63 6 

Kids Fiction Brimax Books Woodland Stories   189 1 

Maths   

8-a-day maths 

books   147 13 

Maths   Basic Maths Book 4 149 8 

Maths   

letts key stage 3 

maths   236 1 



154 

 

Maths   letts maths basics   236 1 

Maths   

Maths books & 

English books   147 7 

Maths   

Maths Module 

Workbooks 

Module 1 - Bk 3 and up, 

Module 2 - Bk 5 146 260 

Maths   

Maths Module 

Workbooks 

Module 2 - Bk 6 and up, 

Homelink books 147 140 

Maths   times tables skills   236 1 

misc   

First Interest 

Books... Assorted 

Subjects   152 24 

misc   

Games, cards and 

pieces   151   

misc Phillip Miller 

Teapots & Coffee 

Pots   46 1 

misc   vareka   228 1 

Musical Acoustic Guitar 12 String     1 

Musical Acoustic Guitar 3/4 size, Classical     1 

Musical Recorder     208 1 

Physics   

batteries bulbs 

and wires   236 1 

Physics   

crashing and 

flashing   236 1 

Physics   earth sea and sky   236 1 

Physics   flying and floating   236 1 

Physics   letts science   236 1 

Physics   

making and 

breaking   236 1 

Physics   rivers and oceans    236 1 

Physics   

sun stars and 

planets   236 1 

Physics   

weather and 

climate x2   236 1 

Ref   anno´salphabet   220 1 

Ref   

atlas of 

exploration   236 1 

Ref   

batteries and 

magnets   236 1 

Ref Parragon Big Book of   188 1 
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knowledge 

Ref Chambers 

Chambers 

Encyclopaedias 1 - 15 (Full Set) 215 15 

Ref Dorling Kindersley 

Children just like 

me In association with UNICEF 188 1 

Ref Oxford 

Children´s 

Encyclopedia Box set 188 7 

Ref Brittania childrens brittania 1 - 20 (full set) 217 20 

Ref   

childrens 

encyclopedia   236 10 

Ref   

childrens 

illustrated 

dictionary   224 1 

Ref   

childrens 

illustrated 

encyclopedia   236 1 

Ref Collins 

Collins First 

Dictionary   188 1 

Ref edward blishem Come reading   220 1 

Ref   electricity   236 1 

Ref   essentials in math   224 1 

Ref   

everythings 

different   236 1 

Ref Zigzag First Dictionary 

Meets National Curriculum 

Requirements 189 1 

Ref   

first questions 

about transport   220 1 

Ref   

grovers own 

alphabet   220 1 

Ref   harry at the airport   220 1 

Ref sheila mc cullagh into new worlds   220 1 

Ref   magic eye   220 1 

Ref   

Modern School 

Atlas   224 1 

Ref   

more hiden 

pictures   220 1 

Ref   my book of europe   236 1 

Ref   

my science book 

of colour   220 1 
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Ref Dorling Kindersley 

Picture Atlas of 

the World   188 1 

Ref   

plants and 

animals   236 1 

Ref   

Questions & 

Answers   46 1 

Ref Dorling Kindersley Student Atlas   188 1 

Ref ladybird tables   220 1 

Ref   tell me about   220 5 

Ref   

the fantastic maze 

book   220 1 

Ref susannah leigh the haunted tower   220 1 

Ref   

the oxford 

illustrated 

dictionary   220 1 

Ref oxford 

the pocket oxford 

dictionary   220 1 

Ref   

The Russell 

English Dictionary   47 1 

Ref   

the way things 

work   224 1 

Ref   top marks maths   224 1 

Ref Usbourne 

Usbourne´s 

Children´s 

Encyclopedia   188 1 

Ref   

weetabix world 

atlas   220 1 

Ref   

Young peoples 

Science 

Encyclopaedia 1 - 

20   224 20 

Religion Mary Batchelor 

Bible Stories & 

Prayers   44 1 

Religion Timothy Dudley-Smith Stories of Jesus   46 1 

Science Susan Baker 

Answer book of 

science   207 1 

Science   Balanced Science 1 207 1 

Science   Balanced Science 2 207 1 

Shoes   Trainers Pairs of (very small)   1 
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Sports Clothes   sports shoes     2 

Sports Clothes   sports shoes     1 

Sports Eq   

Badmington 

Racket     2 

Sports Eq   cricket balls      5 

Sports Eq   Document Bag     1 

Sports Eq   Sports Bag     1 

Sports Eq   squishy balls     2 

Sports Eq   tennis balls     16 

Sports Eq   Tennis Racket One old & one new with cover   2 

Sports Eq   tornado frisbbe     1 

Sports Eq   

Water Bottle in 

Belt     1 

stationary Envelopes A4 38     250 

stationary 12 box coloured chalk 41 10   10 

stationary 12 box white chalk 41 75   75 

stationary 

Felt tip pens x 6 colours (10 

packs) 62     60 

stationary A4 pads 69     14 

stationary A4 exercise books 69     18 

stationary Pads of plain paper 142     20 

stationary decommissioned folders 163     

25 

appro

x 

stationary Ring Binders Small 205     4 

stationary Lever Arch Files - Large 205     6 

stationary Small Exercise Books 208     8 

stationary Felt tip pens (Packs) 208     2 

stationary Elastic Bands (Packs) 208     2 

stationary hole punch 217     2 

stationary pencils (box of 12) 217     7 

stationary rubbers (box of 12) 217     4 

stationary rubbers (box of 20) 217     1 

stationary rulers 245     2 

Teach Ref       220   

Teach Ref 

Posters - times tables, 

alphabet etc     220 6 

Travel Berlitz the algarve 1   47 
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  Pass Exams Algebra Course Summary 221 1 

  Pass Exams Algebra Exam Q&A 221 1 

  Pass Exams Chemistry 2 Course Summary 221 1 

  Pass Exams Comprehension Course Summary 221 1 

  Pass Exams 

Elementary 

Mathamatics Course Summary 221 1 

    

french for 

beginners   236   

  Pass Exams 

Fundmental 

English Course Summary 221 1 

  Pass Exams Geometry Course Summary 221 1 

  Pass Exams Geometry Exam Q&A 221 1 

  Pass Exams 

Physical 

Geography and 

Cartography Course Summary 221 1 

  Pass Exams Physics Exam Q&A 221 1 
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Appendix M. Senior Timetable  
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Appendix N. Exam Results 

   

 


